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PRESIDENT’S
MESSAGE

Journey to eXpertise: State Conference - February 2014
Jane Lofton, President, California School Library Association
As we look forward to the next CSLA state conference in San Diego, we are focusing on the conference
theme of “Journey to eXpertise.” I can’t think of a better theme for the conference or this issue. With all the
different hats that teacher librarians and other staff in our school libraries wear, we never stop developing
our expertise - in teaching, curriculum, literature, technology, as professional development providers, and
more. Oh, so much more!
“Journey to
eXpertise,”
to hear writers

One of the reasons I love being a teacher librarian is getting to network and learn from others in my
field. I am convinced from my 11 years as a TL that those of us in the school library field are among the
most zealous life-long learners, constantly updating our expertise. Building expertise truly is a journey-- we
never stop traveling and the quest never ends.

in person, to get
new ideas and
skills, ... at the
beautiful Bahia
Resort and Hotel
in the heart of
Mission Bay.

This journey takes many different routes for each of us and it is a special characteristic of our field that
exemplary practitioners develop expertise in many different areas. Another characteristic is that we are eager
to share our expertise, and we can always learn from each other, benefiting from each others’ special skills.
This issue of the Journal explores a wide variety of areas of expertise for your reading enjoyment. Many
of the authors will be at the conference, and some will be presenting workshops or concurrent sessions.
I hope you will be able to make this conference in San Diego in February part of your own “Journey to
eXpertise,” to hear the writers in person, to get new ideas and skills, and to enjoy a great place to meet at
the beautiful Bahia Resort and Hotel in the heart of Mission Bay.
I’m looking forward to seeing you there!

Jane Lofton
CSLA President

JANE LOFTON
is President of California School Library Association. She has been an active volunteer
on the CSLA State Board, Southern Region Board, and Conference and Curriculum
Committees since 2002. She is the Teacher Librarian at Mira Costa High School in
Manhattan Beach. Prior to that, she was the Teacher Librarian at Lindero Canyon Middle
School in Agoura Hills.
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EDITOR’S NOTES

The Journey to eXpertise Takes Many Roads
This issue is
filled with the
“eXpertise” you
have grown to
associate with the
California School
Library Journal.

Jeanne Nelson, Editor, CSLA Journal
This year’s CSLA State Conference theme is appropriately “Journey to eXpertise” and this issue of the
Journal provides information to help make that journey more successful. For starters, the always-delightful
Michael cart shares insights on his own journey of discovery in becoming an author, columnist, and
speaker on yA literature. He will also be presenting a workshop on yA books at the conference.
Deborah Ford, well-known to California school library folks through her presentations and memorable
emceeing of the conference book-cart drill teams in the past, discusses common fears about the Common
Core Standards. She will be presenting this topic at the conference, as well as a session on books for boys.
Another perspective on the Common Core Standards is thoughtfully presented by Doug Achterman, who
recently moved to a higher education position. He shares his perspectives on how the Common Core
Standards support—or do not support—student entry into college. This is part 1 of a two-part article—
part 2 will be published in the next issue of the Journal.
Mary Ann Harlan, Teacher Librarian Program Coordinator, San Jose State University, asked students
in their SLIS program what they found helpful and useful in their coursework. Many of them are already
working in school libraries and have been able to put into practice what they learned in class. This article
reports on how they viewed the SLIS program.
For those considering adding a Special Class Authorization (SCA) to their toolkit, connie Williams
and Anne Wick share their experience as members of one of the first classes leading to that certificate. Both
report that the SCA coursework enhanced their professional skills in some surprising ways.
The journey to expertise crosses borders and languages, too. Teacher librarian Raquel cuperman
describes how she uses predictable books with younger students at her school in Colombia. She uses
translations of many favorite English-language books, along with Spanish-only books, providing a rich
variety of resources to engage and motivate emergent readers.
The conference location in San Diego provides many entertainment opportunities, including the worldfamous san Diego Zoo. Amy Jankowski shares her perspective as the zoo’s Associate Director of Library
Services, providing insights into the information needs of people who care for, and about, animals.
A new attraction in San Diego is the just-completed san Diego central Library, whose dome is now
part of the downtown skyline. A unique feature (among many) of this new library is the charter school
occupying two floors of this new nine-story high tech building. In this article, we focused on student access
to information and expertise in using it effectively, with no teacher librarian on staff. Conference attendees
will have the option of touring this beautiful library.
We are also including in this issue a statement from the CSLA Board and the California School Library
Foundation to the Us Department of Education on the proposed strategic plan for Fiscal years 20142018. This plan—in 44 pages-- makes no mention of libraries or librarians! CSLA’s response in the form
of a statement was coordinated by Lesley Farmer and provides evidence showing how school libraries with
appropriate staffing are integral to the plan’s success. This document also includes information that can be
used in advocacy efforts, because it so eloquently describes the role of the library and staff in supporting
educational goals.
As you continue your “Journey to eXpertise,” take advantage of the opportunity to attend the CSLA
conference. The sessions, featured speakers, vendor exhibits, and the many attractions in San Diego are
well worth making part of your own “Journey to eXpertise.” Bon voyage!

JEANNE NELSON
Jeanne Nelson is a former district library coordinator at the Murrieta Valley Unified
School District, and a former CSLA President. She currently serves as Editor
of the CSLA Journal. She can be contacted at nelson.jeanne914@gmail.com.
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JOURNEy TO
EXPERTISE

Oz and Expertise
I find it odd that
“for the sheer
love of it” is not
one of the great
poet T. S. Eliot’s
three “permanent”
reasons for
reading, because
it surely
should be.

Michael Cart
Say the word “journey” and my mind, children’s book lover that I am, immediately goes to Dorothy’s trek
to the Emerald City. But, of course, in the context of the forthcoming CSLA conference the destination of
choice isn’t OZ; it’s Expertise. Which is, I believe, about a hundred miles northwest of the Emerald City. But
no matter, for getting to either place can be challenging. you need to be sure you’ve packed the right stuff to
survive the trip (ruby slippers are optional!).
Speaking for myself, I never leave on a journey without a bunch of books, the real paper and boards kind,
since -- Luddite that I am -- I don’t have a kindle or Nook, but I figure that’s okay, because it isn’t the format
that’s important; instead, it’s the contents that lead you on the way to your desired destination. Consider
those contents guidebooks to the wonders that lie ahead.

My Own Journey…

My own journey toward the ever elusive goal of Expertise has, from the beginning, been informed, enriched
and guided by a love of books and reading. My trip started some sixty-five years ago when I was only seven
and trembling on the brink of discovering the Freddy the Pig books by the late, great Walter R. Brooks. His
were the books that first turned me into an avid and voracious reader. And, yes, L. Frank Baum’s OZ books
helped with that process, too. These works of Brooks and Baum were the first books I ever bought for myself
with my own money, a form of high praise from the impecunious preadolescent I then was. And those
purchases were the catalysts for a lifelong hobby of book collecting. But that’s another story. The denouement
of this one remains that elusive destination the land of Expertise, one that is still distant but each book I read
along the way brings me that much closer to it.
Before I go any further, however, I should acknowledge that I can claim a modest expertise in only one
area and that’s literature. What expertise I can claim there is grounded, I suppose, in my study of literature
in college but the real roots are to be found in my independent reading. That is certainly the case with young
adult literature, which I didn’t study in either undergraduate or graduate school. In fact it wasn’t until I was
serendipitously invited to serve on yALSA’s Best Books for young Adults Committee back in 1989 that I
began to read the stuff seriously and to immediately fall head over heels in love with the genre.

Love of Reading

Speaking of love, I find it odd that “for the sheer love of it” is not one of the great poet T. S. Eliot’s three
“permanent” reasons for reading (the acquisition of wisdom; the enjoyment of art; and the pleasure of
entertainment) because it surely should be. And while I’m at it, I’d also suggest there should be still another
reason: the acquisition of empathy, a reason especially relevant to solipsistic youth everywhere. I continue
to read for all of these reasons and yet one more: to equip me for the joy of sharing what I have read. The
more I read, the more I have to share and sharing is why I’ve been reviewing books for young readers since
1969; it’s why I’ve taught yA literature (teaching is a sovereign way of sharing but you already know that);
it’s why I’ve written books (I’m up to my eyebrows in a new one even as I write this) and articles and essays
and columns and it’s why I’ve made a mini-career of doing the kind of presentation I make every year at the
CSLA conference. It’s all for the sake of sharing – of sharing what I’ve read, good and bad.

sharing—the More, the Merrier

The point of sharing is that the journey to Expertise needn’t – and shouldn’t -- be a solitary one. The more
the merrier; the more of us there are, the more there is to share. That’s why Dorothy had such good company
on her journey. Each one of her comrades brought something different to the mix – heart, courage, wisdom
– so that together they were more than the sum of their individual parts. Together they got to a place – the
Emerald City – they couldn’t have reached on their own.
Attending a conference like CSLA’s offers a similar experience of companionship, a veritable feast of
sharing that leads to a place, Expertise, which we couldn’t have reached on our own. And yet . . . you may
remember that Dorothy and company made it to the Emerald City, all right. But once they got there, they
learned that their journey had only begun. They still had to deal with a witch, not to mention those darned
flying monkeys. What a world, what a world.

continued on page 22
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Common Fears about the Common Core
..when an entire
country attempts
to unify teaching
standards,
confusion is
bound to occur….

Deborah Ford
In 2010, the Common Core State Standards (CCSS) Initiative published mathematics and English
language arts standards for use in k-12 schools. Standardized testing correlated to the CCSS will be
available by the 2014-2015 school year. The initiative’s purpose is to establish goals that ensure that all
students who graduate from high school have the skills they need to be successful in a college program or
in the workforce. Because it is not a federal mandate, states may choose to adopt the Standards. With the
majority of states approving, educators across the country are making changes in what is taught. However,
when an entire country attempts to unify teaching standards, confusion is bound to occur, especially on
the heels of No Child Left Behind. Perhaps some clarification will dispel the myths.

clarification: ccss are a Goal, Not a Manual

In the past, each new educational initiative required teachers to modify the way they taught. They
built Word Walls. They divided their schedule into Four Blocks of Literacy. Teacher librarians labeled
library books with levels. In many library collections, TL’s separated the volumes into two groups-those
with a test and those without one. Contrary to the past, in the new CCSS initiative, the Standards are
a goal, not a manual. They are the finish line, so to speak, not the map that will take us there. Lack of
specific lesson plans and any prescribed teaching style allows teachers the freedom to take advantage of
their own teaching style, allow for differences in students and their communities, and have the opportunity
to choose their own resources.
In my work with boys, I’ve learned that they like to know the location of the finish line. That’s why
rubrics work so well with them. For educators with full plates, new goals can be overwhelming. As library
staff, we can provide them with the resources they need to address the fear of the unknown. Where can we
find the resources for lesson plans and content that will support our students as they work toward the goal?

clarification: Appendix B is a sample List, not a collection Development tool

Though no lesson plans are included in the CCSS, the initiative does include an appendix of texts
that teachers may use to teach the Standards. For example, while the ELA Standards don’t suggest teaching
The Grapes of Wrath to elementary students, they do require increasing text complexity, as studies show that
pre-college students have not been reading at a higher level. Appendix B in the Standards provides a list of
sample texts that can be used.
Teacher librarians were quick to complain that in the case of informational text, the suggested books
were long out of print and probably weeded. With that in mind, teacher librarians will need to educate
their staff on using the selection tools to evaluate nonfiction and informational texts, providing answers to
the questions, “How do you choose texts? Why do we weed our collection?”

clarification: Nonfiction supplements Fiction-- it Doesn’t Replace it

By grade 12, students should be reading nonfiction or informational texts 70% of the time. Teachers
will also teach literature in their ELA classes. In fact, there is an emphasis on literary genres throughout
the Standards. The change may occur in the content area classes, such as social studies and science, where
teachers can add informational texts if they aren’t already supplementing textbooks with them. As teacher
librarians, we can provide content area texts, as well as resources for teachers to ensure they have what they
need to teach reading and writing in their subject areas. However, with the flexibility of implementation,
individual states may choose to be more specific in both the texts and the standards.

clarification: standards are not curriculum

The initiative provides the infrastructure for the Standards. In a scaffolding style, students move
from one grade to the next, building on what they learned the year before. Schools and teachers have the
power to choose what to teach and when to teach it. Most states already have state standards, and many
supplement those with national standards for subject areas. With the implementation of CCSS, teachers
have the flexibility to teach in a manner that best meets the needs of their community. That, however,
leads to the fact that all CCSS are not common. One state may take the Standards and make it their own,
altering them to include their curriculum. Where are the resources that will help teachers to teach the
Standards?
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continued on next page

continued from previous page
The classroom
teachers need
a guide, and
teacher librarians
are positioned to
assume this role

clarification: The Library is an incredible Resource for the implementation of
ccss

With the need for lesson plans, nonfiction texts in increasing complexity, and widespread
misunderstanding of what the Standards mean, the resources in the school library are priceless. Between
books in print, online resources, and the staff itself, the time has never been more opportunistic for the
library world to assume a leadership role and bring an end to the widespread fear of the unknown in
the implementation of the Standards. The classroom teachers need a guide, and teacher librarians are
positioned to assume this role-- we know where to find the answers.
Join Deborah Ford in a preconference session about Informational Texts and Where to Find Them at the
CSLA Annual Conference, January 4, 2013 in San Diego. You will receive resources and answers to calm your
fear of the unknown.

References
National Governors Association Center for Best Practices, Council of Chief State School Officers. (2010) Common
Core State Standards. Washington D.C.: National Governors Association Center for Best Practices, Council of
Chief State School Officers. Retrieved from http://www.corestandards.org/

DEBORAH FORD
Deborah B. Ford is an award-winning teacher librarian and international speaker with
almost thirty years of experience as a classroom teacher and librarian in K-12 schools.
She is the Director of Library Outreach for Junior Library Guild, providing professional
development workshops for school and public librarians. Deborah is the author of Scary,
Gross and Enlightening: Books for Boys, published by Linworth, 2009. Serving over 180
schools, she is the former District Resource Librarian for San Diego Unified School District.
Traveling across North America, she also does seminars for the Bureau of Education,
including “Using Technology in your School Library Program.” She can be contacted at
dford@juniorlibraryguild.com .
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Teacher librarians
should continue
to build expertise
in reading across
the curriculum.

The Common Core and College Readiness: How Well Do the
Standards Align with Community College Expectations?
Part 1, Reading
Doug Achterman
A key construct underpinning the creation of the Common Core State Standards (CCSS) is college and
career readiness. Developers used research from ACT, assessed the demands of lower division college texts,
and gathered information from instructors of first-year courses in math and English to define college and
career readiness (Barnett & Fay, 2013). Ultimately the College and Career Readiness Anchor Standards
were created, which “define the general, cross-disciplinary literacy expectations for students in preparation
for college and the workforce” (California Department of Education, 2013, p.ii). According to a working
paper from the National Center for Postsecondary Research, however, while there was involvement from
higher education throughout the development of the standards, “there was not a systemic inclusion of the
higher education sector leadership” (Barnett & Fay, 2013). Nevertheless, there is a strong push to include
the 11th grade common core assessment as part of the group of assessments used to place students in
community colleges.
Since moving to a community college after fourteen years as a teacher librarian, I have observed
firsthand the disconnect between entering students’ perceptions of their own skills and their instructors’
expectations. A common criticism of the No Child Left Behind initiative has been the over-emphasis on
rote learning and the need to cover large amounts of material at the expense of developing critical thinking
(Brint & Teele, 2008; Guggino & Brint, 2010; Hlebowtish, 2007). The shift to the CCSS prompted
me to investigate how well the new standards align with community college expectations. To this end, I
interviewed community college instructors in English, history, anthropology and science, asking them to
describe the major reading, writing and research skills required of students to succeed in their courses. I
then compared these to the CCSS for consistency and considered the implications for teacher librarians.
This is a preliminary investigation, a snapshot of four instructors’ own thoughts about reading, writing
and research skills at the community college level.

Reading

Reflections on reading skills required for success centered on reading actively, strategically, and
collaboratively. Not surprisingly, the four instructors had the most to say about asking students to read
actively. The English instructor routinely asks his students to complete “T” journals in which they record
a key passage from the text in the left-hand column and discuss that passage in the right. That discussion
may be open or guide; for example, students may be asked to:
•
•
•
•

note connections to students’ own lives and world, to other texts, or to other ideas that have
been shared in class
raise a relevant question that probes a topic more deeply
react directly to the merits of an idea
identify a point of view and discuss advantages and disadvantages of that perspective

This instructor works with his students to develop the ability to make “intellectual lists” while reading,
making observations about a text and exploring possibilities for meaning without jumping to “being right”
about an interpretation.
The history instructor described how he sometimes focuses on reading less and probing more deeply,
asking students to submit hard copies of an article or other text showing their annotations, to paraphrase
the key arguments of a text, and to critically evaluate that text by testing the soundness of the argument
and comparing it to other concepts already explored in the course. The history instructor provides
students several formal opportunities for paraphrasing, which he calls a “cornerstone” of authentic
academic writing, and for critical response based on their own successful identification of an author’s key
arguments.
All the instructors spoke in one way or another about strategic reading. The anthropology instructor has
an explicit expectation for reading the textbook and the case studies that support her course. She expects
students to read once to develop a skeletal understanding of the concepts presented, taking notes with
special attention to the key terms used. Students are then expected to read the text a second time, applying
their understanding of the key terms in order to read critically for the discipline.
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continued from page 8
…there was
a collective
expectation that
students will read
extensively and
experience a wide
variety of texts…

The science instructor had much to say about learning how to read within his discipline. First, students
need to develop a strong foundation of academic vocabulary, both for general study and for work in
science. Students should to be able to identify the discrete parts of a scientific text, to use text structure as
an aid in comprehension and as a guide about where to focus time and attention. The standard format of
an empirical study is a staple in the creation of lab reports and poster presentations, and such studies are a
core text experience in science curricula. knowing the structure of those texts and learning how to critically
analyze them are foundational skills in the sciences. key critical questions about the soundness of the
hypothesis, the bias of the researchers, the soundness of the experimental design, the correct interpretations
of charts and graphs, and the logic of its conclusions all come into play. More broadly, the English
instructor spoke about the need for students to read differently according to the purpose and the nature of
the text, and to develop a metacognitive awareness of that varied approach to reading.
Virtually all the instructors interviewed described students’ need to be able to read and analyze a text
within a learning community. The history teacher incorporates into his class structure students reading
and identifying key questions and concepts from a text independently, gathering in a group to discuss and
better understand the text, and then producing a “corporate text” that captures the group’s best thinking
about the original text. The other instructors described a variety of activities built around the concept that
group discussion and analysis can produce a deeper understanding of a text.
Finally, while there was a great range in the amount of reading required, there was a collective
expectation that students will read extensively and experience a wide variety of texts, including fiction,
nonfiction, academic writing in journals and books, content from the web, and more.

Alignment with ccss

How do these expectations align with the CCSS? Seven of the ten College and Career Readiness Anchor
Standards for Reading in grades 6-12 speak directly to the kinds of expectations these instructors have
about reading successfully at the community college level. These include the ability to:
1.
2.
3.
4.
5.
6.
7.

Determine central ideas or themes of a text and analyze their development; summarize the key
supporting details and ideas.
Analyze how and why individuals, events, and ideas develop and interact over the course of a text.
Interpret words and phrases as they are used in a text, including determining technical,
connotative, and figurative meanings, and analyze how specific word choices shape meaning or
tone.
Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions
of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole.
Integrate and evaluate content presented in diverse media and formats, including visually and
quantitatively, as well as in words.
Delineate and evaluate the argument and specific claims in a text, including the validity of the
reasoning as well as the relevance and sufficiency of the evidence.
Read and comprehend complex literary and informational texts independently and proficiently.

The common expectation of building comprehension through collaborations with other students is
expressed in the first of the Anchor Standards for Speaking and Listening:
Prepare for and participate effectively in a range of conversations and collaborations
with diverse partners, building on others’ ideas and expressing their own clearly and
persuasively.
This is an admittedly small sample, but the reading skill expectations of four community college
instructors appear to align very closely with the CCSS. The two most salient points about reading at the
college level in relation to the CCSS include:
• Instructors have an expectation of active reading; some will require students to document their
active involvement in the text through annotations, journals and logs, and other activities that
make students’ engagement with the text explicit.
• Instructors will ask students to read lots of materials beyond the textbook, and each comes
with its own structure and format. These texts do not supplement the textbook, but are integral
sources in the course.
10
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LIS Education, a “Journey to eXpertise”
One of the
significant
ideas that
emerged was the
confidence with

Mary Ann Harlan
It is difficult to write about the role of Library and Information Science (LIS) education without beingself serving and/or disingenuous. Expertise is a lifelong journey developed through reflective practice. It
requires mindfulness, a commitment to learning, and an awareness of change. Expertise grows as we engage
in the pursuit of knowledge as applied to our practice in the field, and it is hardly static. Education, similar
to all disciplines, requires an ability to respond to trends, to apply new research findings to practice, and
to reflect upon one’s practice in order to improve. Therefore it is not possible to produce expertise in LIS
students; rather LIS education plays a role in developing a solid foundation.

which students
discussed their
role as leaders
within the K12
community

program Goals

The goal of teacher librarian education as defined both by the program standards of California
Commission on Teaching Credentialing (developed by California School Library Association members in
no small part) and programs such as San Jose State University, Fresno Pacific, Azuza Pacific, and CSU
Long Beach is to provide students with the foundational knowledge to become reflective professionals
who contribute to their school communities in instruction, literacy, resource management, and knowledge
organization and management. The program provides the theoretical underpinnings to understand how
people interact with information and helps them be successful in meeting their own information needs.
When theory is put into practice and teacher librarians continue to explore what this intersection means in
their school communities, then, and only then, do they develop expertise.
However, in LIS education we work with students who bring prior expertise in different arenas,
and this informs their experiences as students, as well their professional identities as teacher librarians.
Many students are currently working in school libraries, they all have teaching credentials and experience
in different classroom contexts, and they have personal passions that they bring to their role as teacher
librarian.
In considering how LIS education contributes to expertise and reflective practice, I wanted the students
to speak about their experiences. I followed up with several San Jose State University (SJSU) teacher librarian
candidates and alumni to explore how they defined expertise as students, and how they saw their time at
SJSU contributing to their professional lives.

Enhanced Expertise

The consensus from the students is that while they were “developing my skills on the job,” LIS
coursework enhanced these skills and “raised [their understanding] to a higher level.” One student suggested
“the program has helped me to build expertise by forcing me to reflect on what I’m currently doing at work
and apply my new learning right away.” Additionally, implicit skills in professional presentation and a
disposition to flexibility were developed during their time in the SJSU LIS program. One student said
the program “ensured she was comfortable leaping in and trying new digital tools.” She also noted that the
development of professional presentation skills was essential at SJSU LIS, a skill she didn’t develop in teacher
preparation coursework. This skill was evident in students who talked about advocacy and sharing what
teacher librarians could do within the education community.
Students cited courses in collection management, materials selection, instructional design, and
school library programming as contributing to developing their expertise. They admit that what they
have discovered is that the process is “progressive” and a career-long endeavor. In regard to collection
development, one student said she was initially “overwhelmed by all the great books I could potentially
order” and so now she has a “selective and thorough collection development plan.” Another student said
of the School Library Media Program course that she initially “felt like I didn’t really need the class because
I knew how to manage a school library; however… I was so impressed by the ideas presented and I learned
many strategies for transforming the library.”

continued on page 14
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Special Class Authorization: Reports from Participants
As I approach my
final years as a
TL, I too thought,
why would I
sign up for a
class to qualify
for another
credential?

Connie Williams and Anne Wick
In 2011, the California Commission on Teacher Credentialing (CTC) approved nine new Program
Standards associated with the Teacher Librarian Services Credential. During the process of creating the
nine new standards, the CTC panel decided this would be the appropriate time to consider expanding the
role of the teacher librarian (TL). The Library Services credential does not authorize teacher librarians to
provide Information and Digital Literacy and Citizenship content as the teacher of record in a separate
departmentalized classroom.
As a result, two additional standards were created that would provide teacher librarians an opportunity to
add a Special Class Authorization (SCA) to their Teacher Librarian Services Credential:
Standard 10: Information Theory and Digital Literacy as Academic Content Areas
Standard 11: Pedagogy of Information Theory and Digital Literacy in Multiple Learning Environments
The panel believed that some TLs would be interested in expanding their service to the students and staff
of their school, but understood that not every TL may want to add the authorization.
This year, the first group of TL’s took courses at Cal State Long Beach and Fresno Pacific to receive SCA
certification. Anne Wick and Connie Williams describe their experience as students in this course.

Why Did you Decide to take this class?

Connie: Like I imagine many of us are thinking, I came kicking and screaming all the way to registration
for the Special Class Authorization (SCA) class last spring. After all, I reasoned, I’ve kept up with all the
latest and greatest things – I’ve been continuously attending workshops and conference sessions about
technology, research, and 21st Century skills, so why do I have to take yet another class? All the time and
money involved just seemed to be a bunch of overkill. I thought that I should be “grandfathered” in…
But, after a few long walks, discussion with friends, family and myself I acknowledged that really, there
is always more to learn. I really, really wanted to get this credential because as I get closer to retirement I’d
like to move out of the library and into the classroom and I couldn’t think of a better subject to teach than
Information Literacy (except maybe history-- but that’s a different story). So I signed up at Fresno Pacific
with Carol Doerksen as instructor. I was so pleased to discover that I was taking classes with Terri Brown,
Mary Burch, Liz Dodds, Susan Marks, Tanya Richards, katherine Scarfe, and Anne Wick.
Anne: As I approach my final years as a TL, I too thought, why would I sign up for a class to qualify for
another credential? This was a question I asked myself throughout the semester as I spent hours and hours
doing homework. Like Connie, I thought long and hard about registering for the class. But in the end it was
actually a pretty easy decision. I wanted to be part of this first class, I wanted to take an online class, and I
was ready for an academic challenge. But I got so much more.
I loved sharing this experience with my classmates and Carol, our excellent leader. Not meeting face to
face was made more personal by Carol’s timely, constructive comments guiding us all to do our very best
work. Because it was the first class, she wanted to iron out all of the rough patches, so she continually asked
us for feedback and took every question seriously clarifying as we tackled complex assignments.

What Was the Online Experience Like?

Anne: I was surprised by how much I liked taking an online class. As I said before, one reason I took the
class was because I wanted to take a class online. Being able to work from wherever I happened be was great.
At home, on vacation, at work, I took the class with me. The best place I found to study was the Honda
Service Department waiting room.
Connie: The class was taught using Moodle and there was great help from tech support if we needed
it. I only needed it once when I signed on, but the problem was fixed quickly and I never had to use tech
support again.

How About the class itself? What was the content?

Connie: We began by looking at our own school to see where we were along a continuum of digital
literacy, as well as general technology use. This introspection and look/see at my own school gave me fresh
eyes for seeing the gaps that exist as well as the possible challenges to implementation as we move forward
with obtaining technology.
Anne: This first assignment not only gave me a reason to pause and evaluate my school’s technology reality
that includes infrastructure, staff and teacher use of technology, but also to consider where we fit into our
12
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community. One of the most useful parts of this assignment was the questions it raised about where we are
and where we want to be and the role of the school library in achieving this goal.
Connie: As we moved through the modules, so many ideas moved back and forth between us all. Each
module had a journal reflection component, a discussion forum, reading, and activities. We each had to
design our own unit for our own imaginary class.
Anne: Each module lasted two weeks. To complete each assignment we read, researched and wrote multiple
pages. It was a lot of work but we could each tailor the assignments to our needs and interests. Whether it was
the articles we chose to review or the 4-week lesson plan we planned, they could each be personalized.
Connie: One thing to note – the two weeks was plenty of time to complete assignments. Some weeks I
spread out my work and others I condensed it to a couple of days. It was very do-able.

own classrooms.

Did you Experience any ‘Aha’ Moments?

Connie: I was amazed and grateful to have learned about the information cycle – why had I not known
about this fabulous tool for understanding sourcing? I’ve used it many times in my classes since this course.
Anne: There were several module topics that I was happy to dig into. I also valued learning about the
information cycle. It would be a great framework to use to teach information literacy. Weekly I shared what
I was learning with my colleagues and students at school. We had great conversations and we started to use
some of the ideas at school right away.
Connie: The hardest part for many was to re-align our thinking from being teacher librarians to being
teachers in our own classrooms. Going ‘back’ to this point of view was an important step for me. It reminded
me of the many challenges teachers in the classroom face. Now, stepping back again into my teacher librarian
role, I can better remember those challenges and strive to help colleagues as they work towards changing
lessons to more inquiry-based or project-based activities.
Anne: One example of an assignment where we had to step into the teacher role was writing a pre- and
post-assessment rubric for our class. Many of us struggled with this assignment and during our weekly chat
sessions we always raised questions and Carol interpreted information for us. But in the end, as we worked
with our partners and got valuable guidance from Carol, we were able to successfully complete a very useable
rubric.

What Are your Thoughts About This class?

Connie: This class made me a better teacher librarian; it helped me consider a possible new job for the
future, and gave me new strategies and lesson ideas. Working with such an amazing group of people gave me
some new things to try this year… and I am so glad I took this course.
Anne: By the end of the class I had a new enthusiasm for my job. I am excited to integrate what I have
learned into existing lessons as well as plan new lessons. I look forward to teaching a modified version of my
four-week lesson plan to my library science students. I am also very happy that I took this class. It met all of
my expectations and much more.

Future courses

This is the first year that the SCA authorization class has been offered, and clearly these participants gained

continued on next page
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from the experience. For more information on future availability of the course, check with Cal State Long
Beach, Azuza Pacific, San Jose State, or Fresno Pacific.

recognize the
lifelong learning
CONNIE WILLIAMS

journey they are

Connie Williams is the Teacher Librarian at Petaluma High School in Petaluma, CA.
She was a middle school librarian for over 20 years before moving to the high school
four years ago. She has served as CSLA President and is currently a member of the
AASL Legislative Committee, and is co-chair of the ALA Government Documents
Round Table (GODORT) Kids Group. She can be contacted at cwilliams@petk12.org
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ANNE WICK

they demonstrate

Anne Wick is the Teacher Librarian at Sierra Jr. Sr. High School and Foothill Elementary
School. She is has served as CSLA President, was the 2012 recipient of the Demco/Betty
Barkema School Library Improvement Grant and the Auberry Intermountain Rotary Club’s
very first Legacy Grant. She can be contacted at awick@sierrausd.org
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confident Leaders

One of the significant ideas that emerged was the confidence with which students discussed their role
as leaders within the k12 community. One student discussed her ability to advocate for teacher librarian
positions within her district, feeling that the program prepared her to be “well-informed about the k12 space.”
Through being “pushed” by ideas and professors, they find that they have made shifts in how they approach
their day-to-day practice. While the students recognize the lifelong learning journey they are participating
in, and are careful not to represent themselves as experts in school librarianship, they demonstrate a growing
confidence in the ways they tell their stories, the ability to reflect on their learning as it applies to their jobs,
and a facility with theoretical concepts in practice.
It has been invigorating to my practice to work with students who are reflective on their practice, eager
to engage in the larger ideas of the profession, and willing to be flexible and open to trying new things. I
have no doubt, based on their answers, that they will continue to work reflectively, continuing their journey
to expertise in all areas of teacher librarianship.
Mary Ann Harlan
Dr. Mary Ann Harlan has been a teacher librarian for 10 years. Previously she taught English
in a middle school. She is an active member of California School Library Association and
the American Association of School Libraries, and has served on the Board of Directors for
both organizations, as well as serving on the Quick Picks committee for YALSA. Her joy in
working with adolescents is instrumental in her research, which allows her to continue
to work with teenagers. Mary Ann currently serves as the Teacher Librarian Program
Coordinator at San Jose State University and can be contacted at maryann.harlan@sjsu.edu.
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Using predictable
books in the
library enables
students to
transition from
the story-telling
tradition of home
to the more
structured format
of books...

I Got It! Colombian Children “Journey to eXpertise” Through
Predictable Books
Raquel Coifman Cuperman
During the read-aloud of Little Robin’s Christmas (Fearnley, 2002) with kindergartners, a girl exclaimed,
“I got it! The days until Christmas day are the same number of vests still left.” The same thing happened
months later with even younger students with the book The Seven Chinese Brothers (Mahy and Tseng, 1992)
when a girl spoke out proudly, “Of course one week!, there are seven brothers, seven days of the week!” In
another instance, one girl interrupted and screamed, “Oh, I know what’s going to happen!” Some kids said
it out loud, “I got it! Now it is four, then five and then six and so on!” while others mumbled, “I get it! First
it was Mike, then two men, then three nannies and it goes on and on!” These last comments were inspired
during the read-aloud of Mike’s Kite (MacDonald, 1990).
All of these reading responses occurred during library times with preschoolers while reading predictable
books. All students are at a private school in Bogotá, Colombia and have one hour of library class weekly.
During those times, the teacher librarian reads to and with the students, selecting books that comply with
certain specific themes. Predictable books, such as those mentioned above, are often used because the
students enjoy them and through them can achieve a variety of literary skills necessary to meet the needs of
the library’s curriculum.
The most important benefit of these types of books is that they allow children and incipient readers to
gain confidence in themselves, in books and in their reading abilities. Using predictable books in the library
enables students to transition from the story-telling tradition of home to the more structured format of
books, moving confidently towards more complex and demanding resources.

predictable Books Defined

Predictable books are well defined by many authors; they have specific characteristics that make them ideal
for read-alouds and for reading growth. In predictable books the structure and story line is obvious, there is a
repetitive or cumulative pattern, concepts and sequences are familiar, there is a rhythm in language, most are
based on oral culture and there is a good match between text and illustrations (Rhodes, 1981; Condemarin,
1990; Saccardi, 1996).
Fun and easy to use in the library with small children, predictable books also help teacher librarians
demonstrate many necessary skills. For instance, they help teach vocabulary since they have images or
words, which often rhyme and which successively repeat themselves; they model and illustrate a specific
type of decoding strategy and literary structure; and they use and apply knowledge of the world and context.
According to Chandler and Baghban (1986), predictable books can also be great tools for future writing
exercises.

teaching strategies

The reading responses mentioned at the beginning of this article indicate that the students quickly
understood the structure of the book and that with it they could manipulate the reading, be part of it,
predict what the author had written, and almost continue in their minds with the proposed literary game.
With one of the groups that read Mike’s Kite, at the end of the reading the teacher librarian proposed that
the students continue with the story as if the wind had not stopped blowing. They not only continued with
the number sequence, but as the story subtly implies, they also mentioned heavier animals each time that
counter-balanced the weight and aerodynamics of the wind and the possibility of flight.
During those read-alouds the teacher librarian allowed the children to chant along. She even motivated
them by stopping the reading and encouraging the children to complete sentences or even finish the page.
This way they could become aware of the patterns and conventions often used by authors in the world of
literature. The comments above showed that when the children recognized such patterns, they seemed to
master the concept and format. These reading experiences created comfortable and pleasant environments in
which the students felt safe and could prove constantly to themselves that they understood. When children
nailed their predictions they felt engaged, happy, enthusiastic and capable.

Making connections

The following comments illustrate how some students use the experience gained while reading predictable
books to explain other types of books. For instance, a kindergartner was able to put into words his thinking
and learning derived from predictable books when he said: “Everything repeats but each time something
else is added.” In this case, the book was called Abuelos (Heras, 2003) and has a rhythmic pattern with a
cumulative sequence. On another occasion, while reading Henrietta and the Golden Egg (Johansen, 2009), a
book that has a repetitive pattern but is not necessarily a predictable book, a kindergarten student interrupted
and said that in that book everything repeats itself. Another classmate said: “We have already read books like
continued on next page
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that, they repeat and accumulate.” In these two cases the students were supporting statements with practical
evidence. This is why it is possible to affirm that “children who use predictable books will automatically
acquire reading skills” (Chandler & Baghban, 1986).
Reader responses during the read-aloud of predictable books can refer to the plot or story actions. But,
and this is the important issue of this article, their words may also suggest deductions about the book’s
structure and imply learning about literary genres. Previous inter- textual knowledge helps children analyze
and understand texts (Sipe, 2008). Children can move beyond their previous story-telling experience, begin
to understand how books work and classify and organize stories of specific genres by linking them together,
finding patterns and common characteristics.

i Got it!

In all cases the teacher librarian only started reading and allowed the students to discover and decipher
the structure. If the teacher librarian had previously talked about the construction of predictability, the
children may not have taken the chance to explore, discover and pass through their own imaginations what
they were hearing. The teacher librarian must allow the children to master the books by themselves and to
independently remove the layers of the obvious to claim that they can give meaning to their knowledge. “I
got it!” is a common phrase that evidences that the readers/students have understood the prediction, grasped
the pattern and then interacted with the text, author and books. They have embarked on their “Journey to
eXpertise.”
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A Library on the Wild Side: Diversity of Information Seeking in
One of San Diego’s Hidden Library Gems
Amy Jankowski
Those of us in the information profession know a secret: libraries are everywhere! Aside from the obvious
places—public facilities and schools—libraries are tucked away in corporations, hospitals, museums, and
beyond. Here in San Diego, one of the city’s hidden library gems is associated with one of the city’s most
famous attractions: the San Diego Zoo. I have been lucky enough to work for this unique library for the
last two years, currently serving as Associate Director of Library Services.

About the Library

The San Diego Zoo Global (SDZ Global) Library was originally established in the San Diego Zoo in
Balboa Park. Construction of the Beckman Center at San Diego Zoo Safari Park in Escondido allowed the
library to expand, and it was relocated there in 2006. Though generally only open to SDZ Global staff,
volunteers, and outside researchers by appointment, the SDZ Global Library is an invaluable portal to a
wealth of print and digital resources. The official mission of the Library is to facilitate SDZ Global research
activities, serving as a gateway to authoritative information and providing efficient, high-quality research
assistance.
The library staff helps to inform the work of SDZ Global employees and volunteers, enhancing the
protection, exhibition, reproduction and wellbeing of animals, plants, and their habitats i. In line with
this year’s CSLA conference theme, “Journey to eXpertise,” we think of our department as an invaluable
resource that all of our organization’s staff are encouraged to utilize in their journey to be the best, most
well-informed employees they can be, regardless of their field of focus.
The daily work of a zoo librarian is by and large a foreign concept to most individuals. It is often
assumed that as a zoo librarian, one spends most of his or her time chasing after reference queries about
random animals facts—how much does a hippopotamus weigh (males can weigh more than 7,000
pounds ii) or how much does a tiger eat (adults are reported to consume 40-60 pounds of meat in one
night! iii)—but in reality, the SDZ Global Library receives a broad and nuanced scope of questions from a
wide range of fields.

A Variety of Library patrons

In addition to animal-focused staff such as zookeepers, veterinarians, and animal nutritionists, SDZ
Global employees work in departments including horticulture, education, marketing, human resources,
finance, development, security, maintenance, groundskeeping, retail, food service, and more. The
organization also touts a research arm, the San Diego Zoo Institute for Conservation Research, with
more than 150 scientists working locally as well as internationally, in fields that include animal and plant
ecology, animal behavior, conservation education, genetics, reproductive physiology, wildlife disease, and
conservation education.
For all levels of staff, the Library department aspires to always be a welcoming resource to which any
employee can go with a question related to any aspect of their work. That said, the questions the Library
receives mirror SDZ Global’s staff in their diversity, which keeps library staff on their toes and helps them
hone their own information finding and instruction skills in a variety of subjects, from interpersonal
relationships to complex scientific inquiry. It is a mutually beneficial relationship that allows both Library
users and staff to grow and develop in their professional pursuits.

challenging Reference Questions

Below is a selection of past reference questions that exemplify the range of information with which the
SDZ Global Library regularly assists staff users:
•
•
•
•
•

Frontline staff: “Do you have any books about dealing with upset customers?”
Zookeeper: “Can you help me find some articles about activity budgets of African wild dogs,
both in the wild and in captivity?”
Zoo veterinarian: “Can you help me create a comprehensive bibliography on megavertebrate
sedation techniques for all elephant, hippopotamus, rhinoceros, and giraffe species?”
Animal Ecology scientist: “I am looking for a guide to help introduce my intern to biostatistics.
Do you have any resources that explain basic R statistic techniques?”
Field researcher: “Can you help me find some articles that discuss anatomical structure of desert
continued on next page
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•
•
•
•

tortoise gonads?”
Horticulturalist: “We are doing a project identifying Ficus tree species planted in the Safari Park.
Do you have any resources that might help with this?”
Horticulture pest management staff: “Do you have a book about local animal scat? I’m trying to
identify scat that I have come across outside of animal exhibits.”
Nutritionist: “Are there any Library resources about the natural diets of tenrecs (small mammals
from Madagascar and Africa)? We will be getting a few of these animals for an exhibit soon, but
I don’t know much about their nutritional requirements yet.”
Signage staff: “Do you have any books with images of African savannah landscapes? We are
painting a new mural for an exhibit, and some photographic inspiration would be a big help.”

By answering all of the above questions and many more, the SDZ Global Library helps to facilitate the
work, research, and larger success of the employees and organization as a whole. As a librarian, it is continually
gratifying to contribute toward so many arms of SDZ Global, through which we help make a direct impact
on the health and wellness of the animal and plant collections, cuttingedge research toward saving endangered species, public education,
and assisting in the spread of broader conservation messaging.
It is a long and wild “Journey to eXpertise” for SDZ Global
librarians, but it is an enjoyable pursuit with big rewards. While
it is easy to get caught up in daily work, I often remind myself to
take a mental step back to look at the bigger picture: that a modest
department—two librarians, one part-time research specialist, and
a small but dedicated group of volunteers—plays a role with farreaching impact. Although the SDZ Global Library is unique in its
special user base and subject matter, we share in the drive possessed
by librarians everywhere to connect people with the information they
need to learn, solve problems, and succeed.
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What if the school
was in the center
of the library?

e3Ch: San Diego’s New Charter School in San Diego’s New
Public Library
Jeanne Nelson
Library media teachers and school library staff frequently think of the library as the center of the school,
and often that is where it is located, convenient to all. But what if the school was in the center of the
library? What if it was located within the new San Diego Central Library, a beautiful state-of-the-art
landmark building?
It sounds impossible, but this is what is happening in San Diego this school year. A new charter high
school, e³ (Engage, Educate, Empower) Civic High School (e³Ch), opened in September, embedded in the
new San Diego Central Library where it occupies the sixth and seventh floors of the nine story building.
The Central Library will serve as the school library, and what this partnership will look like is described in
the school’s Charter Petition (the school is referred to as Downtown Charter High (DCH) in the Petition),
starting with a shared purpose statement:
“Based on a shared purpose around literacy and lifelong learning, the partnership between DCH and the
New San Diego Central Library will be a vanguard example of collaboration” (p. 6).
This collaboration is evidenced in shared library facilities and resources, library staff, and internship
opportunities.

central Library Facilities and Resources

The new Central Library is certainly an impressive facility, and in its role as the school library,
unparalleled. The 497,652 square-foot building includes two levels of parking, a coffee bar, bay view
terraces, roof gardens and a public reading room under the lattice dome (City of San Diego, 2013). And
the books-- 1,250,598 volumes, and seating for 1,200 readers!
The e3Ch Charter Petition (2012) lists the Central Library resources that will be available to their
students, in addition to the large print collection:
•
•
•
•
•

“A vast array of technological resources, including 407 public computers and a computer and
electronic training area with resources for teaching computer proficiency.
22 Wi-Fi enabled study rooms.
A teen center with resources specific to the educational and college preparation needs of high
school students.
A homework center with collections, tutoring services, Internet access and electronic resources
tailored to support students’ homework and project needs.
On site professional literacy services from the library’s award-winning literacy program” (p. 9).

The 350-seat auditorium will also be shared with the high school. One wall of the auditorium features
a wall sculpture composed of edge-to-edge surplus books, held in place by mesh. Designed by Donald
Lipski, the wall not only echoes the purpose of the building, but provides sound absorption (San Diego
Public Library Foundation, 2013).

Ensuring Equitable Access to technology Resources

Providing equitable resources, especially technology resources, is not always easy. e³Ch is located in
a downtown urban area, and students come from disparate home environments and varying access to
digital technology. According to the Parent and Student Handbook (e3Ch, 2013), to ensure that all
students have equal access to technology resources, each e³Ch student has the opportunity to check out a
computing device to use as long as they are enrolled in the school. Parents must agree to pay for damages
to these devices, up to and including full replacement, while the school will provide maintenance, as
needed, over the summer.
Students will have access to the school’s Wi-Fi network for academic research and communication and
the Parent and Student Handbook is clear on what constitutes appropriate usage.

continued on next page
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Literacy and communication

Further detail is provided on how students might use library resources:
“As part of the Humanities and Arts curriculum, 9th graders learn about the genre of children’s literature
and work as a team to research, write, and illustrate their own picture book. The project is coordinated
with the staff of the new San Diego Central Library to explore with the students the work involved in
managing a teen section of a library and students learn the skills of reading aloud to children.”
“The project culminates with a published book, both in hard copy and on the web, and students
conduct read-aloud sessions to local elementary school children in the children’s section of the new San
Diego Central Library” (Charter Petition, p. 36).
The Charter Petition states that students will “learn to be critical consumers of text and digital
information across a range of genres and content areas” learning through “classroom discussions,
presentations of learning, publication opportunities, and career and service learning explorations and
internships.” (p.24)

content areas ...

career Readiness and internships

The e³Ch planners envisioned a clear connection between the library and career readiness opportunities
for students:
“Because of its co-location within the New San Diego Central Library, opportunities
will be available to experience the variety of jobs and skill sets needed for working with a
21st century library environment” (p. 14).
“For a number of students, their internship takes place with in the new San Diego
Central Library where they learn the skills needed to work in a 21st century library.
Some internships focus on the data management aspect of the library and work closely
with the Information Technology department. Others focus on the administrative or
customer service aspects of the library or help support the children, teen, or computer
center” (p.37).

partners in Education: the public Library system and the school District

Neither the new library nor the charter high school would have been possible without the partnership
between the city and the school district. The library building would cost $185 million, and while the
city needed a larger Central Library, it was short of funds. The school district needed additional school
facilities in the downtown area, where students were being bused to outlying schools due to overcrowding.
A charter school would solve some of the overcrowding problems, so the school district approved $20
million for a 40-year lease for a charter school, and those funds allowed the city to build the Central
Library (Magee, 2013).

security concerns

School security is always a concern, and e³Ch is planned with student safety in mind. The school has
its own separate entrance, with two elevators and a staircase that go only to the school reception area. The
doors are locked after students have arrived, and it is a closed campus. Anyone wishing to enter campus
must contact the office using a camera equipped announcement system, which allows the office staff to
control entry.
According to the e³Ch student handbook (e³Ch, 2013), when e³Ch students go to the library for
research, their teacher must escort them from the school to the entrance of the Central Library. The
student handbook also states that e³Ch students will wear uniforms, so will be easily distinguished from
other library users. However, since e³Ch is a closed campus, and students must completely leave the
campus to get to the library, they are unlikely to go to there during lunch or breaks between classes. They
will have access to the Central Library after school and on weekends, since the library is open seven days a
week.
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implications for teacher Librarians

Teacher librarians should continue to build expertise in reading across the curriculum. Investigate
strategies like those offered by Reading Apprenticeship, a reading instruction framework that has gained
some popularity at the community college level (Schoenbach, Greenleaf & Murphy, 2012). Incorporate
into your own lessons active reading strategies that ask students to paraphrase, connect ideas to their own
world and other learning, form questions, or otherwise respond to the key ideas of texts. Model active
reading strategies for other teachers, suggest their use in lessons you create collaboratively, and share those
formally and informally with other staff.
The wide variety of texts students encounter at the college level reflects a fundamental tenet articulated
in the CCSS. The word “text” appears 688 times in the English Language Arts standards, and the
standards support a research-based principle that students develop comprehension and critical thinking
skills through interactions with a wide variety of texts of increasing complexity (For a thorough discussion
of the research, see the Common Core State Standards for English Language Arts & Literacy in History/
Social Studies, Science and Technical Subjects Appendix A: Research Supporting key Elements of the
Standards, available http://www.corestandards.org/assets/Appendix_A.pdf ). Teacher librarians are essential
resources for classroom teachers as a pipeline to such texts, in the form of newspaper, magazine and
journal articles, reliable websites, reference materials, videos, audio recordings, government documents,
and more. Teacher librarians can act not just as readers’ advisory experts, but can offer ways to regularly
incorporate a variety of texts in various formats into instructional units.
Editor’s Note: The Common Core and College Readiness: How Well Do the Standards Align with
Community College Expectations? Part 2, Writing, will appear in the next issue of the Journal.
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Deborah Barrow,
Library Director,
anticipates that
the library will
be heavily used,
with around 2,000
visitors daily

Library staffing

The school teaching staff does not include a library media teacher. According the Dr. Helen Griffith, Executive
Director of e³Ch, “The librarians will serve as instructors working alongside our humanities teachers” (U-T San
Diego, August 4, 2013). Students will learn “college-level research skills” (Magee, 2013) though what that means
is not specified.
e³Ch students will share the Central Library with the city of San Diego. Deborah Barrow, Library Director,
anticipates that the library will be heavily used, with around 2,000 visitors daily (U-T San Diego Editorial Board,
August 4, 2013). The Central Library will provide support for the 35 San Diego Library branches, including
selection, cataloging, and processing of materials; interlibrary loan; advanced reference questions; programming
(including summer reading programs); and technical support. It is anticipated that 82 full-time library employees
will be needed, and there is no indication that any of them are assigned specifically to support e³Ch students (San
Diego Public Library Foundation, 2013).
The library will also serve the 37 elementary,
middle and high schools located within two
and a half miles, and San Diego City College,
only a mile away (San Diego Public Library
Foundation, 2013). Students and staff of this
new high school will compete for library services
with many other patrons.

San Diego Central Library dome. Photo courtesy of Rob Wellington Quigley, FAIA.
continued on next page
continued from page 5

your Journey

Happily, we don’t have to deal with witches or monkeys but we do have to deal with the fact that ours is
a dynamic profession and the Expertise that can enrich it doesn’t sit still for very long. It’s like trying to find
the end of Dorothy’s rainbow. It keeps moving. But if I have learned anything over the course of a lengthy
career, it is that the destination – be it the end of the rainbow, the land of OZ or the realm of Expertise -will remain forever fugitive; it’s the journey that’s forever important!
And so maybe the best I can do for you is to push you out the door, wave like crazy as you disappear into
the distance, and holler a heartfelt “Bon Voyage” and “Godspeed!” But, come to think of it, before you go,
there are some books I want to tell you about first. Why, I have a whole list of them! Listen . . .
MICHAEL CART
Michael Cart is a columnist and reviewer for Booklist magazine and the author or
editor of nineteen books. In 2008 he was the first recipient of the YALSA/Greenwood
Publishing Group Service to Young Adults Achievement Award, and in 2008 he
was the first recipient of the YALSA/Greenwood Publishing Group Service to Young
Adults Achievement Award.
He can be contacted at mrmcart@sbcglobal.net.
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A dedicated
teaching staff,
working closely
with library staff,
committed to
implementing
the Charter

A Revolutionary concept?

This is e³Ch’s first year of operation, with new teachers, new
facilities, new students and new resources. The partnership with the
Central Library described in the Charter Petition is impressive. A
dedicated teaching staff, working closely with library staff, committed
to implementing the Charter Petition promises, may produce a
revolutionary educational program.
Students, parents, the school district, the city, and the world will be
following the evolution of e³Ch with interest.

Petition promises,
may produce a
revolutionary
educational
program.
San Diego Central Library reading room. Photo courtesy of Rob Wellington Quigley, FAIA
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CSLA Statement on US Department of Education Strategic Plan
In short, the
school library
program can
provide the
conditions
for optimum
learning.

Lesley Farmer
Every four years, the Department of Education reviews their strategic plan for achieving their mission,
revisiting their goals and describing how they will meet them. At this time they invite input from the
general public. The current Strategic Plan for Fiscal years 2011-2014 describes strategic performance goals
and measures and highlights data for national outcome goals that focus on achieving the President’s 2020
goal that America will once again have the highest proportion of college graduates in the world.
Public input was invited for the Department of Education Draft Strategic Plan for Fiscal years 20142018 (Draft of U.S. plan: http://www2.ed.gov/about/reports/strat/index.html#draft14 ). Under the
leadership of Dr. Lesley Farmer, working with the CSLA State Board and the California School Library
Foundation, CSLA provided the following statement to the Department of Education:
To: U.S. Department of Education
From: California School Library Association
Subject: Input Regarding the 2014-2018 Strategic Plan
Date: October 5, 2013
The U.S. Department of Education’s effort to plan its direction and allocation of resources is a worthy
endeavor. However, it is disheartening that the 44-page U.S. Department of Education Strategic Plan for
Fiscal years 2014-2018 makes no mention of libraries or teacher librarians. To help address this gap, the
California School Library Association has developed a number of recommendations.
The California School Library Association - csla.net - is the professional association for teacher
librarians and other school library staff and supporters in California. The association’s mission is to
advocate for excellence in school library programs, develop leaders in the school library field, and
collaborate with other educational leaders to ensure that all California students are effective, responsible
users and creators of ideas and information.

Goal 1: Lifelong Learning Opportunities

The plan endeavors to increase lifelong learning opportunities. For individuals to take advantage of
these opportunities, they need to gain the skills and habits of self-directed lifelong learning. Such habits
come from practice. When most learning resources are prescribed in an educational setting (e.g., textbooks
and teacher-chosen materials), students are not taught how to evaluate resources critically.
Furthermore, students need opportunities to self-select resources according to their needs and interests.
The most cost-effective means to provide such training and application is through regular use of the school
library, staffed with a teacher librarian and support staff, and stocked with a wide and deep variety of
current and attractive resources in various formats. Teacher librarians (the American Association of School
Librarians (AASL) uses the term “school librarian,” while the California State Department of Education
uses the term “teacher librarian”) guide students in resource evaluation and encourage them to choose
materials that are personally relevant, appropriate, and engaging.
More extensively, teacher librarians teach 21st century learning skills that enable students to:
1.
2.
3.
4.
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inquire, think critically, and gain knowledge;
draw conclusions, make informed decisions, apply knowledge to new situations, and create new
knowledge;
share knowledge and participate ethically and productively as members of our democratic society;
and
pursue personal and aesthetic growth (AASL, 2009).

continued on next page

The school
library program
of resources and
services provides
equitable access
throughout the
school day to
developmentallyappropriate

continued from previous page
In 2010 the California State Department of Education approved model school library standards,
which align with AASL’s standards, and are organized around four concepts:
1.
2.
3.
4.

Students access information
Students evaluate information
Students use information
Students integrate information literacy skills into all areas of learning.

Teacher librarians strive to work collaboratively with classroom teachers to design instruction and
learning activities that draw upon these standards, undergirding lifelong learning skills and reflective
metacognitive processes within meaningful contexts.

resources that
support schoolwide curriculum.

Goal 2: instruction Aligned with Academic standards, K-12 and Beyond

The plan aims to improve the k-12 education system’s ability to deliver excellent instruction aligned
with academic standards and provide support services to close academic and opportunity gaps. The plan
also wants students to become college- and career-ready. One of the ways to provide effective differentiated
instruction, in order to close gaps, is through the use of informational materials that match the student’s
reading and cognitive level. The school library program of resources and services provides equitable access
throughout the school day to developmentally-appropriate resources that support school-wide curriculum.
Teacher librarians can also support classroom teachers with professional materials, and help teachers
incorporate technology into the curriculum to optimize learning.
As students prepare for careers, they need to be not only critical consumers of information but also
effective producers of information. To that end, education should not only pass on existing knowledge
but also teach students how to use tools and processes to create knowledge in order to survive in a future
world that has not yet been defined. Because teacher librarians work across the curriculum and manage a
wide range of information resources, they can facilitate cross-disciplinary information literacy skills. While
classroom teachers have deep knowledge of their academic domain and their students, teacher librarians
have deep knowledge about resources, information processing, and technical processes. The two parties do
well to work together in order to optimize student learning and achievement.
Teacher librarians also facilitate the bridge between high school and college through their connections
with their post-secondary librarian counterparts. They have found that one of the major academic
difficulties that college freshmen have is locating and critically selecting appropriate research resources,
a skill that students should learn in k-12 educational settings. In California, where the ratio of teacher
librarians to students is less than 1 to 5000, students have little opportunity to learn and practice these
important research skills.
Dozens of research studies link information literacy and student learning overall (Loertscher &
Woolls, 2002; Oakleaf, 2010; Scholastic, 2008). Some key findings:
•
•
•
•
•

Information literacy improves reading comprehension.
Students in schools with school librarians are more likely to enjoy reading and meet reading
standards.
When information literacy is integrated into academic domains, students internalize skills
better.
Collaboratively designed integrated information literacy instruction improves learning and
research products.
Students who are taught information literacy in secondary schools are more successful in higher
education than students without that instruction.

continued on next page
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Teacher librarians
have deep
knowledge of
literature and
informational
texts, and can
help students
and teachers find
the best match
for each situation
and student.

In short, the school library program can provide the conditions for optimum learning. As noted in
School Libraries Work!:
Effective school libraries are much more than books. They are learning hubs, each with a
full range of print and electronic resources that support student achievement. Today’s school
libraries must be gathering places for people of all ages and all interests to explore and debate
ideas. School libraries have the most significant impact on learning outcomes when they are
supervised by a library media specialist, who works collaboratively with teachers, to help all
students develop a love of reading, become skilled users of ideas and information, and explore
the world of print and electronic media resources.

Goal 3: solid Literacy Foundation, pre-K through Third Grade

The plan’s emphasis on Pre-k through third attests to the need for a solid literacy foundation.
young children need a wide range of learning experiences with a wide range of reading. Effective literacy
education involves a balanced program of vital skills instruction within a context of authentic reading and
writing experience, and good literature and informational text should provide the major focus for reading
instruction and integrating the language arts. Teacher librarians have deep knowledge of literature and
informational texts, and can help students and teachers find the best match for each situation and student.
Teacher librarians are the key site professionals who can share the joy of reading, and promote the reading
habit as a valuable and pleasurable activity beyond required school work.

Goal 4: Equitable Educational Opportunities

The plan strives for equitable educational opportunities. Because the library serves the entire school
community and can provide physical and intellectual access to a wide range of informational resources,
including technology, it can help mitigate the negative impact of inequitable environments that students
may experience outside the school day. Students in lower socioeconomic families are less likely to have
access to reading materials and technology, and do not experience the information world in the same way
that more advantaged students do.
Today’s school libraries can offer enough computers for an entire class to use, as well as support
individual users. Libraries are the technology safety net for disadvantaged students. School libraries also
work to reflect their communities in their resources, and so can collect appropriate materials in students’
primary language(s). Teacher librarians can also direct English language learners to digital resources that
match their reading ability and help them gain English fluency. Teacher librarians also believe strongly
in universal design for learning, and are sensitive to the needs of students with special needs. Teacher
librarians know how to locate and select appropriate assistive technology and make accommodations in
collaboration with education specialists so that all students can learn.

Goal 5: improve Education through Evidence, Research, Evaluation, and technology
The plan wants schools to improve education through data-driven evidence, research and evaluation,
and technology. With their deep knowledge of information processes and research skills, teacher librarians
are well positioned to access, evaluate, and promote research initiatives. Teacher librarians can help the
school community locate current research and beneficial practices in order to conduct research-based
instructional strategies that result in more effective learning.
In addition, with their training and experience in evaluating information, teacher librarians can lend
expertise in evaluation efforts. As noted above, with their ability to manage and use technology in support
of teaching and learning, teacher librarians can lead the school community in becoming more digitally
literate and responsible. They can help the community access information worldwide, and use a variety
of technology tools to manipulate, transform, generate, and communicate information with authentic
audiences around the world.
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Key professional: the teacher Librarian

In conclusion, for students to succeed, the entire school community’s expertise and resources need
to be coordinated and optimized. One of the key professionals in that community should be the teacher
librarian, especially because the library program supports that entire community, bridging curricular and
developmental boundaries. Teacher librarians provide the most personalized, differentiated instruction
and resources to meet each student’s need for just-in-time learning of any staff in the school, and they
collaborate to achieve results that are unreachable by any single person. Therefore, the school library
program, including highly-qualified librarians, should constitute a significant element in the U.S.
Department’s plan of strategies to ensure success for all students.
We request that the above comments be integrated into the plan.
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http://shop.evanshotels.com/bahia_groups/1715.html

eXpertise Highlights
Opening keynote Speaker
kEVIN BAIRD
Chairman and Senior Faculty at the Curriculum Institute and the Center for College and Career Readiness

eXpertise - common core

Author Panels We are pleased to present three (3) author panels this year.
current, Edgy and Fast selling: Why yA is growing so quickly; where is it heading?
Tom Mcneal, Mary E. Pearson, and Laura Rhoton Mcneal

Non-Fiction vs. common core
Kathleen Krull, Kelly Milner Hall, and Cindy Jenson-Elliott

LGBt panel: Making Diversity Work in school Libraries
Lee Wind, M.Ed., Eric Shanower, Thomas Kovac, and Chris Enterline

eXpertise - Authors

CyRM Author/Illustrator Speaker
shelley Moore Thomas, Author of The Seven Tales of Trinket

Author/Illustrator Book Signing
California School Library Foundation Education Fund Drawing
Paraprofessional Workshop Instructional Media Resource Assistant (IMRA) Certification
Tour the N E W San Diego Central Public Library
9

Exhibitor Learning Sessions

10 Workshops
OVER 60 Concurrent Sessions
Closing Session Speakers
Together Author Lin Oliver and Author/Actor Henry Winkler, the authors of the New york Times Best Selling Series – Hank Zipzer,
promise to round out our fantastic conference with storytelling, motivation and much, much more.

eXpertise - Author, Actor, storytellers
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Sustaining Members
ABDO

Paul Skaj,
Director of Sales
8000 W. 78th Street, Suite 310
Edina, MN 55439
(952) 698-2403

Follett school
solutions

Timothy Edmonds,
Regional Sales Director
1340 Ridgeview Drive
McHenry, IL 60050-7047
(888) 511-5114

Milligan News

150 N. Autumn Street
San Jose, CA 95110
(408) 298-3322
Grady Lawyer, General Manager
(408) 298-3322
Sam Wallace, Educational Div/
Operation Manager
(408) 286-7604

perma-Bound Books

8 Vintage Way
Coto de Caza, CA 92679
John Geeza, Regional Sales
Manager
(949) 274-3222
johngeeza@perma-bound.com

Gale, cengage
Learning

27500 Drake Road
Farmington Hills, MI 48331-3535
(800)877-4253
Christian Trent, Southern Calif.
Field Sales Representation
(800) 877-4253 x2292

Mackin Educational
Resources

3505 County Road 42 W
Burnsville, MN 55306
800.245.9540
Judith Christianson, Customer
Service
email: judith@mackin.com
800-245-9540
Kimberly Johnson, Digital Services
email: kimberly.johnson@mackin.
com
800-245-9540

Mrs. Nelson’s toy &
Bookshop, inc.

1650 W. orange Grove Avenue
Pomona, CA 91768
(800) 875-9911
Patrick Nelson, Library Services
General Manager
(800) 875-9911
Laura Nelson, Book Fair General
Manager
(909) 865-8550
Andrea Vuleta, Book Store General
Manager
(909) 599-4558

san Jose state
University

Library & Information Science
Department
one Washington Square
San Jose, CA 95192-0029
Phone: 408-924-2490
Dr. Mary Ann Harlan, Teacher
Librarian Program Coordinator
maryann.harlan@gmail.com
Dr. Sandra Hirsch, Director San
Jose State School of Library and
Information Science
Dr. Linda Main, Associate Director
and Graduate Coordinator

CSLA extends heartfelt condolences to the family and friends of
patton Horner Milligan,
Milligan News owner and president.
June 17, 1933 - October 14, 2013
He will be missed.
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BEcOME A MEMBER OF csLA
Who we are and what we do

The California School Library Association is an organization of teacher librarians, classroom teachers,
paraprofessionals, district and county coordinators of curriculum, media and technology, and others
committed to enriching student learning by building a better future through school libraries.
The association encourages professional growth, provides avenues for sharing common concerns, represents
the interests of school libraries to the Legislature and the California Department of Education, and enables
members to serve the educational needs of the multiculturally diverse students of California.

What are the benefits of membership?

• you acquire a network of colleagues across California who share your interests and enthusiasm.
• you develop channels of communication and support through professional
relationships made and renewed at workshops and conferences.
• you receive discounts on registration for workshops and conferences.
• you keep abreast of the latest developments in media, technology, curriculum
and instruction.

6444 E. Spring St. #237
LongB each,CA 90815- 1553
1-888-655-8480
csla.net
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