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President’s
Message

Imagine the IDEAL Team
Diane Alexander, President

Our workshops
and sessions share
Google Tools,
IPads, Web 2.0,
Paperless Lessons,
Digital Textbooks,
E-books, and will
teach you new
ways to use exciting
tools available
to enhance your
lessons.

Our annual conference in Pasadena, November 11 to 13, is convening the ideal team to inspire us, and
our digital literacy stakeholders throughout California. Our keynote speaker, Sir Ken Robinson, author of
The Element and Out of Our Minds will motivate us with his views on “how finding your passion changes
everything.” The IDEAL theme will bring together the aspects of our profession that make us passionate
about our students, and the expertise we bring to our schools.
Information Literacy: “Launch your students on a Successful Voyage to Information Literacy” is just one
of many sessions which will enhance our lessons. Our new California School Library Standards dictate
that our students must learn information literacy skills The Conference will provide strategies to help
prepare us for those demands.
Digital Resources: The Conference collaboration with CLA allows both organizations to benefit from
a broad scope of vendors in the exhibit hall. You can have hands-on experience with the newest digital
resources available. Our workshops and sessions share Google Tools, IPads, Web 2.0, Paperless Lessons,
Digital Textbooks, E-books, and will teach you new ways to use exciting tools available to enhance your
lessons.
Educators: One of the best parts of being at Conference is to be with other educators who have the same
interests. Many of us do not have the opportunity to meet with other teacher librarians in our districts or
counties. We learn so much in casual conversations at the conference and at the terrific sessions presented
by our peers. Be sure to attend the CSLA membership breakfast on Sunday morning. There we can meet
our officers, learn more about our Association, see exemplary members receive awards, and take part in the
annual meeting.
Advocates: Our Legislative Lunch on Friday will bring together some of our strongest advocates.
Hector Tobar will receive our Advocacy Award for his supportive articles in the Los Angeles Times about
the struggles of the Los Angeles school libraries. Cyber Sunday is the convening of a diverse group of
stakeholders supporting our efforts to create digital citizens. Representatives from Facebook, Common
Sense Media, California Office of Privacy Protection, and CUE are just a few the organizations and
companies coming together to develop strategies for cyber-smart California citizenry.
Literacies Team: We will learn about the latest books from our vendors and ways to promote reading in
our workshops and sessions. The California Young Reader Medal Award dinner is always an inspiring
event. Cynthia Kadohota, winning author of Cracker, the Best Dog in Vietnam,
will be the speaker and many other authors will be hosting our tables.
Our Conference in Pasadena has all the ingredients for an exciting experience:
IDEAL professional development, inspiring speakers, a fun city, and
opportunities to network with others who share our concern for school libraries.
I hope to see all of you in Pasadena!

imagine the IDEAL team
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Diane Alexander is the President of
the California School Library Association.
She is retired from the Liberty Union
High School District in Brentwood
(Contra Costa County).

Editorial

Assembling the Ideal Collection of Journal Ideas
Marilyn N. Robertson, Co-Editor, and Jeanne V. Nelson, Co-Editor, CSLA Journal

Assembling the
IDEAL team
takes the
dedication of all
of its members.

Assembling the IDEAL Team

As co-editors this time, Jeanne Nelson and I have had the joy of assembling what we think is an IDEAL team of
authors for this issue of the Journal, in line with the upcoming Pasadena conference theme.
Dr. Lesley S. J. Farmer kicks things off with a summary of ways to stay a “part of the loop”—that is, to stay
informed and to live what we teach students they need to be—life-long learners. Then, recently-retired TL, Diane
Oestreich, shares an off-hours project that she spearheaded to benefit her entire school, past, present, and future—a
model for the unsung but marvelous contributions that TLs often make to leave a legacy.
Dr. Stephen Krashen shares his insights in an article we have reprinted with permission about the state of
literacy—the “kindelization” of reading. Our own Debbie Stanley, an acclaimed author and model practitioner, gives
problems and solutions for dealing with one-on-one digital devices that are here, whether we are ready or not.

More Insightful Ideas

Kathleen Krull, awarding-winning author of such intriguing new 2011 books as Big Wig: A Little History of Hair
and Jim Henson: The Guy Who Played with Puppets, as well as the acclaimed Lives of Series, gives us insight into
her immensely-creative process. Then Dana Dillon, one of us, who also happens to be on the Board of the State
Teachers’ Retirement System (STRS), provides an update on the state of our retirement fund and links to learn more
about the ideas being suggested for its sustainability, an issue vital to us all.
Finally, Dr. Keith Curry Lance, recognized educational researcher in our field, recently published a groundbreaking new study in School Library Journal on the negative impact losing professional school library staff has on
student learning. We are thrilled to publish his newest work here for our members.

Conclusion

Assembling the IDEAL team takes the dedication of all of its members. I have been fortunate during my entire
professional career and beyond to have had the chance to contribute to the work of all of you, for the past several
years as editor of this Journal. It is time to pass the torch to Jeanne Nelson, also a past-president and recent doctoral
degree recipient and a standard-bearer for our profession. I look forward to many excellent future issues shaped by
her capable hands and her always insightful work.

Marilyn N. Robertson, Ed.D., is a past president of
CSLA and retired member of the district library team
for the Los Angeles Unified School District. She can be
reached at mnrobertson.66@gmail.com.
Jeanne Nelson is a past president of CSLA and retired
as district library coordinator from the Murrieta Valley
Unified School District. She has worked as a teacher
librarian at the elementary, middle school and high
school levels. She can be reached at nelson.jeanne914@
gmail.com.

5

Developing into the IDEAL Teacher Librarian
Dr. Lesley S. J. Farmer, Professor, California State University, Long Beach

Just as we teach
our students to be
information literate,
we too need to
model those
processes as we
consume, interact
with, transform,
and generate
knowledge so that
we can become
IDEAL team
members.

Modeling What We Teach

Back when I was in library school…I was
told that it was a “terminal” degree. We had
acquired all of the tools we needed for the job.
To an extent, that perspective was accurate in
that we knew how to conduct research and had
the basic groundings for library science. But
the learning curve has never flattened since I
graduated. Now I tell my students that their
teacher librarian credential program opens
doors to the profession but that they need to
walk through those doors and keep walking and
opening up more doors to the field.
This year’s conference theme is the IDEAL
team: Information Literacy, Digital Resources,
Educators, Advocacy, Literacies. That team
melds together concepts as well as people. We
learn as we interact with the environment,
getting feedback in the process so we can
change and better adapt to that environment.
Learning from other professionals is probably the most effective method since each one of us can share with each
other what we know best.
Just as we teach our students to be information literate, we too need to model those processes as we consume,
interact with, transform, and generate knowledge so that we can become IDEAL team members. We can approach
this lifelong task on several levels: being aware of the loop, being in the loop, being part of the loop, making the
loop.

Being Aware of the Loop

Education remains a hot topic with national standards, new content frameworks (such as science), evidence-based
practice, vouchers, 21st skills, and so on. The news comes from the government, society, professional organizations,
districts, even your students. The news comes in the form of newspapers, TV, blogs, magazines, meetings,
conferences, and conversations in the hall. The hardest part may be parsing that information to determine what is
relevant and authoritative.
The California School Library Association (CSLA) produces several publications to update its members: the
Newsletter, the Journal (which you are reading), its website and their Teacher Librarian Research Update blog
(http://tlresearchupdate.csla.net), which I coordinate. Other professional associations, both in the library world
and affiliated domains, also provide valuable reading. Consider the American Library Association (ALA) and its
divisions, California Library Association (CLA), Computer-Using Educators (CUE), International Association of
School Librarianship (IASL), International Society for Technology in Education (ISTE), Special Library Association
(SLA), Association of Educational Communications and Technology (AECT), the Association for Supervision and
Curriculum Development (ASCD), and more.
Even if you are not a member of all these groups, as I am, you can usually access some of the information
online from their websites. You can keep a folder of them among your bookmarks, schedule it in and check them
out monthly. You can also subscribe to their RSS feeds, alert services, and listservs, which is where I get most
of my information about current research. Reading professional materials continues to be the number one way
that librarians keep current as knowledgeable people in the field share their insights. These you can read at your
convenience. Nevertheless, such information is usually one-way and so it is somewhat limited in matching your
exact needs.

Being in the Loop

Professional associations are obviously excellent ways to learn actively by participating in professional development
events, attending conferences, serving on committees, and assuming leadership roles, which can be a trial-by-fire
learning experience. The key word is interacting. Increasingly, professional associations provide free or low-cost
webinars on current topics, some of which are available to non-members as well. However, membership is a
valuable investment. Not only do you have more access to their resources and services, but you have access to the
membership itself. Especially when you have a specific problem, it is great to be able to personally contact an expert
who can give you just-in-time advice.
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Being Part of the Loop

That is the
ultimate goal
of professional
development:
to improve your
own practice so
that others can
succeed. You are
practicing reflective
professionalism.
As an IDEAL team
member, you can
help the school
library become
IDEAL.

The next level of professional development engagement is contributing to professional work. You can
become a link in the professional development chain. CSLA has many opportunities for participatory
contributions: committee work, conference planning and volunteering, regional representation and offices.
Committee members do meaningful projects and create useful documents which are often published by
CSLA. You can jump right in as I need help in creating abstracts for the research blog.
Advocacy is a huge piece of CSLA and you can pass on timely information to your school/district
community as well as to legislators. As you become more informed, you become an increasingly more
effective messenger to decision-makers. You can also participate in local and state legislative days, where
you get training at the same time that you are spreading the message about the importance of libraries and
literacies.
Another key way to participate on several levels of professional development is CSLA’s awardwinning Learning 2.0 initiative, which consists of self-paced web-based tutorials on web 2.0 tools and
other learning technologies. For the past four years, CSLA members have created and offered these
interactive modules on a volunteer basis. Starting with a set of modules based on the work of public
and special librarians focusing on school librarianship, CSLA members have developed subsequent sets
of modules on classroom 2.0, assistive technology, digital citizenship, advocacy, and even modules for
teens. A CSLA team also serves as learning cheerleaders, encouraging and supporting the professional
development participants. These modules are free to anyone worldwide and have been used by individual
teacher librarians, groups, and even by academic classes such as those in the CSULB’s librarianship and
educational technology program. This summer the International Association of School Librarianship and
LinksPlus selected CSLA’s learning 2.0 initiative for their Library Innovation Award.

Making the Loop

You can see how professional development can start by dipping your toe into the profession and
can lead to your making waves for others to follow. While I have been focusing on CSLA professional
development, I want to emphasize the need for making a difference in your own educational setting. That
is the ultimate goal of professional development: to improve your own practice so that others can succeed.
You are practicing reflective professionalism. As an IDEAL team member, you can help the school library
become IDEAL.

Put Your Learning into Action

The most obvious way to make your professional development purposeful is to immerse yourself in
your own action research—identify a need in your own setting, gather baseline data about the need, read
the professional literature and contact experts in the field, analyze all your findings, make an action plan,
ideally in collaboration with others. Test it out, evaluate its effectiveness, and share your experiences with
all of us in the profession and with your local colleagues. This process actually closes the loop—from
becoming aware of issues, to addressing and solving them, to making others aware of those issues and
solutions. For more details about action research, check out the International Federation of Library
Association’s 2011 report Using Research to Promote Literacy and Reading (http://www.ifla.org/en/
publications/ifla-professional-reports-125). Not only will your school community benefit, but so will your
professional community.

Dr. Lesley S. J. Farmer
is head of the librarianship
program, including the teacher
librarian credential option,
at California State University,
Long Beach.
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A Teacher Librarian Creates A Community Legacy
Diane Oestreich, Retired, Teacher Libarian

As the word got out,
the library became
a clearinghouse for
alumni questions
and connections.
Sentimental
treasures made
their way to me
to be added to
the archives. The
librarian who
oversaw the local
history room at
the public library
became my friend
as we shared
resources.

A School with History

A 117-year-old high school is old for
Southern California. Indeed, the idea of a high
school education for all was just beginning
to take hold across the country and in north
Orange County in 1893 when Fullerton Union
High School was established.
I graduated from Fullerton Union High
School in 1964. Twenty years later, I returned
as the teacher librarian. During my years in
that position, I assumed the task of presenting a
slide show that had been developed for teaching
the freshman class about the history of their
school. The idea was to inspire students with
glimpses of others who had gone before them at
Fullerton High and who had become famous.
These people included Leo Fender, the inventor
of the electric bass guitar; David Boies, who
became well-known in the 2000 Presidential
election as Al Gore’s lawyer; and pitcher Walter
Johnson and shortstop Arky Vaughan, both
members of Baseball’s Hall of Fame. Richard
Nixon attended Fullerton High School as a freshman and sophomore. At the time, he made a name for
himself as a public speaker. The slide show morphed into a PowerPoint and then a DVD narrated by a
retired drama teacher
When we were weeding obsolete books in preparation for an automated library system, I peeked at
many book cards in pockets to look for familiar names. In addition to a book that I myself had checked
out on the Bronte sisters during my student years, I found a book on the Constitution checked out by
Richard Nixon in the 1920s. Serendipities of this nature were woven into my teacher-librarian experience
at Fullerton. They prompted me to begin work, during the summers, on a book chronicling the history
of the school. The first superintendent of the district, Louis E. Plummer, had done me a great favor by
documenting the school’s first half century in his History of Fullerton Union High School and Fullerton
Junior College 1893-1943. My goal was to update and continue what he had begun.
As the word got out, the library became a clearinghouse for alumni questions and connections.
Sentimental treasures made their way to me to be added to the archives. The librarian who oversaw the
local history room at the public library became my friend as we shared resources. For the school’s 100th
anniversary, a class at San Jose State’s adjunct MLIS program at Cal State Fullerton organized the school’s
assorted historical treasures and put them into numbered boxes. They were stored in locked cabinets in a
room that adjoins the lower level of the library which, by the way, is on four levels.

A Closer Look at the Past

One summer day, an administrator called me to say the archives were being evicted from their location.
I hurried down to the school to collect and protect them. I took some boxes home to stash in my house.
Finding a treasure trove suddenly so accessible, I slowly began to really look at the contents, and what I
found amazed me. There were meticulously-kept scrapbooks and meeting minutes from clubs, the Girls
League, the honor society, and the student body. Newspaper clippings related to school activities helped to
document the student information I had already gathered. A foreign language teacher had composed a set
of newsletters in the 1950s to be sent to students in other countries, telling them what life was like at an
American high school and in American society. Election results, the school day and curriculum, Christmas
celebrations on the campus, and more were all here. These were rich resources that could be used to flesh
out previously skeletal facts about the high school, real people doing real things and keeping a record.
The publication of alumni directories by Harris Connect, a publisher that researches and publishes
alumni directories for schools and colleges, facilitated connections by providing a print directory and a
database of alumni information. Alumni or their family members would call, write, or email me with
updates and anecdotes. I spoke with the son of the student who had written the alma mater and, later, in
the archives, found a recorded interview with her on a cassette tape.
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These archives included bound copies of the school newspapers
dating back to 1913. An alumna from the class of 1953 pointed
out to me that the newspapers needed to be preserved in a more
permanent way. That led eventually to having them digitized by
Northern Micrographics which provided a searchable newspaper
database of information available to people within the district
network. I found this to be a rich resource in my research about
the age of buildings and the issues that arose at times in the
school history. For example, a history teacher led a crusade
to have new bathrooms built to replace some that had been
dubbed “The Dungeon” in a basement area. Glossy photos
were easily scanned and included in the history book and in
the PowerPoint/DVD presentation for students.

Cross-Curricular Themes Make Connections

For several years in the early 2000s, as the result of a
WASC recommendation, the school implemented crosscurricular themes. This effort led to connections with
alumni in whatever field was the focus for our theme—
space travel, the Olympics, World War II. We would
spotlight and invite alumni for events at the school to
go along with these themes. One of the most amazing
experiences that grew out of the World War II theme
came from two former teachers who had served the
country during the war. One was the foreign language
teacher, mentioned earlier, who left his teaching position
to serve in the OSS (the forerunner of the CIA). He brought us a
captured Nazi uniform and Swastika flag. The other was a longtime teacher who,
as a Mescalera Apache, had been a Navajo Code Talker and aircraft communications specialist
in the South Pacific. He is featured in Tom Brokaw’s The Greatest Generation, p. 208. He had also taken
early photos of the Enola Gay after the plane returned from dropping atomic bombs on Japan. Both
presenters were living history books.

Publishing and Marketing the Book

From the beginning of my discussions with Reedy Press, who published the book, their sales
representative encouraged me to think of how I would market the book. The grand reopening of the
local public library afforded a great opportunity for an author event in their local history room. My
most focused outreach is an email letter I co-authored with the school principal to all the alumni in the
database that was created by the publishers of the alumni directory. I am selling them at the Homecoming
football game, class reunions, at a local hardware store, and at gift stores of cultural centers in the city. It
is available through my website: http://www.fullertonhshistory.com. Because I had to take out a loan to
publish the book, I want to make as many direct sales as possible before going to a market like Amazon.com.

Mission Accomplished

For my legacy to the school, I wanted to complete three tasks—to digitize the school newspapers, to
create a narrated DVD history of the school, and to write a book about the grand old high school at the
corner of Chapman and Lemon in Fullerton, California. Having completed those goals and now retired,
I’m off to my next adventure.

Diane Oestreich is a retired
teacher librarian, author, and
grandma.
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Kindelizaton: Are Books Obsolete?
Stephen Krashen, Professor, University, Southern California

The reports,
however, were
based on Amazon
sales. Amazon sells
the Kindle, and is
the place to go to
order a kindle book,
so their figures are
an overestimate of
ebook sales relative
to books in general.

According to popular opinion, kindelization is inevitable. Soon, we are told, the book will be obsolete,
and everything will be digital. Is this really happening?
It looked like full kindelization was in close sight last January (2011), when various websites and
newspapers announced that kindle book sales were exceeding both hardcover and paperback book sales
(e.g. Persenson, 2011). The reports, however, were based on Amazon sales. Amazon sells the Kindle, and is
the place to go to order a kindle book, so their figures are an overestimate of ebook sales relative to books
in general.

Sales of ebook Readers and ebooks are up

As of June, 2011, 12% of adults in the US owned an ebook reader, up from 6% in November, 2010
(Purcell, 2010). Table one presents book and ebook sales figures from March 2010 to March 2011, which
shows that ebook sales are also increasing substantially. (Note, however, that book sales in general are also
increasing, with or without ebooks.)

Table 1: US Sales (in millions)
March, 2010

March, 2011

28.1

69

Ebooks
Hardcover

91.2

96.6

Paperback

125.6

115.9

Adult mass market

54.5

55.2

Religious books

49.8

63.5

Univ. press hardcover

4.5

4.4

Univ. press softcover

2.5

2.6

356.1

407.1

328

338.1

Total
Total without ebooks
From: http://www.publishers.org/press/32

Ebooks, while not coming close to beating out paperbacks and hardcovers, clearly have a larger share of
the market in 2011 (17%) than they did in 2010 (8%). This change, however, appears to be due to ebooks
cutting into the paperback book market; paperbacks were the only category of book sales to show a real
decline.

Ebooks and School Libraries

Data from Kenney (2011) gives the impression that ebooks are taking over school libraries. Kenney
reported that 62% of high school libraries surveyed are currently using ebooks (31% overall), and 92% of
high school librarians surveyed anticipated having ebooks in their collections five years from now (84%
overall). But Kenney also reports that ebooks only account for one-half of one percent of school library
collections, and this is predicted to increase to only 7.8% in five years.

The Problem with ebooks and ereaders

Popular opinion is partly right. Sales of ebooks and ebook readers are increasing rapidly. We are a long
way, however, from complete kindelization. For the reading public, ebooks appear to be capturing some of
the paperback book market, but certainly not all of it, and not the hard cover or tradebook market. Thus
far ebooks make up only a tiny percentage of total school library collections.
The problem is the expense. Right now, only higher-income readers can afford ebook readers and
ebooks. Kindles, for example, cost at least $100 each, and ebooks cost about $10, beyond the budget for
those living in poverty.
The Pew Research Center (Purcell, 2011) reported that 24% of those earning more than $75,000
per year owned ebook readers, up from 12% in November, 2010. In contrast, among those earning less
than $30,000 per year, four percent had ebook readers, the same percentage as in November, 2010. The
increase in ebook sales is because more of those with higher incomes are buying them. Table 2 presents the
data.
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Table 2: Percent of adults who own an ebook-reader:
Household Income

in November 2010

in June 2011

Below 30,000

4

4

30,000 to 49,000

3

13

50,000 to 74,999

6

13

Above 75,000

12

24

From: Purcell, 2011
The cost of ebook readers and ebooks makes them much less available to students from high-poverty
families and under-funded school libraries. (Note that it is usually not possible to share ebooks.) Ebooks
are allowing the print-rich to get even print-richer.
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One-To-One: A New Chapter In School Libraries
Deborah B. Stanley

It’s not the device
that motivates
reading, it’s an
interest in reading
that motivates
seeking out
different devices.
While one-to-one
devices alone may
not promote greater
reading and student
achievement,
it is very likely
the creative and
engaging lessons
developed by
classroom teachers
and library teachers
will enable the
devices to open
doorways to
reading and
learning success.

Migrating to One-to-One

We live in a digital world.
One-to-one—each student with
their own digital device such as
netbooks, tablets, and even cell
phones—is coming to our schools
and school libraries. Whether
or not one-to-one really affects
student achievement; whether
parents are haves or have-nots;
whether teachers are proactive or
reactive in learning how to teach in
a digital environment; whether site
administrators want to transition
instantly or slowly; whether school
libraries and teacher librarians
(TLs) reach for the cloud sooner
than later, one-to-one devices are
coming!
Are one-to-one devices just
another pencil or are they more
than that? It is not the purpose
of this article to expound on what is becoming common knowledge: that access to one-to-one devices
increases student engagement with the possible byproduct of increasing attendance; that it allows for 24/7
learning; that it promotes project-based learning (Jackson, 2009); and importantly, that these benefits do
not necessarily increase student achievement. A federal study yielded these conclusions (Pytel, 2011).
n There is no magic pill or bullet.
n One-on-one relationships with students cannot be replaced with computers.
n Smaller classrooms yield better results.
n Good teaching is as important (or more) than the latest technology.
From my vantage point entering my third year in a one-to-one digital environment, it is still reading
itself that makes the difference in how well students achieve. Beyond the technology issues addressed in
this article, the intended take-away is that one-to-one access will enable student reading to take place on
many kinds of hardware devices and in many digital formats. It’s not the device that motivates reading,
it’s an interest in reading that motivates seeking out different devices. While one-to-one devices alone may
not promote greater reading and student achievement, it is very likely the creative and engaging lessons
developed by classroom teachers and library teachers will enable the devices to open doorways to reading
and learning success.
But this begs the issue of how teacher librarians will deal with one-to-one devices. Let’s look at how
one-to-one specifically affects the school library and how it changes the role of the teacher librarian when
every student has a device in his/her backpack.

As Instructional Partner

The focus here is on collaborating with fellow teachers on standards-based units of study, into which are
embedded information literacy standards to access, evaluate, and use information. In a digital world, the
teacher librarian’s role extends to teaching and training about digital citizenship and digital literacy. In a
one-to-one environment, this means:
Problem
Instead of coming to the library for collaborative units, teachers are staying in their classrooms
because they assume students with connected devices have the world of information at their
fingertips.
n

Solutions
Working with the teacher librarian does not have to involve the physical library. Begin the
collaborating process electronically by soliciting teachers for digital research or literature
experiences through email, through an online library calendar, and most effectively by creating
a sample cloud-based collaborative unit or lesson using a wiki, blogsite, or website and sending
the link to the teacher. An example is “Divisions of Geologic Time” for 7th grade science
(Stanley, 2008).
continued on page 13
n
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Offer teachers choices of digital and virtual projects as the outcome of lessons. PowerPoints can
be replaced with Google presentations, and Word documents can be replaced with Google docs.
With one-to-one, it’s energizing to migrate teachers to “No more paper!” A short article called
“Digital v. Electronic v. Virtual Libraries” (Tennant, 1999) provides an interesting clarification.
Introduce Web tools at very specific parts of a lesson. Carefully match a Web tool to the
research process or the product, selecting a different tool later in the year for a different unit.
For example, science classes used Prezi for presentations on “The Solar System.” (Ante-Marandi,
2011)
Problem
Concerns that the doorway to plagiarism may be flung wide open with the coming of one-toone devices.
n

Solutions
Become an active member of the school or district Curriculum Committee and advocate for
the injection of information literacy standards into the access, evaluation, and use of digital
materials by both teachers and students. Go to meetings prepared with demonstrations and be
proactive in creating sample lessons for information management in the digital environment.
Use Web tools (Stanley, 2011) to model the nine elements of Digital Citizenship, seen in a
website called, “Digital Citizenship: Rights, Roles & Responsibilities in a Digital Society.”
Bickley & Trawick, 2009) The website, “WebTools4U2Use,” (Creative Commons attribution,
2008-2010) shows how to “Choose the Right Tool.” An example of using a Web tool to deliver
this instruction is called “Digital Citizenship Resources.” (Sedgewick, 2011)
n

As (Collaborative) Teacher

The focus here is on the student: preparing literature or research learning experiences that combine
classroom or subject-area teachers’ standards with information literacy standards. In a one-to-one
environment this means:
Problem
Students may not really know as much about technology as it appears. Are we confusing digital
eagerness with digital expertise? Depending on age and poverty level, it may be observed that
students’ digital expertise is limited at best.
n

Solutions
Students at all levels need instruction in using the tools and digital skills for teaching and
learning, whether specific program-software for skills, Web tools for creative expression, or even
the library’s automated catalog for searching.
While older students can use tools described in “The Art of Taking Notes in the Digital Age,”
(Falconer, 2011) there are greater digital challenges with younger students. For example: a)
Google docs can be used to record notes, but rearranging them becomes digitally cumbersome
for younger students. b) Notes can be typed into box shapes in Google draw, but sequentially
rearranging the boxes for effective writing poses the same technical challenges. Since teacher
librarians approach a research experience knowing that when information changes form,
learning occurs, does it seem best if younger students hand-write the notes they gather from
digital sources? This allows for the physical manipulation of information to enable learning
while providing the basis upon which digital manipulation can be scaffolded.
With students, make excellent use of project-based learning: “Project-based learning is a dynamic
approach to teaching in which students explore real-world problems and challenges. With this type of
active and engaged learning, students are inspired to obtain a deeper knowledge of the subjects they’re
studying.”(George Lucas Foundation, 2011) An example of project-based learning is called
“Down the Drain.” (The Center for Innovation in Science and Engineering, 2011)
n

As Information Specialist

For research, the focus is on accessing, evaluating, and using a variety of formats of information. For
literature, focus on combining a print and digital collection. In a one-to-one environment this means:
Problem for literature
Students come to the library to plug in while library books and magazines languish on the
shelves.
n

Solutions
Keep the print collection as current as budget allows, and booktalk frequently. Provide cozy
book nooks and comfort-zone reading places in the school library where students will like
to retreat and curl up with the feel of the printed page. Make powerful bulletin boards that
compel students to ask: “Where’s that book?”
n

continued on page 14

13

continued from page 13
Begin or continue to go digital. Expand the
library collection with e-books based on the
assessed needs of the student population. Provide
an enchantingly comfortable tech-zone where
students can plug-in to check out and access
library e-books. Yes, students are reading!
n   Problem

for research
Teachers state that students can “Just Google
it” while expensive library research databases,
reference materials, and nonfiction books go
unused.

n   Solutions

It’s very challenging to continuously update
a print collection for so many content-area
standards. Though a balanced collection is the
goal, money from a grant or gift could go to units
dependent on the teacher using library-based
instruction. Having attractive standards-based
print books will keep teachers coming through the
library doors.
Invite subject-area or grade-level teachers to
practice searching on library databases. They’ll
appreciate tightly focused information as opposed
to time wasted when students surf instead of
search the Internet.
Go to the cloud! Be proactive and build a wiki, website, or
blogsite for every unit that a teacher requests library time.
Clearly define process and product, using a format for
cloud lessons that matches teachers’ required lesson format
so library lessons look familiar and are easy to follow.
Publish the growing list of units to the school library
website.

As Program Administrator
(Manager)

The focus here is on the professional duties of the
teacher librarian including policies and procedures for all
aspects of school library management, including a balance
with the three previously addressed roles. In a one-to-one
environment this means:
Problem
The library staff has been excluded from the management of one-to-one devices at the school
site. Depending on whether the school site has separate technology and/or bookkeeping
personnel, this could include planning, processing, disbursing, tracking, and billing for
electronic devices.
n

It’s very
challenging to
continuously
update a print
collection for so
many content-area
standards.
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Solutions
It is strongly recommended that one-to-one devices to be checked out and tracked using the
library’s automated catalog. School libraries and their staffs have the equipment and expertise
already in place to successfully safeguard this expensive leap into the future.
Become an active member of the site or district Technology Committee and advocate for library
services for the physical management of one-to-one devices.
Use the library’s automated system for disbursing, tracking, and collecting one-to-one devices.
On the “Implementation” page of my “Digital Textbooks Impact Education” (Stanley, 2011)
blogsite is further information for device management by the school library. Large numbers
of lost and damaged devices directly impacts learning. Lost or damaged devices mean more
students have less access to online lessons and materials, including loss of access to digital
textbooks.
With regard to digital textbooks, schools that bypass the library for one-to-one accountability
may not understand they risk falling out of compliance with Williams Act. A Web page,
“Williams Training Materials,” (California County Superintendents Educational Services
Association, 2010) was recently posted on CAlibK12 (Pennell, 2011). Using the library’s
automated system provides a method for tracking and distributing print textbooks to students
who suddenly cannot access their digital textbooks.
continued on page 15
n

continued from page 14

Conclusion

John Dewey said, “If we teach today as we taught yesterday, we rob our children of tomorrow.” Teacher
Librarians are in a unique position to support students as they prepare for tomorrow, and help classroom
teachers through content and technology support to change their pedagogy in response to this new
paradigm. One-to-one is happening, and it is our challenge to be part of this change.
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My Least Favorite And Most Favorite Things
About Writing Books
Kathleen Krull, Author

Getting the idea is
a thrill from head
to toe. This idea is
going to take over
the world, slice AND
dice bread, win the
Newbery AND the
Caldecott, make
children swoon,
save the future
of books.

“Most writers enjoy two periods of happiness—when a glorious idea comes to mind and, secondly,
when a last page has been written and you haven’t had time to know how much better it ought to be.”
(J.B. Priestley, 1978)
This quote from English novelist, J.B. Priestley, recently crossed my desk (thank you, librarian Cindy
Clevenger!). It got me, first of all, agreeing with him and secondly, thinking about what I like best and
least about writing. I love it all and it would be rude to complain. But there are parts I like better than
others.

Getting the Idea

Getting the idea is a thrill from head to toe. This idea is going to take over the world, slice AND dice
bread, win the Newbery AND the Caldecott, make children swoon, save the future of books.
An equal thrill is getting a good idea from an editor or someone else very smart. This actually happened
with one of my Fall books, Big Wig: A Little History of Hair (Scholastic). Famed editor, Arthur Levine,
had the brainstorm for this book and contacted me—it doesn’t get any better. He didn’t even know of
my obsession with hair. I wrote my first “book” about hair in fifth grade—it was just so fun to draw.
He thought I’d be interested in the social-history angle, the challenge of pursuing one topic through the
millennia.
So I had the privilege of researching hairstyles from caveman days until the present, snipping the results
into succinct funny tidbits and a coherent shape—how blondes evolved; how Aristotle thought goat
pee would cure his baldness; how Julius Caesar used pee as well until Cleopatra recoiled; how George
Washington eschewed big wigs; and how the Beatles changed everything. More laughs came from seeing
the art by Peter Malone with little jokes on every page.
Coincidentally—yes, I do come up with my own ideas, and no, I don’t always warm to others’
ideas—but the spur for my other Fall 2011 book also came from an editor. Legendary Janet Schulman,
so in-the-know that she went to Jim Henson’s funeral when he died prematurely at age 53, knew that this
year would have been his 75th birthday. Out of her suggestion of a tribute came Jim Henson: The Guy Who
Played with Puppets (Random), with Jim and the Muppets brought to life by illustrators Steve Johnson and
Lou Fancher. Janet, a terrific editor and a friend in time of need, passed away last year. I think of the book
as a tribute as well to her.
I like topics with a narrow focus and was able to read everything about Henson, a modern-day
hero who has done so much for children. I can remember how progressive Sesame Street was when it
premiered, how in tune with the spirit of the 60s and 70s. The idea that TV could be used as a force for
good-—wow. Henson was a brilliant magician at making people of all ages laugh—never mind that at first
everyone found him odd for playing with puppets.

Research

I love the initial research for my books--raising my antennae for anything and everything about my
subject. One of my favorite times is discerning the wheat from the chaff and locating just the right books
to buy or put on reserve with my best friend, the public library in San Diego, without which I could not
live. When new, potentially fascinating information is flowing toward me, it’s exhilarating.
Once I’m in over my head with resources, there are days when research does feel like work. It’s obsessive,
reading everything possible, trying to connect the dots, leading to occasional 12-hour days. A body doesn’t
like sitting still that long, though I keep calm with a batch of popcorn, excellent music from FIP Radio in
Paris and many other sources, and perhaps diverting to my vice, online Scrabble (Lexulous).
continued on page 17
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Making Sense Out of It All

lists, in book clubs.

One of my favorite parts is when the research is done.
I’m alone with my computer and can start playing with
words, making connections, bringing meaning to the
facts, standing on my head or whatever it takes to entice
young readers. Every sentence in nonfiction is there for
a reason, reflecting endless choices within a structure
designed to meet some challenge. I actually think this
is the most important work I do—distilling, pacing the
facts and making them flow, adding the connective tissue,
highlighting humor when appropriate, looking for the
visuals, chiseling the arc of a person’s life story, giving it a
point of view, making fresh choices different from older
books. Without all that polishing and word-crafting,
it’s just data on a page, and kids might as well use the
Internet.
Hours speed by, and I’m too busy making choices to
notice. Eventually I’m down to the tiniest choices, putting
in a comma, taking it out again. Finally sending what I think is a genius
manuscript off to the editor—that’s heaven.
The revision process is the exact opposite. I don’t think books for adults
are edited, copy-edited, and fact-checked with the same intensity as are
children’s books. With Big Wig, every fact was challenged multiple times
in multiple ways, first in-house and then again by an outside consultant
hired by the publisher. Jim Henson took endless, single-spaced letters
from Janet to revise.

Many kids actually

A Reminder

As a reminder, it
too belongs in
classrooms, on
state awards lists,
on summer reading

prefer nonfiction
and all kids need to
develop skill with
it—it’s crucial as
a model for clear
thinking and for all
of us as we navigate
our way through an
ever more
complex society.

Sorry to interrupt for a rant, but I clearly wish that nonfiction got more love.
Many people in the children’s book world are prejudiced toward fiction. Fiction is fabulous,
but nonfiction counts as reading, too. As a reminder, it too belongs in classrooms, on state awards lists, on
summer reading lists, in book clubs. Many kids actually prefer nonfiction and all kids need to develop skill
with it—it’s crucial as a model for clear thinking and for all of us as we navigate our way through an ever
more complex society.
I often wonder if some teachers and librarians fear nonfiction because they think they have to be an
expert at that particular subject, and maybe they’re not, so they’re worried about having to evaluate the
accuracy of the content. Be assured that in the caring community of children’s books, manuscripts are
copy-edited and fact-checked to death, or least to my screaming point. A book from a reputable publisher,
with decent reviews, can be trusted.

Conclusion

I don’t regret this process, I swear. As an author, I work in the dark while my editors connect me to
reality—they are what separate books by the best publishers from the self-published, particularly in the
realm of children’s books. The book is always better for their work. But the process can be brutal, until the
day finally comes when the editor says, “Zero changes this time.” Then it’s bliss!
So writing books means liking to spend time alone, ceaselessly perfecting your craft, and growing a
thick skin. It’s a rollercoaster ride but a glorious one with many happy moments all along the way.
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Your Retirement System—Planning For The Future
Dana Dillon, Intermediate Grade School Teacher and Teacher Librarian, Weed, California
Future planning
also calls for
one more very
important action,
education. Learning
more about
how issues and
developments may
shape your future is
an essential part of
planning ahead.

Looking to the Future

It’s been said that the ideas of
the future permeate both policy
and practice in education. It
is the notion that ideas of the
future structure the day-to-day
interactions teachers have with
students today. Questions we often
ask students capture this notion-What do you want to be when
you grow up? What steps will you
have to take to make it happen?
What needs to be done now to
achieve your goal? It is this idea
of thinking ahead and putting
those ideas into practice
that shapes the way we find
ourselves prepared, or not, for
what lies ahead.
Much the same can be said
about the tough financial
times we face today in our
public pension systems.
While the majority of today’s
budget issues have an immediate effect, some
of the challenges these issues pose will be with us for quite
some time. Some decisions, like planning for a college education, or securing a
retirement future, require a focused direction years in advance. As is the case with most difficult
situations, achieving the desired outcome is complex and requires much careful thought and collaboration.
Future planning also calls for one more very important action, education. Learning more about how
issues and developments may shape your future is an essential part of planning ahead.

Gearing for Change

Most people agree that change is needed to ensure the health of public pension systems. Unfortunately,
that’s where consensus ends. The California State Teachers’ Retirement System (CalSTRS), the largest
teachers’ retirement fund in the nation, is working to be at the forefront of this problem-solving paradigm.
CalSTRS has been transparent in pointing out the need to address our $56 billion unfunded liability, the
gap between current assets and future obligations to retired educators.
Absent any thoughtful action, the fund is projected to run out of assets to pay promised benefits to its
more than 850,000 members by the early 2040s. As the plan sponsor, the State of California will then be
obligated to pay the difference between contributions received and the benefits paid.
Acting to increase contributions sooner, rather than later, is the best way to curtail risks to the state
General Fund. Therefore, it would be prudent to engage our best minds now in search of a solution
with the understanding that it is not the theory behind pensions but their execution that needs closer
examination.
CalSTRS is doing what any good teacher or teacher librarian would do. We are educating others about
the issues and the need for a solution to ensure the financial solvency of the fund and associated issues. We
also are assuring all willing listeners that the system is not broken and that thoughtful and timely action
by the California Legislature and Administration to address the system’s long-term financial sustainability
is needed.

Learning from the Past

As educators we often teach that the answers to questions about what may lie ahead can be found in
the past. We only have to look back at the roller coaster of our nation’s economy to better understand this
lesson.
At the beginning of the last decade, California was at the peak of a dot-com boom which had many
investors feeling the future was bright. A burst in the dot-com bubble, followed by a real estate bust ended
the decade with the worst recession since the market crash of the 1930s. If we are able to learn anything
18
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from our experience, it is that history can and does repeat itself and, if understood appropriately, provides
a fair determination of what is yet to come.
CalSTRS is a truly
unique benefits
program and it is of
utmost importance
we continue to
maintain the
financial security of
our educators in
their retirement.
Last year, the
average CalSTRS
member retired
near age 62 after
more than 25 years
of service with a
pension that
replaces about
60 percent of his/
her salary.

Reviewing Current Contribution Levels

Unlike most other public pension systems, CalSTRS is unique in that we administer a comprehensive,
hybrid system to our members that includes a defined benefit plan (base retirement benefit), a cash
balance plan (Defined Benefit Supplement Account) and a defined contribution plan (Pension 2, a
403(b)/457 plan), as well as disability and survivor benefits. For planning purposes, CalSTRS uses an
annual investment return rate of 7.75 percent to project long-term investment earnings available to pay
benefits.
During the past 20 years, the actual investment return averaged 8.2 percent annually. This includes the
economic downturns of 2001 and 2008, and it paints a much more reasonable expectation of what can
be achieved in the next 30 years. Unlike other plans however, CalSTRS has no authority to set or change
its contribution rates. In fact member contributions of 8 percent have not changed since the early 1970s.
When you factor in the school employer contribution of 8.25 percent and the State’s contribution of
2.017 percent, the total contribution is around 18 percent.
Different plans have different features, which affect how each plan is implemented. Comparable pension
plans, such as the California Public Employees’ Retirement System, show an employee and employer total
contribution rate (including Social Security) of around 30 percent for classified school employees. The
average national teacher pension plan not covered by Social Security, like CalSTRS, is almost 24 percent.

Understanding the Need for Education

CalSTRS is a truly unique benefits program and it is of utmost importance we continue to maintain the
financial security of our educators in their retirement. Last year, the average CalSTRS member retired near
age 62 after more than 25 years of service with a pension that replaced about 60 percent of his/her salary.
Members receive no Social Security benefits for CalSTRS-covered employment and generally do not
receive employer-paid health care benefits after age 65.
CalSTRS core benefits, retirement, disability and survivor benefits are guaranteed by the United States
and California constitutions. These guarantees include the future benefits of those currently working in
the classroom.
It’s important to keep in mind the funding shortfall can be managed with thoughtful action.
The CalSTRS board has been researching potential solutions to address the issue for the last six years.
Learn more about CalSTRS unfunded liability and keep up to date on the latest developments at
www.CalSTRSBenefits.us.
The future of our system’s health can and should be restored.

Members receive
no Social Security
benefits for
CalSTRS-covered
employment
and generally
do not receive
employer-paid
health care benefits
after age 65.
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Something to Shout About: School Library Journal Article
Reveals First Evidence of Impact of School Librarian Losses
(And Gains) on Students
Keith Curry Lance and Linda Ver Steeg Hofschire
Consistently, across
student groups
and despite overall
staffing trends,
states that gained
school librarians
between
2004-05 and
2008-09 averaged
stronger
improvements in
reading scores—or
at least held their
own—while states
that lost librarians
averaged lesser
improvements
or, in one instance,

For the first time, the cover story in the September issue of School Library Journal documents recent
trends in students’ reading scores and their relationship to librarian cuts. This news item summarizes the
two most noteworthy sets of findings reported in that article, which compared 2004-05, the school year
midway between the last two recessions, and 2008-09, the one full school year during the recent Great
Recession.
Consistently, across student groups and despite overall staffing trends, states that gained school librarians
between 2004-05 and 2008-09 averaged stronger improvements in reading scores—or at least held their
own—while states that lost librarians averaged lesser improvements or, in one instance, declines in reading
scores.

States with More vs. Fewer School Librarians

States that gained librarians averaged higher scores on the 4th grade National Assessment of Educational
Progress (NAEP) reading test than states with fewer librarians. For states that gained librarians, average
reading scores for:
n all students increased by 1.5 percent—almost three times the percent change for that cohort for
states that lost librarians (0.5%).
n poor students increased by 2.0 percent—four times the percent change for that cohort for states that
lost librarians (0.5%).
n Black students increased by 2.8 percent-- a substantial improvement for that cohort over states that
lost librarians (1.8%)
n Hispanic students increased by 1.7 percent—on average, eight and a half times the negligible
improvement for states that lost librarians (0.2%).
n English Language Learners in states that gained librarians held their own—no change. For states
that lost librarians, on average, their scores dropped -2.8 percent.
Table 1. Point and Percent Changes in Fourth Grade NAEP Reading Scores for States with More and
Fewer School Librarians, 2004-05 to 2008-09

Cohort of States
Student Cohort

States with More Librarians
Point Change

Percent Change

declines in

All Students (N=26)*

2008-09 Score 2004-05 Score
220.35

217.04

3.31

1.5%

reading scores.

Poor Students (26)**

207.35

203.19

4.16

2.0%

Black Students (22)***

204.41

198.77

5.64

2.8%

Hispanic Students (21)***

208.90

205.38

3.52

1.7%

English Language Learners (17)***

189.29

189.18

0.11

0.0%

Cohort of States
Student Cohort

States with More Librarians
Point Change

Percent Change

All Students (N=24)*

2008-09 Score 2004-05 Score
220.13

219.08

1.05

0.5%

Poor Students (24)**

206.58

205.58

1.00

0.5%

Black Students (20)***

203.35

199.75

3.60

1.8%

Hispanic Students (19)***

204.74

204.37

0.37

0.2%

English Language Learners (14)***

184.07

189.43

-5.36

-2.8%

*Differences for all students are statistically significant at p = .005 (t = 2.960).
**Differences for poor students are statistically significant at p =.001 (t = 3.422).
***Differences for Black and Hispanic students and English Language Learners were not statistically significant, though
likely due to the non-reporting of scores for these students by too many states in both comparison groups.
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Notably, ELL
students were the
only student cohort
for which state
averages actually
dropped for states
that lost librarian
positions, while
average state scores
held their ground

For all students and poor students, for whom scores and librarian positions were reported by the
overwhelming majority of states and DC, these differences were highly statistically significant, indicating
that there is well less than one chance in 100 that different samples of students would have yielded
different results.
Notably, ELL students were the only student cohort for which state averages actually dropped for states
that lost librarian positions, while average state scores held their ground (0.0% change) for states that
gained librarians during the interval.

General Trends

In addition to the above comparison of reading scores for states that gained and lost school librarian
positions between 2004-05 and 2008-09, further evidence of the negative impact of librarian cuts is
provided by correlation analysis of the general trends for librarian staffing and reading scores.
This statistical technique measures the extent to which a higher or lower figure on one statistics is
associated with a higher or lower figure on another statistic: in this case, changes in test scores and gains
or losses of librarian positions. A perfect correlation is 1.000—usually resulting only when a statistic is
correlated with itself. Highly significant correlations between gains or losses of librarian positions and test
scores range from 0.567 for all students to 0.394 for poor students.

(0.0% change) for
states that gained

Table 2. Correlation Coefficients for Percent Change in School Librarians and Percent Change in 4th
Grade NAEP Reading Scores for All, Poor, Black, and Hispanic Students, 2004-05 to 2008-09

librarians during

Percent Change in School Librarians and
4th Grade NAEP Reading Scores

the interval.

Student Cohort

Bivariate

Partial*

All Students

.567 (.000)

.562 (.000)

Poor Students

.394 (.004)

.386 (.006)

Black Students

.198 (.209)

.190 (.234)

Hispanic Students

.432 (.005)

.421 (.007)

English Language Learners

.489 (.005)

.482 (.006)

*Partial correlation analysis controlled for percentage change in total school staff.
Note: Parenthetical figures indicate the probability of significantly different results with different samples of students.
Findings not statistically significant at p < .01 level for Black students only.

The only student cohort for whom there is not a statistically significant correlation between changes
in scores and librarian positions is Black students. This is likely due to a combination of two factors:
the smaller number of states reporting scores for Black students as well as the comparatively dramatic
improvements in scores of Black students across the board during this interval.
The fact that the second strongest correlation with
reading scores is for English Language Learners raises
the question of how school librarians serve the special
needs of this student cohort. Most likely, the explanations
include targeted efforts in the areas of individual tutoring,
reading motivation, and collection development. As
librarian staffing in school libraries decreases, it is
reasonable to expect that librarians have less, if any, time
for such activities.
Most importantly, a further partial correlation analysis
establishes that the relationship between changes in school
librarian staffing and test scores cannot be explained away
by changes in total school staff (including classroom
teachers). Some might suspect that the association of
inferior test performance with school librarian cuts
merely reflects the negative impact on students of the
wide variety of staff cuts made by schools; but that is
not the case. Taking into account overall staff changes,
reduced only very slightly the magnitude and significance
of the relationship between librarian staffing and test
performance.

continued on page 22
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continued from page 22
The fact that, from pre- to post-recession, there is a correlation between change in librarian staffing and
change in reading scores—one that is independent of poverty, race/ethnicity, language, and even overall
staffing patterns—is intriguing. For more details—including observations from school library leaders and
those on the front line—see the School Library Journal article at: http://www.schoollibraryjournal.com/slj/
home/891612-312/something_to_shout_about_new.html.csp.

Data Sources and Limitations

As the SLJ cover story acknowledges, however, the data were at the state level and limited in certain
ways. All data for this exploratory study came from the National Center for Education Statistics (NCES).
Counts of librarians came from the Common Core of Data (CCD), and test scores came from the
National Assessment of Educational Progress (NAEP).
State counts of librarians include librarians at all grade levels. As for all positions, these CCD counts of
librarians are based on a definition that specifies what the individual does, not what credentials she or he
may have. Thus, it is impossible to know how
many of the librarians reported here are, in
fact, state-certified librarians.
Reading scores for fourth-graders were
used because these were widely reported for
the years under study. In addition to data
availability, this grade was chosen because
anecdotal evidence indicates that librarian
positions are being lost disproportionately at
the elementary level.

Next Steps

A follow-up study is being pursued in
Colorado, where building-level data on both
librarian staffing and state test scores will be
employed. Watch the Library Research Service
(LRS) website—LRS.org—for a report on
that study later this year.

Keith Curry Lance consults independently and with
the RSL Research Group. He was the founding and
longtime Director of the Library Research Service at the
Colorado State Library, retiring from that position in 2007.
For almost 25 years, he has been leading research teams
that have documented, repeatedly, across the country,
and in a variety of ways, the impact of school libraries and
librarians on academic achievement and student learning.
For more information about this work, including video
and audio podcasts, visit http://www.LRS.org/impact.php.
Contact him via http://www.KeithCurryLance.com.
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