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School Libraries = Links
Pam Oehlman, President, California School Library Association

common core Standards

A strong school
library program
is foundational to
access curriculum
and encourage
personal interests.
Teacher Librarians
and their staffs
provide the link
to successful
navigation of the
Common Core
Standards.

The Common Core Standards are coming. The California Department of Education made a significant
analysis of the Model School Library Standards (MSLS) and their support of the Common Core Standards.
See the documentation: School Library Standards Supporting Common Core. As a member of the MSLS
panel, I was proud they chose our standards to align first. A strong school library program is foundational
to access curriculum and encourage personal interests. Teacher Librarians and their staffs provide the link
to successful navigation of the Common Core Standards. They also provide an even more important link to
what a student wants to know, not just what they have to know to do well on a test.

Links to Resources
The school library staff’s professional duty is to find just the right resources for students, staffs, and
administrators. A request is a mission, a treasure hunt, for the best resource in any format. The joy comes
when student or staff member acknowledges that it is perfect, or through coaching, discovers it on his or
her own. To quote Lindon Weeks of the Washington Post, “In the nonstop tsunami of global information,
librarians provide us with floaties and teach us how to swim.” It is an amazing responsibility, but one that
we gladly accept.

teacher Librarians and authors
Teacher Librarians and authors work together to link books and students. There is a common goal of
supporting each student’s desire for information or the pleasure of reading a good story. Through author
visits, book fairs, and conferences we bond with authors. In an educational world geared to define a student
as a “test score,” it is liberating to suggest a good read, just for the student’s enjoyment.
In closing, a warm thank you to Jeanne Nelson, our CSLA Journal Editor, and the Journal staff, Susan
Pennell and Kathie Maier, for the outstanding contributors, supportive advertisers, and production of
the Journal. A warm thank you and applause for Marilyn Robertson, our former Journal editor. CSLA
appreciates your years of faithful service. Through their efforts, CSLA links to you, our greater community
of school library advocates.

PAM OEHLMAN is the current President of
the California School Library Associaton.
She serves as the Teacher Librarian at
Polytechnic High School in Long Beach, CA.
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EDITORIAL

Linking People with Resources
Jeanne Nelson, Editor, CSLA Journal

The role of
the teacher
librarian and
the importance
of library
resources are
more important
now than ever.
This issue of the
Journal spotlights
some of the many
ways links are
forged through
the library.

Following the excellent work of former Journal Editor Marilyn Robertson is daunting. I’ve known
Marilyn for many years, worked with her on projects, and to follow in her footsteps is honestly humbling.
She has been a wonderful resource, and any time I have a question, she has an answer.
The duties of Editor are made so much easier by the people who help put the Journal together. The
Journal Editorial Review Board, listed inside the front cover, were willing to continue to offer advice and
suggestions, deeply appreciated! Kathie Maier will be doing the layout and formatting the Journal, putting
prior experience to use in this new role. Susan Pennell is handling advertising, and does it with the same
enthusiasm she has shown in every other role. President Elect Jane Lofton, busy as she is with conference
planning, still took time to help sort out Journal duties as responsibilities shifted.
In this issue of the Journal, the theme is “School Libraries = Links,” with a focus on how teacher librarians
make connections between people and resources. The new CCSS standards are a current concern for
everyone, and Susan Martimo shares links between the new Common Core Standards and the State Library
Standards.
Creating links to administrators is the subject of Laura Collins and Maren Niensen’s article on their
presentation to a class of aspiring administrators, many of whom had never worked with a credentialed
teacher librarian.
Talitha Matlin, the Associate Director of the San Diego Zoo Library, writes about this unique library
and the resources that support K-12 curriculum. Science is a fast-changing field, and the digital resources
offered through the zoo library would be a welcome addition to any school library.
Ann Whitford Paul, author of nineteen books that include fiction and nonfiction titles, describes “the
magic of books” and how some of her books helped build links to students in totally unexpected ways.
Tom Kaun discusses the power of area organizations such as BayNet to enrich the knowledge base of
participants while increasing access to resources and taking advantage of cost-saving sharing. Creating links
to other information-sharing institutions—like the San Diego Zoo—enrich the offerings of the site library,
especially in dire budget times.
Rob Darrow, formerly a principal at a digital high school, discusses what may seem like “the missing
link.” What is the role of the teacher librarian in the arena of digital high schools and online learning?
In a state where budget cuts appear to be getting worse, Marie Slim found her duties changing from teacher
librarian at one high school to supervising three high school libraries, to overseeing six, in a relatively short
period of time. She writes about using technology to help link to students, teachers and administrators,
and how she managed these dramatic changes in her professional life.
In another look at the CCSS standards, Susie goodin provides resources and some thought-provoking
insights about the selection of standards-compliant reading selections. Susie has served as a resource to
Calib subscribers on this topic, and shares her extensive knowledge in this issue of the Journal.
The role of the teacher librarian and the importance of library resources are more important now than
ever. This issue of the Journal spotlights some of the many ways links are forged through the library.

JEANNE NELSON has worked in school libraries at the
elementary, middle school, high school, and district levels.
She has served on the CSLA Board, Friends of the Murrieta
Library Board, Murrieta City Library Commission, and the Mt.
Palomar Library Technology Advisory Committee.
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LINKINg
ADMINISTRATORS

Connecting with New Administrators
Maren Nielsen and Laura Collins

Like it or not,
most people do
not understand
our role. Many
think we are
library technicians
or administrators,
while very few
understand that
we are teachers.

Sitting in classes to earn the teacher librarian credential, we wondered how we would manage to fill all
of the roles expected of us. Instructors often used the word “advocacy,” and we were not certain what that
entailed. Were we expected to promote ourselves? Brag? Do P.R.? We set out to become school librarians
because we wanted to sell students on reading, market research ideas to teachers, and establish the library as
the school’s hub for learning, but we didn’t feel comfortable with the idea of self-promotion.
After five years as high school teacher librarians (TLs), we have a better understanding of advocacy and
why it is indeed an important part of our jobs. Like it or not, most people do not understand our role.
Many think we are library technicians or administrators, while very few understand that we are teachers. We
smile politely when others comment, “It must be nice to work in such a stress-free environment, stamping
books.” Even our dear friends and relatives don’t always understand why we have so much work to do. Unless
we want them to persist in this assumption, we must teach all sectors of the learning community about our
role. Recently, Jo Ellen Misakian, the director of the library credential program at Fresno Pacific University,
asked us to speak to an administrative services class about our roles. Preparing for the presentation gave us
an opportunity to examine our own work and analyze what administrators need to know about TLs.
Using descriptions of each role in the CSLA Standards and guidelines for Strong School Libraries: School
Library Media Staffing, our presentation began with an explanation of the differences between the roles
of the teacher librarian and the library technician. Many new administrators have only worked at schools
staffed by a library technician, which is the case in all of the elementary schools, as well as two of the five
middle and high schools in our district. We felt it was important for our audience to understand that
they should not expect their technicians to do what a credentialed librarian does. We also emphasized the
importance of having both a library tech and TL on staff, as the TL will be unable to do the job she or he is
trained to do without a tech present.
The majority of our presentation focused on how the role of the TL as a collaborative teacher connects to
the four main strands of California’s Model School Library Standards for Public Schools:
• Students access information.
• Students evaluate information.
• Students use information.
• Students integrate information literacy skills into all areas of learning.
We began by having participants identify verbs that illustrate what a lifelong learner does; each verb was
written on a large Post-it and affixed to a poster for easy reference throughout the presentation. Relying
on think/pair/share activities, participants considered how each standard impacts different segments of the
learning community: students, teachers, administrators, departments, and the whole school. For example,
we asked participants to consider when learning community members need to know how to evaluate
information and what the TL might do to help them. We combined our ideas with theirs to form the
following list:
• TLs teach students to select the best resources, recognize when to use a primary vs. secondary
source, learn a hierarchy of resources (e.g. databases vs. websites), evaluate online resources, and
understand scope.
• TLs help teachers share best resources and practices (perhaps via a wiki), assist them in selecting
non-textbook resources to support curriculum, and use conversations about curriculum to build
a professional collection in the library to support instruction.
• TLs help administrators choose the best resources, ideas, and processes to use with the staff; identify tools that have the most impact on learning; and analyze connections between departmental
expectations for students in terms of information literacy.
We continued with our discussion, analyzing how each standard affects various members of the learning
community and how TLs can improve learning in connection with each. Because TLs are most frequently
associated with accessing information, the group easily identified ways that this standard impacts the learning
community. Less familiar with the areas of evaluation and use, participants discovered many of the potential
ways that a TL can help a school grow. One participant, a secondary principal, was amazed to realize that
the TL can provide free, ongoing staff inservice, both formal and informal. Everyone agreed that the fourth
standard, in which information literacy skills are integrated into all areas of learning, presents the biggest
challenge for schools. Because of the widespread lack of understanding of the TL’s role, it was difficult for
everyone to identify how the fourth standard looked in practice, although everyone was able to envision it
in theory.
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As TLs, we
provide a global
perspective of the
school, helping
our schools
graduate students
who not only
possess curricular
knowledge and
skills, but the
attributes of
lifelong learners

To conclude our presentation, we returned to our Post-its with the lifelong learner verbs. On another
poster, divided into quadrants with one standard per box, participants categorized the verbs by standard,
illustrating how information literacy is integral to lifelong learning. As we went through the process of
sorting the verbs (discovering that many overlap in the four categories), we emphasized the following core
ideas about what we do:
• We collaborate with the entire learning community.
• We open the conversation, plan with teachers, provide guidance and support, and deliver model
lessons so that teachers can integrate the information literacy skills that help students become
problem solvers and inquirers.
• We work with administrators as change agents to continuously improve teaching and learning.
• We are department chairs who reach into and out of every department.
• We are on-site, ongoing professional developers.
As TLs, we provide a global perspective of the school, helping our schools graduate students who not
only possess curricular knowledge and skills, but the attributes of lifelong learners as well. In clarifying these
core ideas about our roles, we came to fully understand what it means to undertake advocacy. We are not
bragging; we are letting others know what we have to offer. We believe that the administrators in attendance
left knowing that we are a vital element of a school’s instructional program and realizing that their new best
friend just might be their teacher librarian.

as well.

References
Ong, F. (Ed.). (2011). Model school library standards for public schools, kindergarten through
grade twelve. Sacramento, CA: California Department of Education.
California School Library Association Standards Task Force. (2005). Standards and guidelines
for strong school libraries. Abilock, D. (Ed.). Sacramento, CA: California School Library Association.

MAREN NIELSEN
Teacher Librarian
Clovis East High School
marennielsen@cusd.com
LAURA COLLINS
Teacher Librarian
Clovis High School
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LINKINg
RESOURCES

It’s a Zoo out There: Finding Reliable Animal, Plant, and
Conservation Information
Talitha Matlin

The library
collection
includes over
11,000 books
and 400 journals,
while the archives
contain materials
dating back to the
zoo’s founding in
1915, as well as
rare books almost
200 years old.

“I didn’t know the zoo had a library!”
This is almost always the first thing people say to me upon discovering that I’m a librarian for San Diego
Zoo global [SDZg]. I love having the chance to share the exciting work we do and to expand their idea
of librarianship. Just like at any other research-based organization, staff at zoological and botanical gardens
require information to do the best job possible. Zoo librarians help to fill these information needs by
performing traditional library services such as collection development, reference, instruction, outreach, and
preservation—just in a non-traditional setting.

about the SDZG Library – Doing a Lot with a Little!
The Library and Archives supports SDZg’s overall vision, which is to connect people to wildlife and
conservation. Patrons include the scientists at the Institute for Conservation Research, veterinary staff, zoo
keepers, horticulturalists, educators, facilities
staff, and more. The Library and Archives
is staffed by two full-time librarians and one
half-time research specialist. Although that
may sound like a very small staff for a “global”
organization, for a zoo library this is actually
quite large! The library collection includes
over 11,000 books and 400 journals, while the
archives contain materials dating back to the
zoo’s founding in 1915, as well as rare books
almost 200 years old. We provide easy access
to library services, maintaining a website,
keeping the library open 40 hours a week, and
conducting bi-weekly roving reference sessions
at both the San Diego Zoo and the San Diego
Zoo Safari Park.

connecting Students to Wildlife: Zoo and conservation Resources for k-12
The SDZg Library and Archives are open only to staff, but the library website includes resources that may
be accessed by anyone. There are also a number of zoological and botanical organizations around California
that have libraries which are open to the public, such as the Cabrillo Marine Aquarium in San Pedro, the
San Diego Museum of Natural history, the California Academy of Sciences, and the Los Angeles County
Arboretum. There are many more throughout the state—just be sure to call and ask before heading over to
visit, as some of the libraries require appointments.
There is a plethora of animal, plant, and conservation websites out there—some reputable, and some not
so much. Following is a brief list of some of these resources which may be helpful to K-12 students.

Animal Information
• IUCN Red List of Threatened Species (http://www.iucnredlist.org/):
great resource for students wanting to learn more about conservation
status of animals (and plants, to a lesser extent) around the world. Includes information on an animal’s habitat, population, threats to conservation, and more. (Free; grades 9+)
• Birds of North America Online (http://bna.birds.cornell.edu/bna): The premier database for
information on all 716 North American bird species from the Cornell Lab of Ornithology.
Multimedia-rich accounts include information on a birds’ natural history, appearance, behavior,
and more. (Subscription; grades 6+)
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• SDZG Library Animal Factsheets (http://library.sandiegozoo.org/factsheet.htm): In-depth
overviews of animals at the San Diego Zoo or San Diego Zoo Safari Park, prepared by Library
staff. Written for a professional audience, but still useful to casual animal enthusiasts or students.
(Free; grades 6+)
• Tree of Life Web Project (http://tolweb.org/tree/phylogeny.html): Ambitious web project
spearheaded by professional biologists to create a webpage for all species, both living and extinct. Contributions come from an array of sources, ranging from students to scientists. Teacher
resources
(http://tolweb.org/tree/learn/TeacherResources/TeacherResources.html)
include
“treehouses”, or individual pages created by classrooms. (Free; All grades)
• CaliforniaHerps (http://www.californiaherps.com/): Website maintained by a herpetology
enthusiast documenting amphibian and reptile species found in California. Contains photos of
most species, sound recordings, and more. (Free; grades 3+)
• ARKive (http://www.arkive.org/): Vast online collection of wildlife videos, photos, and audio
recordings. Science teaching resources (http://www.arkive.org/education/) are provided to engage
students in science topics. (Free; All grades)
• California Department of Fish and Game’s Nongame Wildlife Program
(http://www.dfg.ca.gov/wildlife/nongame/t_e_spp/): general information and species lists for all
California native wildlife. Includes special section on raptors of California
(http://www.dfg.ca.gov/wildlife/nongame/raptors/index.html). (Free; grades 6+)

Plant Information
• Calflora (http://www.calflora.org/): Searchable database of all plants in California. Use the “What
grows here” features to see what plants have been recorded in your neighborhood. (Free; grades
9+)
• CalPhotos - Plants (http://calphotos.berkeley.edu/flora/): Online database of over 175,000
plant images, mostly from California, maintained by the UC Berkeley. Anyone can contribute
high-quality, identified photos with registration. (Free; All grades)
• Xerxes Society for Invertebrate Conservation Resources for Teachers
(http://www.xerces.org/educational-resources/): Pollinator-friendly planting guides educational
resources. Most information is geared towards educators, but can be used to create lesson plans for
students of all ages. (Free; All grades)

conservation Organizations
• San Diego Zoo Global (http://www.sandiegozoo.org/): Website of world-famous (and my
favorite!) zoo, featuring online information about wildlife and conservation. San Diego Zoo Kids
(http://kids.sandiegozoo.org/) is geared toward younger students, with interactive games and
learning activities. The SDZg Library website (http://library.sandiegozoo.org/) can be used as a
starting point for wildlife and conservation research. (Free; All grades)
• Association of Zoos and Aquariums [AZA] (http://www.aza.org/kids-and-families/): The
accrediting body of zoos and aquariums around the world provides zoo-related information for
students in the Kids and Families portion of their website. great site for students interested in
exotic wildlife or working at a conservation organization. (Free; All grades)
• CERES’
Environmental
Education
Portal
(http://www.ceres.ca.gov/education/):
California-specific environmental education resources for a wide range of subjects. Each subject
area features gateways for both students and educators. (Free; All grades)
• National Geographic Kids (http://kids.nationalgeographic.com/kids/): Fun, glossy website aimed
at entertainment and education. Includes many interactive games and quizzes. (Free; grades
K-5)
• iNaturalist.org (http://www.inaturalist.org/): Website that features user-contributed images and
observation recordings. Open to any contributor with free registration, including students. (Free;
All grades)
• ProjectWild (http://www.projectwild.org/index.htm): Aimed at educators, this site provides
teachers with resources such as lesson plans, curriculum guides, evaluation materials, and more,
all with the goal of connecting students to wildlife. (Free; All grades)
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current Events
• Latest Zoo & Conservation News (http://library.sandiegozoo.org/news/zcn.html): Prepared by
SDZg Library staff, this weekly roundup provides an extensive overview of the latest research
and news in the zoo and conservation world. Special focus is given to the San Diego area and the
Southwest. (Free; grades 4+)
• Zooborns (http://www.zooborns.com/): Blog with photos (and sometimes videos) of “the newest
and cutest exotic baby animals from zoos and aquariums around the world.” Each post includes
an image of the newborn animal and a short anecdote of its development. (Free; All grades)
• Mongabay.com (http://news.mongabay.com/): Current events site highlighting conservation and
environmental science news, with a focus on rainforests around the world. (Free; grades 4+)

TALITHA MATLIN is Associate Director of Library
Services for San Diego Zoo Global. Previously, she
worked as a circulation assistant at UC San Diego’s
Biomedical Library while completing her MLIS. Her
professional interests lie in the areas of informal
library instruction, enhancing the user experience,
and special library topics.
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The Magic of Books
Ann Whitford Paul

Writing sometimes feels like equal parts elbow grease and magic. Surely it’s magic that brings me a new
idea out of thin air from who knows how or where. I’m usually convinced the idea is brilliant and I rush to
write it down. Alas, the magic disappears as soon as I read my first draft. Those words that felt so unique and
wonderful in my head turn out to be sadly pedestrian.
Elbow grease time!
Revision is butt-in-the-chair in front of the computer and can last months, even years. I scrub and scrub my
words, plodding until along comes a phrase so strong and perfect I cannot help but credit magic for popping
it into my brain.
Finally the manuscript is ready to go out in the world, where I hope an editor will cast a spell and buy my
story.
The thrill of watching a magician pull a rabbit out of a hat fades in comparison to holding the first hardcover
copy of my book. how could it be that my manuscript submitted as an attachment over the internet has
morphed into a beautifully illustrated book? Wizardry is the only explanation.

The Magic takes Over
At that point my work is done, but once a book is published, it takes on a life, or I prefer to call it, a magic
of its own, and for that I must thank librarians and teachers.
Let me explain.
years ago when I had but one published book under my belt, I wrote a manuscript titled Eight Hands
Round: A Patchwork Alphabet. The inspiration for that book (which is still in print twenty-one years later)
was to introduce children to the beauty of patchwork (a hobby of mine) and to use the pattern names (anvil,
buggy wheel, churn dash, etc.) to explain how people lived in colonial and pioneer times. While I have always
been fascinated by history, the dates of battles, signing of important documents, or names of rulers held little
interest for me. I craved to learn small, historians might say insignificant, details like how people traveled
before cars and airplanes, how they prepared meals without stoves and refrigerators, what kind of clothes they
wore and where they got them. My focus was to help children understand and better appreciate the lives of
our ancestors.
Then the book came out.
The reviews were excellent and librarians and teachers used the book in their art and history units just as I
expected.
Then they waved their magic wands and abracadabra, my book became a math book. It turns out the quilt
patterns with their small squares, rectangles, triangles and circles introduced children to shapes. The patterns’
different sections were a painless way to demonstrate fractions. I couldn’t have been more surprised. Although
I loved math in school, if I’d known while writing that my book would be used as examples of math concepts,
I’m afraid I would have been frozen in place. Who was I to teach math?

More Magic
A similar magic happened with my four books, Mañana Iguana, Fiesta
Fiasco, Count on Culebra and Tortuga in Trouble. The inspiration for these
books came while I was vacationing in Africa. A chatty nine-year old boy
from Afghanistan struck up a conversation with me on a flight between
Zimbabwe and Kenya. I complimented him on his perfect English and
asked how long he had been studying it. “One year,” was his answer. I was
so blown away by his accomplishment that as soon as I returned home,
I began taking Spanish lessons. Let me tell you right now that I’ve been
studying the language for years and haven’t yet come close to speaking with
the confidence and accuracy he did.
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I never thought I
was writing to a
Spanish-speaking
audience,
but teachers
and librarians
embraced these
stories and
saw links to an
audience beyond
the one I had
envisioned.

While struggling with my new language, I realized that familiarity and repetition of words helped my
learning curve immensely. Feeling strongly that Americans should be fluent in more than one language,
I wrote these stories to introduce young people to a few Spanish words in the context of a story with
the hope that they would be seduced into thinking that mastering another language was both fun and
easy.
For many children it has worked that way. Driving with my-four-year old granddaughter, I was
thrilled to hear her excitement when she recognized the word “mañana” on the radio. “Mañana means
tomorrow,” she exclaimed. “I remember from Mañana Iguana.” Teachers share similar stories of their
students. My goal has been achieved, but here comes the magic.
Every time I visit schools, I’m struck by how much Latino children enjoy these books. The pride on
their faces when I’m reading one of them and they correct my pronunciation (yes, I still have a long
way to go for fluency) brings both them and me great joy. Those who come from homes where Spanish
is the primary language must struggle to complete and understand their lessons every day in school.
Thanks to these books, they suddenly become the smart ones in the class. Evidence that these books
have touched these students came to me vividly last fall when I visited Eastern Washington State for
a week and a half of school visits. I asked the wonderful librarian in charge why they had invited me.
“Easy,” she said. “your books are extremely popular with our underserved students. They are constantly
checked out. Also, they are often not being returned.”
I’m sure the thought of students keeping books stabs daggers to the heart of most librarians,
but to me it was another proof of the magic of writing books. I never thought I was writing to a
Spanish-speaking audience, but teachers and librarians embraced these stories and saw links to an
audience beyond the one I had envisioned.
There is no way for me, or other writers, to know what readers will make of our books. We can only
write to the best of our abilities, try to tell a compelling, truthful story (even if it is fiction) and use
lively and captivating language. Then we send our beloved creations into the world and wait and hope
for magic to happen.
Magic is a big part of writing.
It’s an equally big part of sharing, of creating links between readers and words. I thank all librarians
and teachers for contributing their own brand of magic to my books.

References
Paul, A.W. (2009) Writing picture books: an hands-on guide from story to creation to publication. New york:
Writer’s Digest Books.
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ANN WHITFORD PAUL came to writing late in life. Reading to
her four children inspired her to try writing picture books. Since
then she has published nineteen books—including one for
adults titled Writing Picture Books: A Hands-on Guide from Story
Creation to Publication. Her most recent books are Word Builder
illustrated by Kurt Cyrus (Simon & Schuster) and If Animals
Kissed Good Night, illustrated by David Walker (FSG). She lives
in Los Angeles and has a web-site www.annwhitfordpaul.net.
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LINKINg MULIT-TyPE
LIBRARy SySTEMS

The Power of Linking to Multi-Type Library Systems
Tom Kaun, Teacher Librarian at Redwood high School

When the Library of California went out of business several years ago many of us who had been involved
in that project lost touch with other kinds of libraries and librarians. Some of what the Library of California
was attempting to accomplish is now provided by regional multi-type library groups.
Many of us maintain a relationship with our local public library but few of us know what goes on in the
larger library world of academic, special, corporate, other libraries. One great way to get in touch is through
a multi-type library group like BayNet.
BayNet, the Bay Area Library & Information Network ( http://www.baynetlibs.org/ ), is an organization
which promotes cooperation among all kinds of libraries in the San Francisco Bay Area.
There are individual and institutional memberships available. My school district has an institutional
membership which allows all of our librarians to become involved.
Until last year BayNet only had an informal relationship with school libraries but at the instigation of the
President-Elect, Debbie Abilock, a long-time CSLA member, the Board approved a full membership for a
school representative on the Board. I was chosen the first person in that position.
One of the issues with board membership is that they most often meet during the work day and school
librarians have to take personal leave in order to attend the meetings. I have made an effort to get to as many
meetings as I possibly can but have missed some.

Benefits of Linking with Others
Why is it important to have school library members and representatives in multi-type library groups? We
often complain that it’s hard to connect with other folks. As we develop advocacy projects to reach those
beyond our own narrow school-related communities, one natural constituency which we should begin with
is others in our profession. They tend to have empathy for our situation since they are struggling with many
of the same issues we are, whether it’s about budgets, staffing, resources or any other library-related issue.
Joining forces also gives us all more clout than if we were just working on our own.
Another major benefit of joining multi-type library groups is that we have opportunities beyond what we
are able to do on our own programmatically.
BayNet has a very active Tour Committee. Last fall we were able to visit googlePlex in Mountain View
and hear a great talk about data mining from one of the leaders in the field (Eating in the google cafeteria
was great fun, too). This year BayNet is sponsoring tours of the San José Public Library/Dr. Martin Luther
King, Jr. Library, and the Museum and Library at the San Francisco International Airport.
There are also professional development opportunities. A recent presentation featured a panel discussing
“Coordinating Volunteers in Public Libraries: Innovative Volunteer Management and Engagement.” The
panel was held at San Jose Public Library/Dr. Martin Luther King, Jr. Library and Peter Doering, coordinator
of the Learning Multimedia Center at the Santa Clara Office of Education, represented the school library
point of view on the panel.
BayNet’s annual meeting takes place in May of each year and this year that meeting was attended by
about 200 folks. The featured speaker was a professor from the University of San Francisco who teaches
several unique courses which involve the use of digital and social media with food, agriculture and the
environment.
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Opportunities for Involvement
One of BayNet’s most recent accomplishments has been the development of a graphic which
shows the relationships among the different kinds of libraries. Representatives of all library types
contributed to the image which was designed by a professional graphic designer.
If you are looking for a challenge, to make a difference, and to learn more about how other
librarians are working day-to-day, you should find out whether there is a multi-type library group
in your area and get involved.

TOM KAUN is the Teacher Librarian at Redwood
High School in Larkspur, where he will be retiring
this June after 13 years -- and 37 years in school
librarianship. Tom has also served on the CSLA
State Board in the positions of VP Educational
Technology and Northern Section President.
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Azusa Pacific University

school librarianship programs

APU’s School of Education allows students to earn both the Master of Arts
in Education: School Librarianship and the Teacher Librarian Services
Credential by completing just three courses beyond the requirements for
the credential alone.

Highlights:
• Enhance your credential with relevant coursework that
combines library services and resources with student,
teacher, and classroom needs.
• Support school curriculum and influence the education
process as a librarian services teacher with a grounded
understanding of today’s students.

For more information:

(800) 825-5278
www.apu.edu/explore/education
graduatecenter@apu.edu

• Earn your degree online in as little as 18 months, and
take classes when and where you want.

12686
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LINKINg
ONLINE LEARNERS

The Missing Link: Will There Ever Be a K-12 Online
Teacher Librarian?
Rob Darrow

One of the
architects of
the school
commented,
“When you
use the word
library, people
immediately
get the sense
that I need to
physically go to
a place to access
information or
do research…
in the world in
which these kids

Qualifications for Online teacher Librarians
A decade ago I started wondering how the development of technology and online learning would affect
school librarianship. At various technology and school library conference workshops I would present a
session and ask the question, “What are the job qualifications of an online school librarian?”
A group of teacher librarians in my session at the CSLA Conference in 2008 developed this list of
qualifications:
• Assist in the development and implementation of online courses
• Develop an online library of resources correlated to the online courses
• Develop digital resources and activities such as pathfinders and online book clubs
• Embed and integrate information literacy skills and principles into online courses
• Provide ongoing professional development in the teaching and learning with electronic resources
• Provide location services for students to access print resources in school, public and college libraries
• Provide online reference services for online school teachers and students
• Develop a library presence and learning activities for online teachers and students in the virtual
world, Second Life
Over the years, I questioned why “new” tech schools did not have school librarian positions as part of
their respective staffs, including Microsoft’s School of the Future in Philadelphia. The School of the Future
opened in 2006 without a space called a library or a school librarian position and so did other “high tech”
schools across the U.S. (Darrow, 2007). One of the architects of the school commented, “When you use the
word library, people immediately get the sense that I need to physically go to a place to access information
or do research…in the world in which these kids are going to exist after they graduate, that is a ridiculous
idea.”

are going to
exist after they
graduate, that is a
ridiculous idea.”
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Budget considerations
I then became the principal of an online charter school in 2008. In facilitating every aspect in the
development of the school, I built the budget on the belief that a certain number of students would attend
the school. Sadly, no matter how I sliced that budget, I could not figure out a way to employ a teacher
librarian. District administrators said, “Well, you have the library credential, so you can serve that role in
addition to being the principal.” In the Clovis Online School, there were just three full time employees: the
principal, office manager and technology specialist.
Today, I am not aware of one teacher librarian employed full or part time in any K-12 online school in the
U.S. in the job of teacher librarian. Part of this is an economic issue because online charter schools that are
starting up cannot afford a full time school librarian. however, the other issue is the fact that there really
is not a need for a “traditional” school librarian in an online school. Traditional teacher librarians work in
a brick and mortar school library with printed books and digital resources collaborating with teachers and
students. In an online school where students live in geographically diverse areas, students do not go to a
physical place called a library, nor are they using many print resources. Because of budgets and need, it is
not likely that an online teacher librarian position will be advertised for a K-12 school any time soon. If
K-12 online schools are not going to hire teacher librarians, how do teacher librarians best engage students
and teachers in an increasingly digital world?
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transforming into a Digital World
The transformation of how teacher librarians meet the needs of a new generation of learners
mirrors the transformation that must occur if teachers are going to engage student learners. To best
meet the needs of a new generation of learners, teacher librarians and teachers will need to become
more “blended” in the craft of librarianship and teaching. Blended learning is now defined as “a
formal education program in which a student learns at least in part through online delivery of
content and instruction with some element of student control over time, place, path, and/or pace
and at least in part at a supervised brick-and-mortar location away from home (Horn & Staker,
2012).”
historically, before there were computers and the Internet, the only resources available to teachers
were print resources, and the print resources for most students resided in textbooks and the school
library. In a textbook enhanced world, the curriculum all resided in print – teachers taught from
print, students read from print, and students completed assignments on paper. Once computers
and the Internet were invented, the resources available for teachers to use for curriculum and
instruction were destined to change. Understanding the transformation from textbook-enhanced
to online teaching and learning can be illustrated on a continuum. The graphic below illustrates
the continuum.
Continuum from Textbook Enhanced to Online Teaching and Learning

Textbook
Enhanced

Technology
Enhanced

Web/Online
Enhanced

Blended

Online

continuum from textbook Enhanced to Online teaching and Learning
Textbook enhanced and online teaching and learning are pretty well understood and lead to a
better understanding of blended teaching and learning. Textbook- enhanced teaching and learning
includes face-to-face instruction where students are generally on a fixed schedule, teaching occurs in
a classroom, and the curriculum or content is usually all printed. At the other end of the continuum,
in online teaching and learning, instruction is primarily online, students have a flexible schedule
of when they complete their school work, students may be at home or in a computer lab, and the
curriculum or content is all online. In between are three other types of teaching and learning:
technology enhanced, Web/online enhanced and blended.
In a technology enhanced classroom or library, technology tools are utilized for teaching and
learning. Teachers and teacher librarians, in addition to using print resources, add computerbased technologies such as the use of PowerPoint for presentations, digital white boards, document
cameras, response systems (clickers) and CD-Roms. In school libraries, this includes computer
based circulation systems and databases. With the development of the World Wide Web, teaching
and learning resources, in addition to being printed and on a computer, were now online. In a web/
online enhanced classroom or library, online resources such as library web pages, use of Web 2.0
tools such as Diigo or Live Binders become an important way for library resources to be accessed
by students and teachers.
Blended teaching and learning is the blending of print and digital resources and instructional
practices with the instructional practices of online teaching and learning. In blended teaching and
learning, the teacher and teacher librarian use online tools to enhance instruction. This includes the
use of online discussion boards, videos, and putting library lessons and library all online, and using
online resources as part of ongoing instruction.
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Online educational librarian positions do exist in colleges and universities. Job descriptions for distance learning
librarian positions include these types of services:
• Manage Virtual Reference Service to provide reference and research assistance online.
• Develop and market online instructional materials to faculty (toolboxes, subject Pathfinders, tutorials) to be
integrated into the course management system (e.g. Blackboard or Moodle).
• Provide library instruction and support to students in online programs, at remote campuses and in
cohort groups, develop and maintain information literacy modules for the library website, and provide
synchronous and asynchronous information literacy training through the web.
• Provide leadership, direction, planning, and assessment for creative and effective library support of distance
education program.
Unlike colleges and universities, it is doubtful that K-12 online schools will soon employ a teacher librarian. however,
to better meet the needs of an increasingly digital generation of learners, it is critical for K-12 teacher librarians to
transform into blended learning teacher librarians.
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LINKINg
WITh STUDENTS

Linking with Students and Staff While Juggling Multiple Schools
Marie Slim

As the sole
Teacher Librarian
for a district of six
comprehensive
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was aghast at the
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to provide
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by contracting
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Education.

On April 4th, like many other teacher librarians in California, I was notified that my position was being
suspended by my district. As the sole Teacher Librarian for a district of six comprehensive high schools,
I was aghast at the district’s decision to provide library services by contracting with the Orange County
Department of Education. I was assured by human Resources that it was not a reflection of the quality
of my instruction, but based solely on the district’s budget. Fullerton Joint Union high School District is
one of nine districts in Orange County determined to be in “financial jeopardy” according to a February
24, 2012 article in the Orange County Register (Martindale, February 23, 2012), so the suspension of my
position is an attempt to deal with this fiscal crisis.
Upon learning of my (hopefully temporary) reassignment, I sent a short email to the staffs of the six high
schools, and of the many responses that I received, these two were my favorites.
The first, by a classified staff member:
I did not have much of a chance to get to know you, but your work was very noticeable. It was
evident to everyone that you truly love what you do. you have so much enthusiasm for the Library,
and you were right on top of new technology and the new direction that libraries are taking.
The second, by a certificated teacher:
I know you don’t know me (so many faces for you on campus), but we are going to miss you.
you brought a very good program to our library and we could see the difference in the classroom.
It is a shame that our district is going through difficult financial crisis. Best wishes for you in your
classroom.
These two emails supported my hunch that what I was doing in the library was not only appreciated by
students and staff, but that my library program had an impact on the academic achievement of students, and
the technology skills of staff. Moreover, a successful library program can enhance the culture and morale of
a school in a way that no other program can duplicate. These two people with whom I had not yet had the
opportunity to develop relationships could see that.

Background
From 2002 until 2010, I had the opportunity to work with students and staff daily “face to face,” establishing
vital links to resources. Our district had a full-time Teacher Librarian in almost every comprehensive
high school (one of them was a Teacher on Special Assignment). The Teacher Librarian was in charge of
the library program, and the full-time Library Media technician at each campus was instrumental in the
running of the facility. The chain of library services was strong for the students and staff at my high school
(Troy high School).
however, those links were broken in the 2010-2011 school year. Due to budget cuts, the Teacher
Librarians of the district were reduced to one Teacher Librarian for three schools and a Teacher on Special
Assignment for the other three schools. The full-time Library Media Technicians now also had textbooks as
a responsibility. In 2011, the Teacher on Special Assignment was reassigned to the regular classroom, and I
was the sole Teacher Librarian for six schools for the 2011-2012 school year.
Despite this series of events, I was determined to still provide exemplary library services to students and
staff, but some reconfiguration had to be made and new tools employed. Technology has been crucial to
surviving and thriving, but developing relationships with administration, students, teachers and staff has
also been pivotal.
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Needs and culture
Starting out with three schools, I had to do a needs assessment and try to understand the culture of
each new school. Fortunately I had taught at Troy high School and La habra high School as a Teacher
Librarian, and at Sonora high School as Spanish Teacher, so I had ties to those schools. But for 2010-2011,
I had three schools, two at which I had never worked before. In order to understand the culture of those
schools, I spent the two August teacher duty days at the two new schools. I had created a goAnimate video
(with my real head plastered on one of the characters) for the teachers to watch which explained the change
in services. All three schools played this short video at teacher pre-service days so that all would understand
the change in library services. The principals also introduced me to the staff at these meetings.
I asked teachers at all three schools to provide me their library research and reading needs through a
google Form survey. This way I could concentrate on those teachers who needed their current library needs
met. I also asked each of the Assistant Principals of Instruction and Operations (APIO) for their Single
School Plans so that I could learn about the students’ and school’s needs. These documents are sterile and
long, but provide great insight. I continued these practices when acclimating to six schools as well.
Assimilating into the culture of a school cannot be forced, but can be hastened by developing relationships
and attending events that are not “required.” I joined a student Book Club, wrote two grant proposals for
teacher teams (not funded, unfortunately), represented Library Services at Back to School Night for one
school and Open house for another, joined the Parent Teacher Student Associations (PTSAs) and presented
Library Services to them, facilitated a workshop at an inservice day on Library databases, and wore the
faculty shirts (I purchased at least one from each school).
In 2011-2012, my time was further stretched so I could not participate in some of these events anymore,
but I did participate in School Site Council at one school and continued to play ukulele with the La habra
high School Ukulele ensemble. Economically it was unfeasible to join all six PTSAs (since I also join
my sons’ school’s PTSA) and I did not have the time to meet with those parents and guardians as I had
previously.
When I managed and taught in the library at just one school, I had had the time to attend all the
events, all the clubs, manage parent volunteers and work closely with academic departments and parent
groups. I was able to work with English Language Learners, Special Education students, International
Baccalaureate students, Advanced Placement students, College Preparatory students and Professional
Learning Communities.

Letting Go
When I was assigned to six different schools, I had to evaluate the needs of each campus and how much
“bang for the buck” I would get in determining the programs and departments (and therefore students)
with which I worked.
Tweet from Christine Sturgeon (@c_sturgeon): “When you’re managing multiple
libraries, you may not be everything you’ve been trained to do. #aasl11”
My district decided that if I were going to teach Information Literacy in collaboration with teachers at
each of the schools, I would need to forego some of the responsibilities of the management of the library
facilities. Since the budget was terrible, there was no budget for new books. Therefore any collection
development stagnated. I did collection analyses and browsing of the collections of my new schools and
found some holes in meeting the fiction and nonfiction needs of students and staff, but was not able to rectify
it. One exception to halting collection development was that I was asked by two schools’ administrators to
deselect materials from their collections. I met those needs, even though my district-directed mandate for
Library Services was to “teach with the teachers in the library” and even though the administrators offered
to outsource the deselection of materials.
Even though I could not supplement the physical collection, I continued to request Lottery Funds for
district-wide research databases. I also delved into the FollettShelf eBook business by proposing and being
awarded a grant for forty universal access eBooks at Troy high school.
Unfortunately I lost my Library Experience classes. I had always taught between 8 and 32 Library
Experience Students each semester in addition to collaborating with teachers. I considered an online class,
but in the end I had to let my Library Experience class go. I lost the opportunity to provide such services as
library programming and reader’s advisory. By gaining 14,000 students I had to reconfigure my priorities
and it did not include these services.

creating New Links
As my ability to create opportunities to link with students diminished, I instead invested in projects of
depth, which culminated in Knowledge Building Centers in an attempt to put together a Virtual Learning
continued on next page

19

continued from previous page

Of all the
relationships
that I cultivated
and all of the
explaining of my
program that I
did with students,
staff, teachers
and school site
administrators,
it is the district
administration
that ultimately
makes the hard
decisions.

Commons. I seized this chance to hinge my instruction on true collaborative standards-based learning
units.
The Library Services website, ilovelibraries.com, has not only become an instrument of instruction and
dissemination of information, but it has also served to document projects and web statistics. Teachers,
administrators, students and parents need only check the google Calendar for my availability, peruse
the Research Pathfinders for what I have accomplished with students this year, and look at the wiki
statistics to find out the intensity with which my site is being used (Manage wiki>Wiki Statistics). When
students need a book, a database, Works Cited help, or a project guide, they need only go to the website
(a Wikispaces wiki). I can also just copy and paste from the wiki into a spreadsheet to develop statistics
(http://bit.ly/slim2010-2011 ).
Email has also enabled me to “be everywhere.” Students email me with their theses, their questions,
their rough draft Works Cited, their IB Extended Essay research, and more. I tell students that if they have
any questions, to email me. And they do! It is not as good as being available to students face to face, but
it at least gives students the opportunity to interface with me. Teachers also email me day and night and I
respond, day and night.
Teachers started to request my services, often on days when I was unavailable, already booked at another
school for the day. To keep providing these vital links, I would instead make a video for teachers to play for
their students. Many of these videos are hosted at SchoolTube, others at TeacherTube, some at youTube,
and two at Vimeo. Most videos were created with Screencastomatic.com, iMovie or Screenium. These
videos allowed for asynchronous instruction. They were not as interactive as me actually teaching a class,
but they were the next best thing.

Denouement
In the end, it was not enough. No matter how much I worked with students to help them learn
parenthetical citation, databases, ethical use of information, works cited, research, writing, reading,
educational technology, digital citizenship, web evaluation, note-taking and brainstorming techniques, it
was announced that “we are cutting to the bone now.” Of all the relationships that I cultivated and all of
the explaining of my program that I did with students, staff, teachers and school site administrators, it is the
district administration that ultimately makes the hard decisions.
I let the staff at all six high schools know what was happening, what resources they could continue to use,
and what would no longer be available to support their programs:
hello all!
I was notified today that the district’s library program (my position) has been eliminated for 20122013. Library facilities and textbooks will still be run through the APIO’s and Library Technicians. I will be returning to the regular classroom as a Spanish Teacher next fall.
I appreciate all of you who have collaborated with me on standards-based units of instruction
(2011-2012 list at: http://fjuhsdlibs.wikispaces.com/Research+Pathfinders - 2010-2011:http://
fjuhsdlibraries.wikispaces.com/Research+Pathfinders) that integrate information literacy and
educational technology (and reading!) for our students. hopefully when the budget is back we
can work together again.
Also - look for the library program’s cybersafety/digital citizenship curriculum. [Which has since
been introduced and is available at: http://fjuhsdlibs.wikispaces.com/Cybersafety+and+Digital+
Citizenship ] Coming soon to a school near you!
Thanks again to all of you for integrating me into your schools this year,
Marie Slim
Teacher Librarian
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School Library Links to the Common Core Standards
Susan Martimo

While the issue of standards, common core standards, and standardized testing and their impact on
school libraries is still being debated, California’s State Board of Education (SBE) did adopt California’s
Common Core State Standards for English Language Arts & Literacy in History/Social Studies, Science,
and Technical Subjects (CCSS) on August 2, 2010. There appears to be no interest by the legislature or
the SBE to make any drastic changes to these standards at this time. Testing based on the common core
standards is expected in 2014-15. The reading/language arts curriculum framework is in the process of being
developed to provide guidance for educators on how to teach to these standards.
The question for teacher librarians is how does the school library media program link to these adopted
common core standards? Three areas where links can be found are:
•
Informational text
•
Text complexity
•
Research skills

Informational text
The CCSS are organized in four strands:
1. Reading (Reading Literature; Reading Informational Text; Reading Foundations)
2. Writing
3. Speaking and Listening
4. Language
There are standards for each grade, K-8, and grade span, 9-10 and 11-12. In grades 6-12 there are
additional standards for literacy in history-social science, and science and technical subjects that provide
specificity for the application of reading and writing skills to subject-area content.
The standards balance the reading of literature with the reading of informational text and are organized
according to a set of ten overarching anchor standards for reading.
For example, CCSS anchor standard number five for reading states:
5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of
the text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole. (Common
Core State Standards Initiative, 2010).
This forms the basis for K-12 grade level standards for both reading literature and for reading informational
text. Below are examples of California’s adopted standard number five for reading informational text in two
grade levels:
Grade 3
5. Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate information relevant
to a given topic efficiently.
Grades 9-10
5. Analyze in detail how an author’s ideas or claims are developed and refined by particular sentences,
paragraphs, or larger portions of a text (e.g., a section or chapter).
a. Analyze the use of text features (e.g., graphics, headers, captions) in functional workplace
documents.
The specific grade level standards increase in complexity as the student progresses through the grades and
yet each grade level standard links back to the anchor standard.
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ccSI Links to Model School Library Standards
The common core standards listed above link to the Model School Library Standards for California
Public Schools (California Department of Education, 2012). here are just a few examples:
grade 3 Model School Library Standards
1.3.j Use guide words to locate information in a reference book.
1.3.n Use print or digital indexes, or both, to locate articles in an encyclopedia.
1.3.p Locate information in text by using the organizational parts of a book in print or digital format
(e.g., title, table of contents, chapter headings, glossary, author notes, dedication, index).
9-12 Model School Library Standards
1.3.h Identify the structural features of informational text and use the features to locate information
(e.g., expository text, public documents, journal articles).
1.4.d Analyze the structure and format of informational text that make information accessible and
usable (e.g., graphics, sequence, diagrams, illustrations, charts, maps).

text complexity
The CCSS also focus on text complexity – students are expected to read text, both literature and
informational text, at the appropriate levels using a three-part model to measure text complexity:
(1) Qualitative dimensions of text complexity, such as levels of meaning or purpose, structure, language
conventionality and clarity, and knowledge demands.
(2) Quantitative dimensions of text complexity, such as word length or frequency, sentence length, and
text cohesion, typically measured by computer software.
(3) Reader and task considerations, including variables specific to particular readers (such as motivation,
knowledge, and experiences) and particular tasks (such as the purpose and the complexity of the
task assigned and the questions posed) (Common Core State Standards Initiative, 2010).
Appendix B of the Common Core State Standards provides examples of text that exemplify the level of
complexity, quality and breadth of texts that all students should encounter. These are provided to guide
teachers and librarians in selecting appropriately complex texts for students, but are not intended to be a
reading list.
Overall assessments of text complexity are best made by teachers and librarians employing their
professional judgment, experience, and knowledge of their students and the subject. The Teacher Librarian,
with expertise in selecting materials, can be a valuable resource working with classroom teachers to identify
appropriately complex reading materials in literature and informational text beyond the limited selections
in the student’s textbook and providing these materials through the school library media center.

Research Skills
The CCSS also emphasize information literacy and research skills throughout the grades:
To be ready for college, workforce training, and life in a technological society, students need the ability to
gather, comprehend, evaluate, synthesize, and report on information and ideas, to conduct original research
in order to answer questions or solve problems, and to analyze and create a high volume and extensive range
of print and nonprint texts in media forms old and new. The need to conduct research and to produce and
consume media is embedded into every aspect of today’s curriculum. In like fashion, research and media
skills and understandings are embedded throughout the standards rather than treated in a separate section
(Common Core State Standards Initiative, 2010).
These research skills are most evident in the writing strand anchor standards seven through nine under the
heading of Research to Build and Present Knowledge that give expectations for all students:

continued on next page

23

continued from previous page

7. Conduct short as well as more sustained research projects based on focused questions, demonstrating
understanding of the subject under investigation.
8. gather relevant information from multiple print and digital sources, assess the credibility and accuracy
of each source, and integrate the information while avoiding plagiarism.
9. Draw evidence from literary or informational texts to support analysis, reflection, and research.
here are just two examples of grade level common core writing standards followed by a few examples of
the Model School Library Standards that link to them:
CCSS Writing Standard, grade 2
7. Participate in shared research and writing projects (e.g., read a number of books on a single topic to
produce a report; record science observations).

1.2.a
1.3.a
3.3.b
4.2.a

Model School Library Standards, grade 2
Develop questions that define the scope of investigation and connect them to the topic.
Identify two sources of information that may provide an answer to the question(s).
Record and present information with pictures, bar graphs, numbers, or written statements.
Share the source of the information obtained.

CCSS Writing Standard, grade 6
8. gather relevant information from multiple print and digital sources; assess the credibility of each
source; and quote or paraphrase the data and conclusions of others while avoiding plagiarism and
providing basic bibliographic information for sources.
Model School Library Standards, grade 6
1.3.a Identify and locate multiple sources of information that provide a broad view of research topics
and questions (e.g., books, reference materials, online sources, periodicals).
1.4.b Accurately record citation information for each type of resource used.
1.4.d Restate facts and details taken from an information source (print, nonprint, or digital) and organize
those ideas for notetaking using techniques such as outlining, webbing, flowcharting, and so on.
2.2.c Explain the authority, timeliness, and/or accuracy of specific information resources
For examples of how the Model School Library Standards can be integrated with the CCSS
and other subject standards at the elementary grades, go to A Look at Kindergarten Through
grade Six in California Public Schools on the California Department of Education Website at:
http://www.cde.ca.gov/ci/cr/cf/grlevelcurriculum.asp.
Each grade level document includes a section on the school library that describes what students should
learn at the grade level, lists the Model School Library Standards and describes a collaborative lesson.
Grade 4 - Sample collaborative Lesson
Standards
hSS 4.4.9 Analyze the impact of twentieth-century Californians on the nation’s artistic and cultural
development, including the rise of the entertainment industry (e.g., Louis B. Meyer, Walt Disney,
John Steinbeck, Ansel Adams, Dorothea Lange, John Wayne).
VPA 5.4
Read biographies and stories about artists and summarize the readings in short reports, telling
how the artists mirrored or affected their time period or culture.
ELA W.6 With some guidance and support from adults, use technology, including the Internet, to produce
and publish writing as well as to interact and collaborate with others; demonstrate sufficient
command of keyboarding skills to type a minimum of one page in a single setting.
SLS 1.4.a Extract information from the illustrations, photographs, charts, graphs, maps, and tables in
print, nonprint, and digital formats.
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Students are given a list of Californians who have had an impact on the artistic and cultural development
of the state. Each student selects one person to research and write about. All students are provided a note
taking sheet on which they can record information they locate for the person they have chosen. Students
conduct research in the library by using standard reference works, biographies, and online resources to
locate information on the impact of the individual and how he or she affected or mirrored the times or
culture. When students have completed their research and taken notes, they use the computer lab to write
their reports, inserting graphics if needed. If several fourth-grade classes work on the same project, students
from different classes can collaborate by using technology to communicate about their research and reports.
The reports are shared via the school’s network.
These examples illustrate the vital role of the school library and the teacher librarian in teaching all students
to be competent and proficient readers and to be information literate. The California Model School Library
Standards can be a vehicle for implementation of the CCSS in English language arts, especially those CCSS
standards related to information literacy, use of technology, and research.

References
California Department of Education. (2012).Examples of Model School Library Standards for California Public
Schools Supporting Common Core State Standards (CCSS) for English Language Arts & Literacy in
history/Social
Studies,
Science,
and
Technical
Subjects.
(2012).
Retrieved
from
http://www.cde.ca.gov/ci/cr/lb/schlibrarystds.asp
California’s Common Core Content Standards for English Language Arts & Literacy in History/Social Studies,
Science, and Technical Subjects. (2010). Retrieved from
http://www.scoe.net/castandards/agenda/2010/ela_ccs_recommendations.pdf
Common Core State Standards Initiative. Common Core State Standards for English Language Arts & Literacy in
history/Social Studies, Science and Technical Subjects. (2010). Retrieved from
http://www.corestandards.org/assets/CCSSI_ELA%20Standards.pdf
Common Core State Standards Initiative. Common Core State Standards for English Language Arts & Literacy in
history/Social Studies, Science and Technical Subjects: Appendix B: Text Exemplars and Sample Performance
Tasks. Retrieved from http://www.corestandards.org/assets/Appendix_B.pdf

SUSAN MARTIMO Retired. Formerly Administrator,
Curriculum Frameworks, California Department of
Education

25

LINKINg WITh
TEXT COMPLEXITy

The Complexity of Text Complexity: The Teacher Librarian Link
Susie M. goodin

School librarians
are well-situated
to help teachers
navigate the text
selection process
during standards
implementation
by seeking the
best standardscompliant
texts—in fact, we
are an important
link between
quality literature
and the new
text complexity
requirements.

Within the last two years 45 states have adopted the Common Core State Standards (CCSS), soon to
be implemented around the country. One issue sure to be of interest to school librarians is that of text
complexity, a focus of the CCSS English Language Arts Standard 10 for grades K-12. CCSS calls for a
stair-stepped rise in text complexity levels starting at the primary level, raises the difficulty levels of texts
used in English Language Arts (ELA) instruction, and mandates a greater emphasis on informational
texts throughout the curriculum—50 percent to be used in the elementary grades, more at the secondary
level (CCSS, ELA, 2010). School librarians are well-situated to help teachers navigate the text selection
process during standards implementation by seeking the best standards-compliant texts—in fact, we are
an important link between quality literature and the new text complexity requirements.

Grade Level Lexiles are higher
The authors of the CCSS cited findings from an ACT report, Reading Between the Lines (2006),
indicating a lack of existing standards explicitly requiring challenging, complex texts. however, there is
disagreement about the need for more difficult texts at the primary level, with some arguing that primary
texts are not easier today than in the recent past, but harder as measured by the frequency of new words
outside the high-frequency corpus of 300 words (hiebert, 2012). The CCSS guidelines for text difficulty
are organized by grade span bands, measured by Lexile levels, and are considerably higher than previous
grade level requirements (CCSS, Appendix A, 2010). For example, the recommendation for the grade
2-3 band suggests that third graders read at the Lexile range of 450-725, over 200 Lexiles higher than
previous curricula (hiebert, 2012). Similar increases are called for in the other grade level bands.

text complexity Measures
CCSS describes three main text measurement strategies: Quantitative dimensions of text complexity,
Qualitative dimensions of text complexity, and Reader and task considerations (CCSS, Appendix A,
2010, p.4). Both quantitative and qualitative measurement strategies have been employed historically to
rank texts by difficulty level. Early readability formulas, such as Fry and Spache, included quantitative
measures of semantic difficulty (word frequency) and syntactic difficulty (mean sentence length) using
short text passages. Qualitative measures, such as the Fountas & Pinnell Guided Reading levels, utilized
the expertise of educators in leveling texts along multiple dimensions, including content, themes and
language structures. Lexile levels, quantitatively established on a scale of 0 to 2000, determine both
sentence length and word frequency, much like the early readability formulas.
Qualitative considerations of texts as defined in CCSS (Appendix A, 2010) require human evaluation
of factors “best measured or only measurable by an attentive human reader, such as levels of meaning or
purpose; structure; language conventionality and clarity; and knowledge demands” (CCSS, Appendix A,
2010, p. 4). Qualitative evaluation is essential because quantitative measures remain unable to capture
the comprehension difficulties inherent to nuanced ideas and structures of narrative and informational
texts. Without human qualitative review, the inadequacy of Lexile measurement could result in poor
grade-level text assignment. For example, would you assign Tops and Bottoms (580 Lexiles) and Stone
Fox (550 Lexiles) to the same grade level of students because their Lexile levels seem similar?
While the Lexile formula may provide an initial yardstick for text complexity neither it nor qualitative
measures of text can predict the prior knowledge, interests or motivations of readers at any given site or
time. For this reason, the CCSS approach calls for a third, equally important evaluative tool—Reader
and task considerations. Reader and task considerations attend to a reader-centric analysis of difficulty by
accounting for motivation, interest, experience, and purpose of reading on the part of the reader

Where Does text complexity Reside?
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Recognizing that numerical measures cannot address complex factors in the mind of the reader, nor
determine if difficulty is inherent to the text, we are left with a question. That is, does the term text
complexity refer to the levels of coherence within a text—the levels of difficulty measured in vocabulary,
sentence length and structure, grammatical features, and knowledge demands, to name some factors?
Or is it defined by the reader’s relationships to knowledge—a reader whose cultural background, prior
knowledge, purpose for reading, and interests vary considerably in approaching a text (even for the same
reader reading a text at different times).
continued on next page
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The lack of
teacher librarian
participation
risks too little
selection analysis,
resulting in toodifficult texts and
frustrated readers
learning less, not
more.

Literacy practices that honor those differences that students bring to the reading table are the focus of the
third contextual measure (Hull & Moje, 2012). Considerable research on reading comprehension supports
the importance of these cultural factors (Duke, Pearson, Strachan, & Billman, 2011). Accordingly, with
regard to Reader and task considerations, “such assessments are best made by teachers employing their
professional judgment, experience, and knowledge of their students and the subject” (CCSS, Appendix A,
2010, p. 4). Thus, two out of three text measurement strategies proposed by CCSS are based on human
evaluation.

concluding Risks and hopes
It is clear that the quantitative measure of a text and the testing of a reader cannot capture the myriad
linguistic complexities of the written language, nor the enormous variation in human knowledge and
motivations. The risk of relying on Lexile measures for text complexity grade level bands (even while calling
for a balance of quantitative, qualitative, and reader/task demands) is a Lexile-default-swap that devolves to
text selection by Lexile numbers alone, limiting text diversity and denigrating certain genres (e.g., poetry
has no Lexile measure).
Interrelatedness of text complexity factors is nuanced and context-dependent as research has indicated—
text, reader and task are always interrelated and none are neutral or disengaged from sociocultural matters
(Duke, et al., 2011; Hull & Moje, 2012). These variations lead to multiple understandings of the same
text—an interrelatedness between the words on the page, the total sum of the reader’s knowledge sources
and the task expectations (test? research paper? skim for quick fact-grab?). Research on literacy development
show it to be a contextually driven set of practices, varying just as the CCSS Reader-task consideration
recognizes. Reading texts relies on more than extraction of meaning, rather it is an interaction of reader, text,
and purpose in a given context. It is this reality that makes the judgment of teacher librarians so crucial in
text selection. The risk is that local judgment about texts will not be implemented.
In this article, I have suggested the complexity of text complexity in hopes of encouraging teacher
librarians to participate in the qualitative evaluation of texts; your experience with students’ engagement
with texts is an essential component of implementing CCSS with a human face. Wonderful challenging
texts should be in the hands of readers every day as teachers support students’ comprehension practices. The
lack of teacher librarian participation risks too little selection analysis, resulting in too-difficult texts and
frustrated readers learning less, not more. We can hope for a more positive outcome using the librarian’s
knowledge of particular texts, access to tools to judge complexity levels, and concern for interest, motivation
and differentiation that seems to play a small part in the CCSS standards. ‘Making the match’ is something
we do in finding texts for students that maximize interest and increase motivation to read—some of the text
complexity issue rests in our hands.

continued on next page
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