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Collaboration is Key to Building Bridges

L

ong the magic word in school librarianship, collaboration is still the keystone to creating bridges
between students, faculty, and resources, both within and outside the school walls. The theme of this
issue of the CSLA Journal, “School Libraries Bridge to the World,” will inspire you with the many
opportunities that exist to build bridges for and with our students, teachers, parents, and administrators.

...the many
oppotunities
that exist to

California public schools have had major changes in just the past three years: changes in what we teach,
changes in what and how we assess, and changes in how we are funded.
Changing What We Teach

our students,

The introduction of the Common Core State Standards has provided opportunities for teacher librarians
to take the lead in the reintroduction of cross-curriculum project and inquiry-based learning. Teachers are
searching for the lexile level of texts, striving to provide more nonfiction for close reading, and finding that
for the most part these resources have been in the library all along. The Committee for Standards Integration
(CSI) has developed a seal of alignment to highlight those lessons and programs that are aligned to both the
CCSS and the Model School Library Standards.

teachers, and

Changing What and How We Assess

build bridges
for and with

administrators.

The new Smarter Balanced assessments are putting school systems to the test. Issues of outdated hardware,
low bandwidth, and technical glitches have made how we assess students as difficult to figure out as what
to assess. Librarians can build bridges for students by focusing on real learning opportunities, and making
sure students are savvy finders and users of information.
Changing How We are Funded
This is a historic chance for school libraries to make up ground with funding. The Local Control Funding
Formula (LCFF) is putting more money into the system. Districts will need to be encouraged to use some
of this funding to enhance and grow their library programs, and this can happen through the Local Control
Accountability Plan (LCAP). There is an Advocacy Toolkit that explains this and provides resources for school
library advocates, and it can be found on the CSLA website (http://csla.net/csla-advocacy-information/).
What we have learned is that there is one thing that never changes: change will occur whether we embrace
it as a bridge to the future or mourn it as we leave past practice behind. Our expertise, our programs, our
libraries and our schools will continue to change as the world itself does and we need to ensure that these
changes support student success.
I hope this issue helps you to build bridges in so many ways.
Janice Gilmore-See, President, California School Library Association

JANICE GILMORE-SEE
is the President of the California School Library Association. She is the District Librarian
for the La Mesa-Spring Valley School District in San Diego County, andmaybe contacted
at airplane.librarian@gmail.com.
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Editor’s Notes

School Libraries Bridge to the World
Jeanne Nelson, Editor, CSLA Journal

Teacher
librarians are
key to provide
bridges for
students
to access
these infinite
resources
safely and
effectively.

A

s we move into the era of the Common Core, the theme of this issue of the Journal, “School
Libraries Bridge to the World,” is more appropriate than ever. So much of the world is available
via technology, digital resources, and yes, print materials, an infinite wealth of resources that can
be invisible to students overwhelmed in Google searches. Teacher librarians are key personnel to provide
bridges for students to access these infinite resources safely and effectively.
Author Ying Chang Compestine provides an example of how bridges to information cross geographical
borders and cultures as she describes rescuing a book from a bonfire in China. This book, chosen under
duress, led to a collaborative book-writing project with her son Vinson many years later in the United
States. Through their research and writing they brought to life a long-dead Chinese emperor and
discovered the secret of his clay army.
The keynote speaker at the recent CSLA State Conference, Kevin Baird, shares the information
he presented to conference attendees, information that he had also shared recently with LAUSD
administrators. All administrators need to hear this presentation! Mr. Baird’s message is clear: to
implement Common Core and connect students to the real world, each school has to have a teacher
librarian and a well stocked school library.
Another example of creating bridges is found in “Emailing from a Loom” by Maureen Milton and
Shelly Buchanan. In the low-tech-by-choice Arbor School, students do in-depth research projects “in the
absence of information technology beyond Gutenberg.” The article describes building bridges between the
school and the community, the past, and the area, all without using computers at school.
Bridges between K-12 and higher education are described in articles by Dr. Lesley Farmer and Dr.
Doug Achterman. Dr. Farmer emphasizes the importance of connecting with higher education colleagues
and developing relationships, effectively bridging these two information worlds. Dr. Achterman reports
on the results of a study of community college professors and their information literacy expectations of
students in different content areas, focusing on writing. This is Part 2 of a two-part article (Part 1, on
reading, was included in the last issue of the Journal).
Rosemarie Bernier mentors students enrolled in online AP courses through the school library, creating
yet another kind of bridge to information students might not otherwise be able to access. This amazing
lady supports and encourages students as they take on advanced courses such as AP Statistics!
As everyone knows only too well, budget cuts have decimated library programs across California. The
Oakland schools were especially hard-hit by budget cuts, but the community saw the problem and rallied
to create a different kind of bridge. Tom Kaun describes how they formed a Friends of the Oakland
School Libraries group to start the process of rebuilding essential library programs.
Common Core and increased reliance on digital tools are putting more students in danger, if they used
these tools unwisely. Sadly, cyberbullying and sexting have become common problems among teens and
young adults. Glen Warren describes how a partnership between CSLA, iKeepSafe, and Verizon has
produced an Internet safety program, the BEaPROmobile™ Workshop, which has been field tested this
past year with parents in California, taught only by teacher librarians! After field testing, the program is
now available for free only to California teacher librarians, providing a wonderful bridge between TLs,
schools, parents, and children.
I hope you enjoy reading these diverse and thoughtful articles as much as I have enjoyed working with
the authors and learning from each one.

JEANNE NELSON
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is a retired district library coordinator and former president of CSLA. She has edited district
and regional newsletters in the past, and currently helps compile the San Diego Zoo Library
Zoo & Conservation News. She can be contacted at nelson.jeanne914@gmail.com.

BRIDGES:
THE WORLD

Libraries Bridge the World
Ying Chang Compestine

...my happiest
moments
were when I
came upon
a forbidden
book.

G

rowing up during China’s
Cultural Revolution, my
happiest moments were when
I came upon a forbidden book. After
passing through many eager hands,
many had missing pages. I thought it
was normal! For most of my childhood,
the only complete books I read were
propaganda books.
Burned books
One morning when I was twelve years
old I heard that the Red Guard was
ransacking the city library and burning
the anti-revolutionary books. I put
on my oversized jacket and ran to the
library, hoping to rescue a few.

One of the books with missing pages that Ying
brought when she left China.

When I arrived, the Red Guard had
lit a bonfire using broken table and chair legs in the
library courtyard. A thick crowd had formed around
it. I managed to squeeze to the front, hiding behind a
group of women. When six Red Guards dragged out
a large bamboo basket filled with books, the crowd
laughed and cheered. The Red Guard feverishly
threw books into the flames.

When a girl tossed a stack of picture books into
the fire, I recognized my favorite among them—
The Emperor’s New Clothes. I took shallow breaths,
watching the fire slowly destroy its cover, first the
emperor’s colorful robe, then his face and finally his
golden crown. Burnt pages bounced around like
frightened butterflies.
I lingered until the crowd dissipated and everyone
left. In the waning rays of the sunlight, I carefully
inched close to the dying flames. I poked at the
black ashes with a stick. Most of the books were
burned beyond recognition. To my delight, I
spotted a book with half its pages and the back cover
intact. Without thinking, I stuffed it in my jacket
and rushed home.
Discovering Qin Shi Huang
I hid the book under my bed. That night, when I
was sure my family was sleeping, I took it out. The
book had no colorful pictures, only line drawings. It
appeared to be a history book published before the
revolution. I sat next to my bedroom window and
read it in the weak light of the street lamp. This was
how I first learned about Qin Shi Huang—literally
translated “First Emperor of China” --who built the
Great Wall and a massive terra-cotta army to guard
him in his afterlife. I was fascinated that we shared
the same surname: Ying, one of the most unusual
and difficult written words in the Chinese language.

Secrets of the Terra Cotta Soldiers

In 1986, I was accepted to the graduate school at
University of Colorado. The first time I went to the
library, the librarian informed me that as a graduate
student, I could check out fifteen books for six
months! She also excitedly told me about the new
East Asia Studies Library. When I walked into the
large room filled with books in Chinese, all without
missing pages, I felt I was in heaven. I spent countless
hours reading all the books I could find on Emperor
continued on next page
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Qin’s massive terra cotta army and his mysterious
tomb as well as the books on the Chinese Cultural
Revolution. I saw the parallels between the two
most ruthless dictators in Chinese history, Qin
Shi Huang and Chairman Mao.
Mother-son partnership
My son Vinson and I had talked about coauthoring a book together, but we couldn’t find
a subject that we were both excited about. After I
took him to Xian to visit the Emperor’s burial site
and the terra cotta soldiers, he was captivated by
the stories of ancient battles, the secret traps in the
tomb, and the life-size statues of the soldiers. It
was after that trip that we decided to write a book
on Emperor Qin and his terra-cotta army. After
countless rewrites over two years, it was finally
released this January.

Ying and Vinson working together.

If it had not been for the half-burnt book I
rescued, and the wealth of books I had read from
the library, we would have never written Secrets of
the Terra-Cotta Soldier. I’m pleased to announce
that my upcoming picture book, The Real Story of
the Emperor’s New Clothes, is a retelling of the Hans
Christian Anderson tale set in China.

Visiting the terra-cotta soldiers in Xian.

Ying Chang Compestine
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is the versatile and prolific author of 20 books including five cookbooks. Her interest
in cuisine has led to her weaving food into all of her writing--cookbooks, novels, and
picture books for young readers. Her highly acclaimed novel about her life growing
up in China during the Chinese Cultural Revolution, Revolution Is Not a Dinner Party,
has received over 33 national awards, and it is chosen as required reading by schools
around the world. Her most recent books are Secrets of the Terra-Cotta Soldier and
Cooking with an Asian Accent. She may be contacted at www.yingc.com

BRIDGES:
THE REAL WORLD

Why Are Libraries Critical for Common Core Success?
A View from Three Thousand Common Core Classrooms
Kevin E. Baird

Librarians
are the
critical school
consultants
for connecting
to the world
outside of the
classroom!

T

he Common Core State Standards (CCSS) are widely misunderstood. As co-author of the
National Implementation Pathway for CCSS, my team and I never imagined that the central
idea of the standards would be so hard to communicate: The Common Core Standards are
about cognition, developing an understanding of and readiness for the real world.
Students’ Connection to the Real World
Most American classrooms have a limited connection to the real world. A leveled basal textbook is
far removed from real-world literature, news, and scientific articles. How do schools connect to the real
world so that students may prepare for the real world? One door to the real world, the world outside of
school, is the library.
Consider the typical library or media center. Students can find information on broad science topics
outside of their science text. The library has research resources, copies of original documents such as
the Constitution, historical texts, and the broadest and deepest set of literary texts in the school. I can
search for scholarly articles and obtain original research through EBSCO and other similar databases, or
even through interlibrary loan (yes, it is still useful, even in the age of the internet). I can search vendor
databases like Titlewave®, Follett Destiny® or my library circulation system for literature, research
materials, and other media. The place where I search for and find resources outside of my classroom is
often the library.
Teachers, coaches and administrators need help connecting Common Core, curriculum and the real
world. Drawing upon findings from more than three thousand common core implementations, we
have found that librarians are the critical school consultants for connecting to the world outside of the
classroom!
Two Critical Roles for School Libraries and the Professionals Who Manage Them:
1. Understand your school’s curriculum, and ensure your library collection and your search-engine

support materials directly connect your school’s curriculum to the real world.
For instance, in grades K-5 it is critical to pair non-fiction with classroom literature.
In grades 6-12, supporting real-world extensions and research in social studies, science, and 		
		
literature topics is required.
The biggest “shift” towards reading more non-fiction is within elementary grades, where one		
half (50%) of all reading across the school day should be non-fiction, informational
		
text. In secondary grades, students must go outside of the classroom to go deeper 		
		
into the content

Key librarian actions, then, might include:
Maintain a range of books on monkeys, spiders, gorillas, rats and mice (among others) so that
students may explore the real world alongside Curious George, Charlotte and her web, Ivan, and
of course the characters from the Tale of Despereaux.

•

• Maintain audio, video and digital resources which directly support popular books and
classroom curriculum. For instance, ensure access to the audio book for Chomp, as well as the
print book, along with text and video resources about the Florida Everglades and similar habitats
and topics.
• Maintain search lists for Google or school-safe search engines which support classroom
curriculum. For instance, if your school uses McGraw-Hill’s Reading Wonders, there are specific
links to real world questions. One example is a first grade story in Reading Wonders similar to
the Three Little Pigs, which focuses on houses. The real world extension in the story relates to
dwellings around the world. Libraries can support student searches for keywords like house,
dwelling, architecture, building materials and habitat. Libraries can also develop resource lists such
as links to National Geographic online.
• Maintain lists of academic and domain vocabulary specific to your school’s curriculum,
with resources, links and search terms which directly support student inquiry in those content
areas. Video and audio resources are especially important for the development of vocabulary. For
instance, the following URL links to a free video about how beavers build their homes and uses
continued on next page
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Librarians
and media
specialists
are critical
common core
consultants...

great academic and domain specific vocabulary – terrific real-world extension for the Reading Wonders
content referenced above: http://video.nationalgeographic.com/video/kids/animals-pets-kids/
mammals-kids/beaver-kids/
2. Help teachers understand student interests and provide direct support for reading /writing skills.
		 The Common Core Standards focus on inquiry and interest. Students are more likely to inquire
		
about topics which they find interesting. As well, students are more likely to engage
		
with and master more difficult language when presented in texts which they find 		
		
interesting.
		 Librarians and media specialists have unique insight into student interests and skills. In addition
		
to direct observation, circulation data can provide data on popular titles and topics by
		
grade level and even by classroom.
Key librarian actions, then, might include:
• Provide regular, specific student information to teachers about student interests, or areas of
student struggle. Ensure teachers know the topics that students are exploring on their own, and
suggest other titles the teacher might use which relate to student interest. Students accelerate literacy
skills when reading or listening to high-interest, challenging content.
• Keep track of Lexile® based data.  The Common Core requires that students stretch their reading
into more difficult text, as measured using Lexiles®. Classroom teachers often have no quantitative
data illustrating student reading ability, nor do they have data about the level of text students are
reading. Librarians can provide student-specific Lexile® data by looking at the Lexile® ranges of titles
checked out by students. Librarians can also recommend titles within target Lexile® ranges.
• Acquire a differentiated instruction program such as Achieve3000® for the library.  Most students
read below grade-level when measured against Common Core requirements. Programs which are
widely successful for students who are below-level readers should now be used with all students, not
just students receiving intervention. Acquire “best-of-breed” content and programs for your library
instead of reserving them only for intervention students, since all students need to accelerate literacy
skills.
• Most colleges have a “Writing Center” where students can access resources and support for
writing. The library or media center is the perfect location for creating your own school Writing
Center, or better yet a “Communications Lab” where students practice writing, speaking, multimedia skills and even web programming. Consider how you can create direct support for student
communication skills.
School Library Staffing, the Critical Connection
Common Core Standards are a response to the gap between what students have typically learned in
school, and what they need to know and be able to do in the real world. The skills within the standards
are relatively similar to those skills in most prior state standards. However, the Common Core requires
a much higher level of cognitive demand as compared to most curriculum resources. Readiness for, and
the ability to succeed within, the real world is the big shift in the Core Standards. The link to the world
outside of the classroom is the library or media center.
Libraries and the professionals who manage them are critical for supporting student access to
challenging, authentic, real-world content for application and exploration of the skills learned in the
classroom. Librarians and media specialists are critical Common Core consultants for schools, helping
teachers to identify real-world challenging materials related to their curriculum, providing data on actual
text demand in the classroom, and supporting student communication skills for real world success.
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BRIDgES:
CCSS AND COLLEgE

The Common Core and College Readiness: Part 2, Writing
How Well Do the Standards Align with Community College Expectations?
Doug Achterman

Teacher
librarians can
promote the
writing goals
of CCSS by
providing
model
texts that
demonstrate
the distinct
requirements
of writing...

S

ince moving to a community college after fourteen years as a teacher librarian, I have observed
firsthand the disconnect between entering students’ perceptions of their own skills and their
instructors’ expectations. A common criticism of the No Child Left Behind initiative has been
the over-emphasis on rote learning and the need to cover large amounts of material at the expense of
developing critical thinking (Brint & teele, 2008; guggino & Brint, 2010; hlebowtish, 2007). The
shift to the CCSS prompted me to investigate how well the new standards align with community college
expectations. to this end, I interviewed community college instructors in English, history, anthropology
and science, asking them to describe the major reading, writing and research skills required of students
to succeed in their courses. I then compared these to the CCSS for consistency and considered the
implications for teacher librarians. This is a preliminary investigation, a snapshot of four instructors’ own
thoughts about reading, writing and research skills at the community college level. In Part 1, published in
the last issue of the CSLA Journal, we looked at reading. Now in Part 2, we focus on writing.
Writing
All four instructors expressed similar thoughts
about the importance of college students being able to
construct an original, coherent thesis and to develop
it in an extended way with appropriate supporting
details. The science teacher has his students write and
explore hypotheses which become the focus of their
research papers. The English, history and anthropology
instructors work individually with students to
construct solid theses for their major papers.
The science teacher discussed students’ need to know essential academic vocabulary in responding to
writing prompts: familiarity with operational words like “describe,” “explain,” “support,” and “evaluate”
are critical in successfully completing writing tasks.
In one way or another, each instructor emphasized students’ need to understand and follow the
conventions of their discipline. This includes not just standard citation and formatting, but disciplinespecific approaches to writing. The English teacher teaches the differences between writing about fiction
and writing about nonfiction. The anthropology instructor spends a good deal of time teaching narrative,
descriptive writing that provides the rich data of ethnographic study. The science teacher provided
examples of lab report assignments and poster presentations of research that follow the structure seen in
published empirical studies. A key element in this type of writing is the inclusion of charts, graphs and
tables that present data in a comprehensible way, and a discussion of those graphics. As is the case with
reading, writing at the college level requires an understanding of a wide variety of technical and rhetorical
approaches and an increasing awareness about which approach to use for particular writing tasks.
Alignment with ccSS
There is close alignment between community college instructors’ expectations and the College and
Career Readiness Anchor Standards in the area of writing. Most directly, instructors’ expectations were
reflected in the following writing standards:
1. Write arguments to support claims in an analysis of substantive topics or texts, using valid
reasoning and relevant and sufficient evidence.
2. Write informative/explanatory texts to examine and convey complex ideas and information clearly
and accurately through the effective selection, organization, and analysis of content.
3. Write narratives to develop real or imagined experiences or events using effective technique, wellchosen details, and well-structured event sequences.
4. Produce clear and coherent writing in which the development, organization, and style are
appropriate to task, purpose, and audience.
5. Write routinely over extended time frames (time for research, reflection, and revision) and shorter
time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.
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The teacher
librarian plays
a vital role in
developing
a robust

Implications for Teacher Librarians
Teacher librarians can promote the writing goals of the CCSS by providing model texts that
demonstrate the distinct requirements of writing within individual disciplines. The need for a wide
range of resources—varied by reading level, complexity, and topic—is a key to supporting students’
incorporation of other texts into their own authentic writing. Teacher librarians can introduce varied
types of writing—reportorial, narrative, scientific, etc.—into their own lessons with students. They can
also work with classroom teachers to develop content-specific activities in which students learn to select
appropriate content to inform their writing.

collection that

Research

meets a school

Those familiar with the CCSS may know that the term “information literacy” is never mentioned in
the core documents. Embedded throughout, though, are the same kinds of standards articulated in The
California Model School Library Standards (California Department of Education, 2011). In fact, these
were the first set of California standards that were officially aligned with the CCSS (see School Library
Standards Supporting Common Core, available on the California Department of Education Library
Standards page, http://www.cde.ca.gov/ci/cr/lb/schlibrarystds.asp.) Community colleges use the term
“information competency” to capture the same set of concepts. Many of these concepts fall under the label
of “research” in the CCSS, and instructors had much to say about their expectations around the associated
skills.

site’s needs...

All four instructors emphasized the importance of students’ ability to formulate questions. The
English instructor described many reading and writing activities built around students creating their own
questions in response to texts and research. The history instructor and English instructor spoke of the
difficulty many students have in identifying research topics of value to them and in generating their own
“genuine research questions.” The science and anthropology instructors spoke of the need for students to
develop a “testable hypothesis” and to develop a thesis from the tested hypothesis—one derived from a
process of authentic research.
Three of the instructors spoke at length about finding sources. They described the need to find
legitimate, often academic sources, including those not available on the free web (e.g., those available
in subscription databases, as well as print books, e-books, and other sources typically available through
libraries). The English teacher spoke about students building an awareness of how different kinds of
sources serve distinct purposes, and of his desire to have students develop the ability to seek the right kinds
of sources for a particular research problem. All of the instructors mentioned the importance of students
evaluating sources for authority, currency and bias.
All four instructors also stressed the skill of identifying the relevant perspectives around an issue. The
science teacher spoke about this in terms of respectful classroom interactions as well as approaches to
texts, but he also described as essential the skill of accounting for multiple perspectives and synthesizing
information from a variety of sources to support students’ own writing. The English instructor noted
some students’ propensity for reading too little as part of their research process, and of his own desire for
students to learn how to read broadly and cull the most important information from that broad reading,
synthesizing it as part of a coherent argument rather than cobbling together bits and pieces from a few
sources.
Related to the notion of cobbling is the copy/paste tendency some students exhibit. The history teacher
has a series of assignments that help students build their paraphrasing skills as they move into a larger
research project. These assignments ask students to paraphrase carefully and then provide their own
analysis, which helps prepare them to more meaningfully integrate their research into their own writing.
All the instructors spoke of students’ need to use appropriate citation and formatting conventions, both
within texts and in reference or works cited pages. I found it interesting—and not surprising—that the
instructors who provided the most long-term scaffolding of their research assignments spoke the least
about plagiarism, which I believe reflects an understanding of the role instructors play in guiding students
successfully through the research process.
Alignment with CCSS
The expectations of the community college instructors interviewed are in close alignment with the
CCSS in the area of research skills. Some of the ideas expressed by the instructors are captured in the
standards about reading, but they bear repeating here in the context of research.
1. Integrate and evaluate content presented in diverse media and formats, including visually and
quantitatively, as well as in words.
2. Delineate and evaluate the argument and specific claims in a text, including the validity of the
reasoning as well as the relevance and sufficiency of the evidence.
11
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3. Read and comprehend complex literary and informational texts independently and proficiently.
4. Conduct short as well as more sustained research projects based on focused questions,
demonstrating understanding of the subject under investigation.
5. Gather relevant information from multiple print and digital sources, assess the credibility and
accuracy of each source, and integrate the information while avoiding plagiarism.
6. Draw evidence from literary and or informational texts to support analysis, reflection, and research.
Implications for teacher librarians
In short, the expectations and requirements of community college instructors regarding
information literacy skills reinforce the teacher librarian’s instructional role in locating, evaluating and
using information resources ethically and effectively. Teacher librarians can point to the standards above,
consult the California Department of Education’s School Library Standards Supporting Common Core
(2012), and work with administrators and teacher leaders at school sites to promote their role as expert
facilitators of the Common Core.
A fundamental principle behind the CCSS is that students need to experience a wide variety of texts,
in a variety of formats, in increasing complex constructions as they move through their educational
experience. The teacher librarian plays a vital role in developing a robust collection that meets a school
site’s needs, in creating mechanisms for getting that collection into the hands of teachers and students, and
in exploring and sharing with other teachers the best instructional practices for helping students interact
with those texts in authentic, meaningful ways.
The instructors interviewed for this article all follow pedagogies that ask students to interact with a wide
variety of texts in ways that build a habit of critical thinking. They also view the library’s professional staff
and the resources of the library program as integral components of their own curricula. The thoughts they
expressed about reading, writing and information literacy in their interviews align almost entirely with
the CCSS. Teacher librarians can point with some confidence to the CCSS as a set of standards that may
guide students toward college readiness, and to the importance of the teacher librarian in supporting both
teachers and students in pursuit of academic and career goals beyond high school.
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Emailing from a Loom
Maureen Milton & Shelly Buchanan
There are
goats,
chickens,
guinea pigs,
a rabbit and
a few fish,
stilts, forts,
garden carts,
well-worn
pianos, but no
computers.

F

our years ago, Theo was working in the office, home to two of the five computers on our school
campus. At work on his 8th-grade, year-long Independent Project (IP), he emailed his father with a
request. Alarmed, his father replied asking, “Where are you?” Theo replied that he was at school, to
which his startled father wondered, “What are you emailing me on? A loom?”
He may well have wondered. Arbor School is a small independent school in Tualatin, Oregon with 180
students, over 14,000 volumes in its children’s library, and an environment where students’ experiences are
not mediated through a screen. There are goats, chickens, guinea pigs, a rabbit and a few fish, stilts, forts,
garden carts, well-worn pianos, but no computers. There is a plastic strawberry carton taped over a cocoon
affixed to an exterior wall outside the Intermediate (4-5th grade) classroom with a decorated note in multicolored magic marker that reads, “Do not touch! You could hurt it! It might be a butterfly!!” Whoever
posted the note is determined, curious to find out about the contents of that cocoon.
Low Technology by Choice
Arbor is an intentionally low-tech school and plans to remain so for the foreseeable future. The Arbor
teachers and administrators are committed to providing their students with real-world, not virtual-world,
opportunities for exploration, play and learning. Starting with a curriculum and daily schedule that provides
a wide range of engaging social, creative and academic situations, students are exposed to ample literature,
nonfiction and fiction alike, purposeful and important dialogue with peers and teachers, and campus,
classroom and community problems that need solving.
The teachers carefully craft and stage such settings in and outside the classroom to inspire curiosity, which
they know well is the catalyst for authentic inquiry and research (Engel, 2013; Kuhlthau, 2013). They
believe the benefits to this real-world approach to teaching and learning are manifold, leading to deeper
learning, the development of collaboration skills and a true sense of community. Arbor staff are committed
to teaching the whole child to learn about the world and to find his or her place in it with others.
Development of the Independent Project
After some years of the older students doing the Senior Project (seniors at Arbor are 6th-8th graders), a
year-long, independent 8th grade project completed with the help of a mentor from outside the community,
the other Arbor teachers (K-5) thought their students would enjoy the opportunity. Now the IP is part
of the school curriculum at every level, adjusted accordingly for appropriate duration and depth of study.
Information from Many Sources
How do students do research in the absence of information technology beyond Gutenberg? Sophie, a
kindergartener whose topic was elephants, came to the library and needed help reaching all five books in the
stacks. Sitting with her legs splayed beside her and the titles before her, she went through each, noting that
one was a story, one was too hard, but THIS one has facts, “An African elephant weighs 13,000 pounds.
That’s a fact. I can use this book.” A third grade girl interviewed her grandfather, researched WWII Pacific
theater in the library, found images online and in books, and presented on his role as a pilot in history.
Often the technology that students use is pre-internet. Some years ago, Roy, now a certified John Deere
mechanic, rebuilt a dilapidated tractor. He used wrenches, rotors, a paint sprayer and the mentorship of
two experienced mechanics. Were he to do the project now, perhaps he might access the manual online,
maybe even print it and keep it. While looking at an exploded diagram and underside view online is surely
helpful, it is no substitute for pulling the tractor apart, sanding it, culling the nuts and bolts and washers
into an empty paint can, putting it back together incorrectly, and having to do it all over again to get it right.
Research and practice informs us: children, and adults for that matter, learn by doing, and failing, and doing
again (Dewey, 1938; Tough, 2012).
The students at Arbor interact with a wide range of resources, mostly those kinds that place them in real,
physical situations, where they are rifling through the library stacks, examining primary sources from the
attic, or meeting with experts. Here is where inspiration, questions, and curiosity are found. As Grant
Wiggins reminds, “...the aim of curriculum is to awaken not ‘stock’ or ‘train’ the mind. That goal makes the
basic unit of modern curriculum the question” (1989, p. 46). The librarian guides each student to find and
refine questions and wonderings, often in the process of looking for resources.

14

continued on next page

continued from previous page
School Library Support
As in any library, the librarian helps students find appropriate and accessible resources, including print,
digital texts, internet research, database research, audio recordings, artifacts (one girl brought a hat owned
by her forebear who had been hanged as a witch!), experts in the field, workshops, multi-media, expeditions
to a fossil field, a museum, the shore of a nearby river/lake/ocean, or to the neighborhood welder. While
Arbor offers precious few computers (two in the library—one for check-out, check-in and catalog searches,
the other for the librarian) for student use on campus, students have reliable home and public library access.
A Variety of IP topics
Arbor’s thematic curriculum is carefully structured to provide
students with a rich experience, which spirals through the grade
levels, often providing fodder for IP topics year after year. Once
a year, they select the topic, create the research question, gather
appropriate resources, read, learn, discuss, write, and create. To
finish, all students present their work in a lesson, demonstration,
or speech to their peers, teachers and parents. Included in this final
exposition is a piece of student writing and an artifact of some kind
related to their learning and new knowledge. Such an artifact may
take the form of a trumpet performance, a clay statue of an Iditarod
sled and team, or an architectural model of a home for a wheelchairbound occupant. Older students are also required to keep a journal
of their research and inquiry experience.
For example, Lacey knew right away she would study the family
of geese living along the river near her home. It took very little
nudging for her to figure out how to approach the learning she
wanted to accomplish. She visited the river daily, camera and
journal in hand. She observed early in the morning and in the
In the fall, a cocoon was spotted
twilight hours. On the weekends, Lacey, made multiple trips to the
by Nina, a curious fifth-grader
river. She became a field scientist, with hypothesis, observations,
determined to discover what
journaling, analysis and findings. She didn’t stop there. Recognizing
might emerge in the spring.
that some of her questions were not satisfied by observation alone,
Lacey made multiple trips to the public library where she found
plenty of satisfying nonfiction resources to buttress her growing
understanding of the lives of geese. Lacey maximized available resources, just as Charles Darwin or Jane
Goodall would, and as the Arbor students do, “emailing from a loom.”
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Articulating Information Literacy: A Growing Conversation
Lesley Farmer

...the
curriculum
for teaching
information
literacy is
seldom
articulated,...

C

ollege readiness has become a hot buzz word in education circles as post-secondary institutions
decry students’ inability to read, analyze, and communicate critically. Colleges and universities
even indicate that students have not learned how to work collaboratively. These skills rest firmly
within the scope of information literacy, and teacher librarians are best positioned to provide students with
opportunities to learn and practice these college-ready competencies.
Information literacy is heralded as a lifelong set of skills, concepts and habits. However, the curriculum
for teaching information literacy is seldom articulated, and few scope-and-sequence information
literacy curricula are systematically implemented in K-12 settings. Part of that situation is the result of
unsystematic library programs due to a lack of professional teacher librarians. Nevertheless, models of
effective articulation do exist, and strategies for optimizing articulation should be considered. Teacher
librarians and associated stakeholders can point to these examples as they seek support from decision
makers for expanded library services to better prepare students for college.
For students to be college ready, it makes sense for high school teacher librarians to collaborate with
their post-secondary librarian counterparts. Increasingly, colleges and university librarians list instruction
as part of their professional duties, and most of them serve as subject specialist liaisons with academic
classroom faculty. As such, they can provide two-way communication to address information literacy
needs and resources.
Ten Steps to Facilitate Articulation
Here is a ten-step method, based on observation,
literature reviews, and case studies, on how
to facilitate information literacy instruction
articulation between high school librarians and
post-secondary librarians.
1. Identify counterpart librarian:
- area schools/ school for graduates
- library staff contact information
2. Make initial contact
- schedule meeting
- find common ground
- share informal needs and successes
3. Gather data about their respective institutions:
- library mission, resources, facilities, staffing,
instruction (including documents), library
usage
- clientele demographics, information literacy
competency, curriculum, typical library-related
assignments
- analysis of data if possible, such as information
literacy gaps
- means to address information literacy gaps
4. Schedule follow-up contact meeting:
- share data
- share information literacy instruction/learning
activities
- determine juncture of information literacy
competencies
- design method of informing respective faculty of
issue (e.g., speak to each other’s faculty about
information literacy needs and gaps; include
IHE students who can talk with their high
schools about information literacy needs)
5. (optional) Set up regional librarians meeting:
- each librarian identifies and contacts peers
- arrange meeting time/place/PR/supplies
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- create and disseminate agenda
- discuss efforts to this point by original librarian
pair, set up way to communicate and coordinate
efforts regionally
6. Librarians work with their respective faculty:
- share information literacy standards and
issues with respective faculty through staff
development/meetings
- identify curriculum
- design instruction
- implement instruction and assess process and
results
7. Set up follow-up contact (face-to-face or online):
- share efforts and results
- bring a faculty member (and student) to the
meeting to share experiences and broaden
support base
- discuss how to involve more faculty and
articulate information literacy instruction
- develop a database or repository structure
to gather information literacy instructional
documents (e.g., assignments, presentations,
assessments)
8. Follow-up faculty meeting between sites:
- share information literacy efforts by subject
domain
- articulate information literacy standards,
instruction, and assignments
9. Librarians and teachers work with their
respective site personnel:
- develop a school wide information literacy
initiative: standards, learning outcomes, scope
and sequence
- develop a repository of learning activities and
assessments
10. Hold regional summit about information
literacy:
- assess student learning (improvement, hopefully)
- train others in use of repository/database

continued from previous page
Library
professionals
need to get
to know each
other on a
one-to-one
basis and build
mutual trust...

Professional Relationships are Key
One of the main keys to articulation success is positive professional relationships. Library professionals
need to get to know each other on a one-to-one basis and build mutual trust, before anything else can be
accomplished. Just as teacher librarians may go to the public library to establish a working relationship
with the library staff, so too should teacher librarians contact their post-secondary academic peers.
Oftentimes, academic libraries have an instructional or outreach librarian, who is the most likely point
person. Additionally, that point person can serve as the conduit for the rest of the library staff, facilitating
connections with academic departments who might want to articulate directly with K-12 subject teachers.
In the process of visiting the higher education campus, the teacher librarian may discover that the
college library provides some services to the area schools, such as on-site use of library databases and K-12
classroom teacher check-out of library materials. The library might also provide tours of the facility for
K-12 students, which not only helps youngsters learn about the library but is also serves as a recruitment
tool to attract local students to that higher education institution. Some academic libraries have a virtual
tour that the high school teacher librarian can use with juniors and seniors to help them transition to
post-secondary research possibilities. The academic librarian might also conduct a virtual presentation
with students and teachers via Skype or a webinar platform. As with teacher librarians, high school
students – and their classroom teachers -- develop a better understanding of academic libraries when they
can interact on a personal basis with the librarian. Moreover, the academic librarian can facilitate physical
and virtual visits by college faculty to high school faculty meetings, and provide compelling evidence
that K-12 students need to be information literate if they are to be successful in higher education. In the
process, these higher education professionals can serve as powerful advocates for school library programs
and teacher librarians.
Next Steps
At the national level, the Association of College and Research Libraries (ACRL) is revising its
information literacy standards, and reconceptualizing them in light of emerging technology, educational
trends, and workplace needs. I serve on that committee, and the work is complex and stimulating.
I also co-chair the AASL/ACRL Interdivisional Committee on Information Literacy, which focuses
on articulation. At the 2015 ALA conference in Las Vegas, that committee is sponsoring a session on
successful articulation efforts. The committee is also developing a toolkit to help teacher librarians
articulate information literacy. As a preview of this work, the following articles can inform articulation
efforts:
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Mentoring Online Courses in the School Library:
The History of Online Learning at Hamilton High School
Rosemarie Bernier

Online courses
are one way to
help overcome
these barriers
and bridge the
gap.

F

or twelve years I have been mentoring online Advanced Placement courses in the Hamilton
High School Library. The purpose has been to promote equal access to AP courses for students
irrespective of their economic situation or academic preparation. The online program began in 2002
after Principal Michelle King asked me to investigate the option by attending meetings with LAUSD
instructional technology leaders, including Themy Sparangis, Joe Oliver, and Kip Leland. Their findings
can be summarized in a quote: “Educators say there are various reasons schools cannot offer advanced
classes—lack of qualified teachers, low student interest, and students’ scheduling conflicts are the most
common. Online courses are one way to help overcome these barriers and bridge the gap.” (“Online
Classes Can Increase Learning,” 2009). After a final report to the Hamilton High School instructional
leaders, Mrs. King asked me to implement the program at Hamilton.
The online Advanced Placement courses are taught by college professors who live throughout the
United States. LAUSD mentors are teachers-of-record for the courses. Mentors are required to participate
in face-to-face and online training from LAUSD and Apex Learning, the company that creates our online
courses. Mentors teach note-taking skills, keyword and vocabulary skills, and resiliency. They ensure that
students complete assignments and are motivated to work hard enough to learn the course content.
Student Panel at North American Council for Online Learning (NACOL) Symposium
In 2006, the LAUSD Instructional Technology department invited mentors in the program to participate
in the NACOL Southern California Regional Symposium at the Pepperdine University West Los Angeles
Graduate Campus (McLeod, 2006). Susan Patrick, CEO of NACOL, interviewed a student panel
consisting of four of my AP Psychology students and a student taking an online credit recovery math
course at Hamilton. Students reported on their experiences with the online courses and answered questions
submitted to them by Patrick beforehand.
One of the most dramatic revelations during the session was when Olympia, a well-spoken Hamilton
student, asked, “The course is mostly text. Where is the multimedia: audio, video, diagrams, graphs, and
charts to help us understand the material?” The truth was that online courses were not yet fully developed.
She was putting the technology experts in the session on notice. CSLA’s Rob Darrow, who went on to
create an online high school, and other online course developers in the audience enthusiastically thanked
the students for their insights. The following year, the National Standards of Quality for Online Courses
were published, providing guidelines to evaluate course quality and consistency of online learning in K-12.
(Kopf, 2007).
Mentor Feedback Drives Course Improvement
The courses have become more academically sophisticated than that first pilot course. Mentors encourage
students when they need support, teach them to communicate effectively with their online college
instructors, problem-solve when students or teachers need to resolve grading or communication problems,
report irresponsible or unethical behavior, and recommend changes to the courses. Apex Learning program
managers and instructors actively support both students and mentors.
Mentors provide information about real-life student behaviors and subtle flaws in academic expectations
and priorities of the online courses and recommend ways to improve teaching and learning. Every student
is different, so it is important to get know each well, communicate regularly with parents, monitor
students’ work habits and progress, and intercede when they cannot keep up with the work due to
extracurricular obligations including drama productions, sports or academic competitions, and Advanced
Placement, SAT, or ACT exams. Students must notify their distance instructors if they get behind and
formally request extra time to complete their work.
Managing the Online Distance Learning Program
Through the years, I have mentored a variety of Advanced Placement courses including AP Biology,
AP French, AP Physics, and AP Statistics. However, at Hamilton, AP teachers came to the conclusion that
AP classes taught face-to-face are more effective and that students were taking the online course because
they thought it would be easier. As a result AP Psychology is the only remaining online AP course at
Hamilton. It is a college-level course, but one which Hamilton does not have a teacher qualified to teach.
There are several advantages for taking this online course. The Teacher Librarian uses blended learning in
the school library setting and acts as mentor. The online course also affords flexibility in scheduling because
students can take the course any period of the day. Research shows that having a face-to-face mentor ensures
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higher academic achievement than online courses taken independently (Evergreen Education Group, 2013).
Most students who begin Massive Open Online Courses (MOOCs) without a mentor do not finish them
(Stein, 2013).
Over the past four years Hamilton lost at least ten teaching positions due to LAUSD budget cuts. As a
result, an online Skills for Health course was added to my teaching program, and my student roster tripled
in fall of 2013. I had 72 AP Psychology students and 51 students in Skills for Health in addition to six
Library Practice students. This semester, spring 2014, I have 39 AP Psychology students and 11 Skills for
Health students on my roster.
The online AP Psychology course is challenging. Many students struggle with the work load and with
learning the technology required by Blackboard, the industry standard online template used by Apex
Learning (Beach and Doerr-Stevens, 2009). However, once the students adjust to the course and listen to
the recommendations of their distance instructors and mentor teacher, their grades improve dramatically.
It has been an enriching experience and worth the effort to mentor the students in the online classes. I
encourage students to take the courses seriously and require honesty and integrity of them. As a mentor I
work with students to develop better study habits and transform the way they learn in the demanding online
college and high school courses.
Greener writes about helping students develop “Sound e-Learning Behaviours” pointing out, “As online
and blended learning become familiar features in the university landscape, pedagogical discussions are being
given more priority and ideas about how students can be enabled to learn appropriate skills for employability
and lifelong learning, as well as higher order thinking, claim attention.” I have no doubt the students who
have taken the online courses are better prepared to take the new Common Core-based Smarter Balanced
Assessments that begin this spring.
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Friends of the Oakland Public School Libraries:
Building Bridges to the Local Community
Tom Kaun

Quality
school library
programs are

B

uilding bridges is not easy but it has to be done if we are ever to have school
library programs for every child in California. Even though we know that libraries
are often not an easy sell to administrators and school boards, most of us struggle
to find the time to advocate for developing, expanding, or improving our library
programs.

sustained by

The challenges are many: lack of time beyond what we consider our daily tasks; lack
of expertise at making the arguments for library programs; lack of contacts with the
stakeholders, whom we need to convince. Those looking for inspiration as well as tips
and techniques to succeed in this vital project need look no further than an amazing
school library advocacy group in Oakland.

professional

School Libraries in Decline

developed
and

teacher
librarians for
adequate
hours to meet
the needs of
children and
teachers.

In 2009, Ann Gallagher, the District Librarian for the Oakland Unified School District, realized that the poorly
resourced and understaffed libraries of the Oakland schools needed help. That help was not coming from the district
administration. She therefore began recruiting volunteers from among community members who had in the past
had helped by collecting new and used books for her district’s schools. She knew that the schools needed more
than just books. They needed improved facilities, properly catalogued materials, and eventually, professional and
paraprofessional staffing in order to fulfill their promise to the students of Oakland.
Because of reduced funding, OUSD libraries had been in decline for a decade or more. The district was in danger
of forgetting just what a library program could do for the school and its educational mission. There were only a
couple of certificated teacher librarians in the district, Ann being one of them. Ann, although given the title of
“District Librarian,” really had little authority to require library programs in the schools, nor could she require the
clerks and volunteers running the libraries to attend trainings. Almost all libraries in the district included outdated
and obsolete materials and although some databases were available district-wide, there was little or no professional
development on their use.
We all know how this happens. Local control and reduced funding means that principals are forced to choose
among several competing programs: the arts or sports, counseling staff or library staff, literacy programs or
afterschool programs. The list is endless. Libraries drift to the bottom of the priority list. Only schools in the more
affluent communities with local sources of funding are able maintain adequate library programs. These issues are not
unique to Oakland by any means, but here is where Oakland differs.
Creating a Friends Group
Those community members who participated in collecting books for the Oakland schools realized that books
were not enough by themselves. The books needed to be part of a much, much bigger vision: the vision of a quality
library in every Oakland school. So later that year they began a full-on project of rehabilitation. In the first couple of
years six elementary and two middle schools had their libraries fully refurbished from floor to ceiling. Volunteers put
hour upon hour into restocking and cataloging materials as well.
By 2011, however, it became clear that all of this work was not sufficient to create the vision of quality library
programs. Library staffing continued to deteriorate around the district. As of the 2011-2012 school years, there was
only one full-time and two part-time librarians employed in school libraries in OUSD.” Currently, only two out of
fourteen high school libraries are open on a limited basis staffed by textbook clerks.
Because the issue of staffing and maintaining library programs is so much larger than just rehabilitating them,
some of the volunteers approached other community organizations to see whether they would be willing to take on
the challenge. Searching revealed that these other groups already had their hands full with their own work and the
volunteers realized that the magnitude and scope of the work required a separate organization.
Thus was born the Friends of the Oakland Public School Libraries (FOPSL). As their website noted: “Quality
school library programs are developed and sustained by professional teacher librarians for adequate hours to meet
the needs of the children and teachers.” Under the leadership of a retired emergency room physician and a board of
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community members interested in doing more than just collecting books for the Oakland public schools, this group
was soon registered as a 501(c)(3) charitable organization. Shortly thereafter Kari Hatch was hired as part-time
executive director. FOPSL adopted as its mission statement: “To ensure every OUSD student has equal access to a
quality school library staffed by a professional teacher librarian.”
To support this mission FOPSL’s goals are quite ambitious. They include the following as listed at FOPSL.org:
•
Working closely with OUSD Library Services and supporting all schools in OUSD to restore school
libraries.
•
Ensuring an up-to-date library at every OUSD school.
•
Advocating for quality trained staff in every OUSD library.
•
Upgrading and maintaining upgraded OUSD libraries.
•
Building local/staff/parent support/ownership for school libraries.
•
Building community support for OUSD school libraries through education and involvement.
•
Collaborating with and seeking community partners that share goals that benefit OUSD libraries.
•
Communicating the purpose of school libraries and FOPSL to the public.
•
Obtaining additional resources to support FOPSL and OUSD libraries.
•
Supporting OUSD’s plan to incorporate the school library into the Full Service Community District Plan.
•
Advocating for every OUSD school library to open during hours indicated by California state law.
Restoration and Rehabilitation
As of spring 2014, 47 out of 75 schools in the district had some kind of space dedicated to library use. Twenty-six
of those spaces were modernized or supported in some way by FOPSL. This year FOPSL substantially completed
work on several libraries in the district including West Oakland Middle School and Sobrante Park Elementary
School (now Madison Park Academy). A middle school and two elementary school libraries are currently being
evaluated for major rehabilitation in the coming year.
FOPSL is currently working on its first high school, McClymonds High School in West Oakland. McClymonds,
an historic school in the OUSD, was founded in 1933 and has graduated such notables as former Congressman
and mayor Ron Dellums and famed sports figures Bill Russell, Curt Flood, and Frank Robinson. The McClymonds’
library had been unstaffed for eight years in a school where only 9% of the students are reading on grade level.
Faculty are eager to see the library brought back and have offered many concrete suggestions for collection, resources
and facility. Members of FOPSL met with staff to help ensure the new library meets their needs and the needs of
their students. In November 2013, volunteers began a major weeding of the library collections.
As might be imagined in a library which has not been used for eight years, this was a daunting task. Architects will
soon provide a design sketch pro bono and a community foundation grant will be written to fund the furnishings
and improvements needed to make it a modern teen space. OUSD will supply the technology infrastructure, online
resources, and 30 Chromebooks to facilitate dependable online access, promoting information literacy, inquiry
and instruction. McClymonds offered FOPSL its first opportunity to agree to a Memorandum of Understanding
(MOU) with the principal. Among other things the MOU demonstrates intent by the principal to secure
professional staffing upon completion.
Enrollment at McClymonds is currently 276 students. However small in scale, this robust 21st century school
library will provide a model and set a standard for school libraries at the larger high schools in the district. The
McClymonds Alumni Association has participated in planning meetings for the library and FOPSL hopes a
partnership will develop as the project progresses.
Advocacy
FOPSL realized early on that just restoring library spaces and developing collections was not enough. They also
knew they needed to deepen their relationship with OUSD administration and work in partnership with them to
establish and support quality school libraries. Working closely with District Library Services, they developed a threeyear plan ensuring equity of access to a professionally-staffed library for every OUSD student. FOPSL’s executive
director and board continue to engage district administrators and the OUSD Board of Education in conversations
about the academic and fiscal advantages of quality school library programs.
FOPSL recently participated in a district-wide survey of teachers and received feedback attesting to the ways
that teachers recognize that a teacher librarian can support teaching and learning. FOPSL is also producing a
document that aligns research on strong school library programs with the eight state priorities the district must
continued on next page
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address in the Local Control Accountability Plan and the district’s new strategic plan. In November 2013, FOPSL
hosted a community dialogue to strategize the implementation of their mission to endow all Oakland Public
Schools with multi-media libraries (Veale, 2013).This has been followed up by a series of formal and informal
meetings with OUSD Board members and administrators to continue the dialogue and planning necessary for such
implementation.
Fundraising
The FOPSL raise funds for their projects through grant writing and have been successful in getting grants from a
number of foundations in the Bay Area. A $20,000 grant from the Kenneth Rainin Foundation was used to support
library renovations in schools in the Balanced Literacy Cohort, an iinstructional pilot in six district elementary
schools aimed at helping teachers incorporate the Common Core State Standards, using a balanced approach to
literacy in their daily instruction. Other grants from businesses such as Lowe’s Hardware and foundations such as the
Rogers Family Foundation have been used for new furnishings and collection development projects.
Partnerships
Aside from fundraising, FOPSL has also developed partnerships with many groups in Oakland which provide
volunteer hours to the Oakland public schools. Volunteering for Oakland is the foundational organization that keeps
informed of FOPSL’s work through representation at all board meetings. The Oakland Public Library provides book
donations and has become a strong partner in developing community and school district awareness of the value of
libraries in the continuum of learning. Montclair Clippers, Orinda Public Library, East Bay Children’s Book Project,
and Maas Clinic conduct annual book drives for donations, contributing thousands of books to OUSD school
libraries. Faith Network of the East Bay works alongside FOPSL providing volunteers to support library staff and
often provides volunteers to inventory library collections prior to collection development. The Focal Point, Inc,
Kaiser Permanente, Kiwanis Club, Delta Sigma Theta, Stepping Stones, and Matson Shipping regularly provide
employee volunteers for work days,.
Other collaborative partnerships with businesses and individuals, including East Bay Children’s Book Project,
Superstars Literacy, AmeriCorps, Oakland Reads 2020, Oakland Literacy Coalition, Hillcrest Helps Out, Greater
Oakland Public Schools, and Oakland Schools Foundation, have contributed to FOPSL’s continued success.
Volunteers
With only one part-time paid staff member, FOPSL would not exist without its dedicated core of volunteers.
Dozens of community members have donated hundreds of hours over the past several years to ensure that Oakland
public school students have access to quality library programs. Regular volunteers provided materials processing,
general cleaning and maintenance, weeding, and even, in some cases, staffing, to the schools. As mentioned above,
organizations and businesses also provide volunteers on a temporary basis who are coordinated by FOPSL and
OUSD Library Services
Challenges
Since 2009, FOPSL has been successful in restoring, creating and supporting school libraries. However not all of
the district’s 75 libraries are currently open and with each new school year staffing fluctuates at individual sites due
to personnel bumping and competing demands for limited funds. While each school serving K-8th grade students
is allocated $56 per student to be used for “Maintaining Libraries,” this small amount minimally covers salary for
a part-time clerk and additional expenses. Many schools open their library one or two days a week, just enough for
students to check out a book every other week! Library collections deteriorate if they are not cared for properly and
the schedules and skill of many of the library staff are not up to the task.
Unfortunately, school libraries are not yet included in district-wide academic improvement initiatives. Due
to site-based management and funding, FOPSL finds itself in the position of promoting the value and role of a
school library to district administrators. Although OUSD has many high quality programs and initiatives being
piloted across the district, the comprehensive infrastructure of a highly effective system is not in place. Thousands
of children, pre-K through 12th grade, do not have all the support and resources necessary to be successful. Quality
school library programs, like those at many of the schools in more affluent Oakland schools, provide access to
information in all its formats, i.e. online databases, information technology, print and electronic books, in an
environment that recognizes that the amount of free choice reading is a better predictor of reading skill and habit
than direct instruction.
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While FOPSL has been successful in securing funding and in-kind donations for creating libraries, the greatest
challenge is convincing stakeholders of the importance of providing every student, teacher and family access to
a professionally-staffed quality school library. FOPSL and other organizations can supply volunteers to open
libraries in the interim, but long term sustainability and quality programming that will positively impact academic
achievement requires professional staffing and commitment from the district.
Gathering data on the impact of a quality library program on student outcomes is a challenge due to the
inconsistency in staffing and programming, coupled with the recent changes in district assessments. Currently,
the most consistent library programs are provided by volunteers or librarians hired using private funding, usually
through parent/teacher organizations.
A final challenge is recruiting more parent volunteers to join FOPSL and its Board. Currently, most of the
Board of FOPSL are interested community members. In order to be fully effective a group such as FOPSL needs
commitment from the people who most benefit from what it is trying to accomplish. That means more people
whose children go to the Oakland public schools and who benefit from the work that FOPSL continues to do every
single day.
Signs of Success
In the few short years of its existence , Friends of the Oakland Public School Libraries has done an amazing job
supporting and restoring school libraries in Oakland as well as engaging the community and advocating for quality
library programs for all Oakland students. One sign of its success is that for the 2011-2012 school year it was named
Volunteer Organization of the Year by the Oakland Unified School District. It can certainly serve as a model for
those in other California school districts who face the same challenges and are willing to put in the hard work to
meet those challenges.
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BRIDGES:
INTERNET SAFETY

iKeepSafe and CSLA: Supporting Internet Safety
Glen Warren
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his is so important, the idea of helping kids become lifelong learners with the skill set of giving
them information in digital literacy education. All of our kids need that, most desperately now,
more than ever.” That was what I told the Orange County Department of Education last year, and
it remains true. The problem is that K-12 students face specific online risks when using digital devices
ranging from smartphones to school computers.
Students Face Online Risks
A number of organizations have created programs to increase student awareness of online dangers. One
of these organizations is the Internet Keep Safe Coalition (iKeepSafe), a nonprofit group established in
2005. iKeepSafe tracks global trends and issues surrounding digitally connected products and their effect
on children. This research drives the creation of positive resources for parents, educators and policymakers
who teach youngsters how to use digital media devices and go online safely.
CSLA Forms a Partnership
The California School Library Association (CSLA) has long been aware of Internet safety issues and
has included sessions on this topic in all recent state conferences. When CSLA learned of the iKeepSafe
program and that Verizon was interested in developing digital safety workshops, it made perfect sense to
involve teacher librarians in this process.
As a result, iKeepSafe and CSLA formed a partnership with Verizon’s support to develop the
BEaPROmobile™ Workshop—assisting parents with the necessary tools to responsibly navigate the digital
world. CSLA has been piloting this innovative workshop for families during this past year. The workshop
was developed following the public health model and information literacy basics, addressing the known,
rather than perceived online risks and providing a framework of positive concepts that spell BEaPRO™.
The acronym represents six key areas of online digital citizenship:
B-Balance: Balancing digital usage against other activities that include time with family and friends,
physical activity, and schoolwork.
E- Ethics: Practicing ethical digital usage and acting responsibly, treating others fairly and respecting
property rights.
(a)
P- Privacy: Protecting personal information, knowing what information should never be shared 		
online, and what secure websites mean.
R- Relationships: Maintaining healthy and safe relationships, knowing how to enhance online 		
relationships and avoiding privacy risks, and
R- Reputation: Building a positive reputation by being aware that whatever is posted online stays
there forever and only posting good news and accomplishments.
O- Online Security: Achieving digital security by protecting data, providing secure networks, 		
enabling filtering, and monitoring usage by children.
BEaPRO Mobile Workshops
The BEaPROmobile™ Workshop provides parents and educators with the knowledge necessary to in
turn teach students to refrain from inappropriate online behavior. Perhaps more importantly, these role
models must also have the skills to teach students to engage with mobile devices in a way that promotes
their health, safety, and well-being.
To most efficiently impact communities, the workshop materials are available for free and the workshop
presentations are planned and implemented by teacher librarians. Because of their dedication and
information literacy expertise, teacher librarians are professionally equipped to champion these essential
concepts and to facilitate a complete workshop, leaving attendees with lasting reminders to share with
family members after the event. The BEaPRO workshops are presented using a holistic approach to
safety and responsible digital behavior by looking at online issues through various lenses: public health,
information security, digital literacy and media psychology. This model allows the workshops to be
effectively scaled to different group sizes, while also being tailored to each individual school or community.
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During presentations this past year, audience size ranged from small groups of ten or twenty to larger
groups of almost 250 attendees. Clearly, parents feel a need for this information.
Teacher Librarian Presenters
At each workshop, the teacher librarian showed a PowerPoint presentation complete with videos,
handouts, and activities. They guided parents and teachers into feeling more confident with the core
concepts needed to help children enjoy positive and safe experiences while using Internet-connected
devices. The goal of the workshop is to help families define success for children online and to help them
implement tools and habits that prepare them to be safe, productive and responsible digital citizens.
Parents and educators who attend the workshops received practical next steps as they learned from
the teacher librarian and comprehensive online safety materials. They discovered how to optimize their
students’ relationship with connected technology, making new media a lifelong asset that leads to a bright
academic, professional and financial future. They also came to understand how to keep cyber incidents at
bay with the latest expert advice around sexting, cyberbullying, reputation management and privacy.
Children appreciate the workshop information, because it provides an opportunity for them to have
a conversation with their parents about things that matter to them and may be worrying them. Thanks
to the information presented, parents can help their youngsters understand online danger, use safe
social networking behavior, and perhaps most importantly continue to have open conversations about
interacting in cyberspace.
By the end of the pilot period, feedback from presenters and attendees was incorporated into the
workshop materials and iKeepSafe is making the program available at no cost to California teacher
librarians. In order to extend the reach and positive influence of the workshops, the materials are also
available in Spanish. Teacher librarians who wish to present the resources in Spanish follow the same
model as those presenting in English. More information on the program and materials is available at www.
BEaPROmobile.org/CSLA.
Recognition for the Program
Since its inception in April 2013, this highly successful program has continued to expand to
teach hudreds of parents about digital literacy. This program is one of the first of its kind to recognize the
teacher librarian as the teaching professional in the area of information literacy. As a result this program
is a recipient of the prestigious National Association of Media Literacy Educators (NAMLE) 2013 Media
Literate Award and the American Association of School Libraries (AASL) 2013 Award.
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Become a Member of CSLA
Who we are and what we do
The California School Library Association is an organization of teacher librarians, classroom teachers,
paraprofessionals, district and county coordinators of curriculum, media and technology, and others
committed to enriching student learning by building a better future for school libraries.
The association encourages professional growth, provides avenues for sharing common concerns,
represents the interests of school libraries to the Legislature and the California Department of Education,
and enables members to serve the educational needs of the multiculturally diverse students of California.

What are the benefits of membership?
• You acquire a network of colleagues across California who share your interests and enthusiasm.
• You develop channels of communication and support through professional
relationships made and renewed at workshops and conferences.
• You receive discounts on registration for workshops and conferences.
• You keep abreast of the latest developments in media, technology, curriculum
and instruction.

6444 E. Spring St. #237
Long Beach, CA 90815-1553
1-888-655-8480
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