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President’s
Message

Navigate the New in November
Rosemarie Bernier, President, California School Library Association

Navigating the
New will provide
opportunities
to learn more
about serving the
community through
joint-use facilities,
inter-library loan,
database sharing,
and shared
author visits.

As indicated by our conference theme, Navigating the New, Charting the Future Together, the members
of the California Library Association (CLA) and the California School Library Association (CSLA) will
come together to celebrate a joint conference partnership. We look forward to this year’s annual CSLA
Conference in Sacramento from Friday, November 12 through November 15, 2010.
Both CLA and CSLA members enthusiastically advocate for both public and school libraries and we
share a strong academic background. With so much in common, it is exciting to work together to present
this outstanding west coast library conference and to invite librarians to come together from throughout
California. Attendees will explore how each association delivers library services to library patrons in
traditional and innovative ways. We are both leaders in using the latest educational technologies: cloud
computing, multimedia communication, public service announcements, videos, book trailers, blogging,
screencasts, social networking, collaborative teaching and learning and virtual environments (i.e., second
life, video gaming, Moodle courses, and interactive tutorials). As CLA and CSLA share the same venue,
joint general opening session, keynote speakers, and author presentations, attendees will experience a wide
spectrum of library professional development.
Navigating the tumultuous seas of information can be daunting, even for well-trained librarians,
because information is so readily available in multiple formats from varied sources. As we step forward to
evaluate, create and share information, it is imperative that we stay focused on improving our skills and
assessing their currency. Fortunately our patrons keep us aware of emerging trends.
Navigating the New will provide opportunities to learn more about serving the community through
joint-use facilities, inter-library loan, database sharing, and shared author visits. More importantly, the
joint conference will enable each of us to broaden our view of library services, make new friends, and take
part in library networking. We will share ideas for improving services, making policies, raising acceptance
and awareness of patron needs, and developing new library programs and activities to promote lifelong
learning. This conference will have something for all librarians to explore: professional development
workshops, frontline advocacy sessions, and innovative methods of collaboration between public librarians
and Teacher Librarians.
I often hear that libraries will be phased out because of the Internet which is so much more convenient
and eReaders which provide access to many, many books. However, every day I see evidence that the
Internet is leading patrons to books. Many patrons do not have access to the Internet without libraries.
And patrons need instruction in using technology to access, evaluate and use information. I so look
forward to hearing the discussions and listening in on conversations at our conference. We are among the
most forward-thinking, cutting-edge, technology-using librarians in the country. I hope to see you there.

ROSEMARIE BERNIER is the current
President of the California School
Library Association.
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She serves as Teacher Librarian at Alexander
Hamilton High School in Los Angeles, CA.

Editorial

Navigating the New
Marilyn N. Robertson Ed.D., Editor, CSLA Journal

It’s all about
Navigating the New,
and it is what all
of the authors in
this issue do. The
poem, by your
editor, is included
here as well since
it was written to
try to capture in
this genre what
librarians really
do. As readers, I
hope that you will
discover, through
the insights and
ideas expressed

This issue of the Journal highlights the upcoming conference with the same theme—Navigating the New.
Dawn Dobie, Nancy T. Guidry, and Jan Hartsell, all from Kern County, describe their innovative crossinstitutional collaboration between high school and college librarians, where they lead teachers to discover
information literacy skills essential for students’ college success. Richie Partington, who teaches at San Jose
State University, then describes an innovative collaboration with an elementary teacher and her class to
introduce children’s poetry in a way that they all find memorable. Carole Koneff, library aide extraordinaire
at Third Street School in LAUSD, shares the details of her school-wide reading incentive program, the
Marathon Book Challenge. Presenter and award-winning author and poet, Gary Soto, shares responses
to questions from past-president Jo Ellen Misakian of Fresno Pacific University about the new museum
dedicated to his work.
Recent Past-president Connie Williams at Petaluma High School describes her Tech Time sessions for
teachers that spur collaborations of all kinds. One of our featured speakers at the conference is Marilyn
Johnson, author, most recently, of the conference book, This Book is Overdue, How Librarians and Cybrarians
Can Save Us All. Her article cannot help but motivate you to get this book, digest it thoroughly, and come to
the conference ready to act on her ideas.
Barbara Jeffus, our recently-retired Consultant at the California Department of Education, and long-time
librarian and advocate, John McGinnis, newly elected to the Long Beach USD school board, co-author our
featured article about the history of CSLA’s collaborations with the larger library community that is a perfect
launch into our conference in Sacramento, planned and jointly executed with our partner organization, the
California Library Association (CLA).
Finally, we step back in time with a reprinted story about one of California’s most famous early librarians,
Charles Fletcher Lummis, a luminary of my neighborhood in Northeast Los Angeles. He walked from Ohio
to LA in 1884 to become city editor of the newspaper and, later, the city librarian. He certainly left his mark
on the field. And your editor has taken the liberty of including an original poem called “Librarians” that
summarizes what I think we are all about.
But mainly, it’s about Navigating the New, and it is what the authors in this issue do. We hope that, as
readers, you will discover, through their insights and ideas, something that you too can use to make your new
school year an exciting one.

in these articles,
something that
you too can use to
make your school
year new.

Marilyn N. Robertson, Ed.D., is a past
president of CSLA and retired member
of the district library team for the Los
Angeles Unified School District. She can be
reached at mnrobert@earthlink.net.
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Navigating to Information Literacy:
A Collaboration Between California High School and College Librarians
Dawn Dobie, Nancy T. Guidry, and Jan Hartsell

Background

Over the course of
a year, the working
group created 30
generic library
activities that could
be used across the
curriculum with
resources in any
KHSD library.
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The stereotype of the librarian as a solitary, bookish
figure is, of course, a myth. In reality, librarians
readily collaborate with one another. Bakersfield
College librarian Nancy Guidry knew this first-hand
from having worked twenty years as a young adult
librarian at a public library where she frequently
collaborated with local middle school and high
school librarians. So when Guidry was hired as
a reference librarian at Bakersfield College (BC)
in 2000, reaching out to librarians at the Kern
High School District (KHSD) in Bakersfield
seemed natural, particularly after she discovered
the difficulties many college freshmen at BC had
with a variety of research skills.
Guidry made contact with several KHSD
Teacher Librarians in the spring of 2002, visiting
their libraries and gaining an understanding of
their operations. She noted that although the
libraries were well equipped with books and
databases, a number of factors limited student
use. These ranged from Teacher Librarians being
over-burdened with monitoring textbooks and
having minimal support staff, to overworked
teachers who really didn’t have the time to spend
on full-blown research projects, to students
who were not interested in taking college prep
courses because they planned to enter the labor
market upon graduation.
Guidry’s initial outreach resulted in a joint
meeting of all the KHSD Teacher Librarians,
BC librarians, and representatives from the Cal
State Bakersfield library in the fall of 2002. The
goal was to start a dialogue on ways to improve
student information literacy skills at all levels.
During this first meeting, several BC professors
gave examples of the types of research they
expected students to be able to conduct in entrylevel classes. The Teacher Librarians were struck
by the sizable gap between the high expectations
of college professors and the limited research abilities of the average high school graduate. At the end of
the meeting, attendees decided to form a small working group to address this problem.
One of the group’s first undertakings was to develop a list of core information literacy skills based on
the Big 6 (Eisenburg & Berkowitz 1990). They examined findings in the California Academic Senate’s
statement on competencies expected of students (Academic Senate, 2002) as well as the Association of
College and Research Libraries’ document, “Information Literacy Competency Standards for Higher
Education” (2000). After identifying key skills, the group developed a short in-library assignment for each
one.
Over the course of a year, the working group created 30 generic library activities that could be used
across the curriculum with resources in any KHSD library. At the beginning of the 2003 academic year,
the group met with all the KHSD Teacher Librarians to review the assignments and brainstorm methods
for using them. Each Teacher Librarian received a binder and a CD with camera-ready copies of the
assignments. In addition, the information literacy skill groups, along with links to all the assignments,
were posted on the KHSD website, http://www.kernhigh.org/Instruction/Instruction/InformationLiteracy.
aspx. These lessons, revised as necessary, provide the foundation for teaching the research process.

A national
movement to
resolve this gap
between high
school and college
expectations
became part of the
American Recovery
and Reinvestment
Act of 2009 in which
the Council of
Chief State School
Officers and the
National Governors
Association’s Center
for Best Practices
joined to coordinate
the Common Core
Standards Initiative.

Additionally, cooperative projects between the librarians at BC and KHSD have resulted in frequent
meetings to share ideas and current research strategies. The bond between BC and the KHSD was
strengthened further when Dawn Dobie, a Teacher Librarian from the District, was hired by the college
library. In 2008, the two groups established a joint set of Internet evaluation guidelines, (Evaluating Web
Information, 2008), which are initially taught at the high school and reinforced at the community college.

The College Library Survival Skills Project

As spring 2010 approached, the librarians in both systems brainstormed next steps. A common thread
of discussion among the high school Teacher Librarians was the alarming downturn in research project
assignments. The pressure on teachers to have students perform well on standardized tests had swung the
classroom focus away from research.
The college librarians observed that very few students coming from area high schools had adequate
training in finding, evaluating, and using information for research purposes. A few Teacher Librarians
asked if the BC librarians could create a larger awareness of what information literacy skills students were
expected to be proficient in once they reached college. Some suggested that, if nothing else, the project
could focus on senior students and their teachers. The Teacher Librarians recommended sharing examples
of college assignments to bring home the reality of what lay ahead for all those heading to post-secondary
education. The College Library Survival Skills Project was launched.
BC reference librarians Nancy Guidry and Dawn Dobie found evidence that what was happening in
the KHSD was not an anomaly. The ACT National Curriculum Survey (2009) examined the differences
between secondary-school and higher-education teachers regarding learner preparation. When asked
if “their students are prepared for college-level work in their content area,” 91 percent of high school
educators responded yes; only 26 percent of college instructors agreed with this statement. In the same
survey, 71 percent of high school teachers said “their state standards prepare students well or very well for
college”; only 28 percent of college educators agreed with this statement (ACT, p. 5).
A national movement to resolve this gap between high school and college expectations became part
of the American Recovery and Reinvestment Act of 2009 in which the Council of Chief State School
Officers and the National Governors Association’s Center for Best Practices joined to coordinate the
Common Core Standards Initiative. According to the Initiative’s Mission Statement on their website, the
standards developed in this project were “designed to be robust and relevant to the real world, reflecting
the knowledge and skills that our young people need for success in college and careers” (Common Core
Standards Initiative, 2010). The Standards also emphasized information literacy skills. Among the four
“Anchor Standards” for writing in the English Language Arts for grades 6-12 is “Research to Build and
Present Knowledge.” Given this national movement, the college librarians felt they could help KHSD sites
to be ahead of the wave in preparing teachers and students, especially if the Core Standards were adopted
in California.
In April 2010 Dobie and Guidry presented “Library Survival Skills to Succeed in College” to all of
the KHSD Teacher Librarians and Debra Thorson, director of instructional materials for KHSD. Their
presentation aimed to meet the Teacher Librarians’ requests in that it listed 14 areas of expectation that
college professors have of their students, offered sample assignments from a variety of BC classes, and
showed examples of online activities students could engage in to gain skills in each area.
The BC librarians wanted to provide a toolkit that Teacher Librarians could use to convince their
teachers of the importance of research-related curriculum throughout students’ high school years. A
PowerPoint presentation was designed for Teacher Librarians to use with their own teaching staffs. In
addition, Dobie and Guidry offered to have BC librarians visit school sites and make presentations
to teachers, students, and/or administrators. Subsequently, Teacher Librarians developed an Internet
Resource web page linked to the project (Guidry, 2010), with a reference to at least one website for each
of the 14 skill areas.

Teacher Librarians Take the Lead

From the beginning of the collaboration between the college and the high school libraries, the KHSD
Teacher Librarians have used a variety of methods to gain faculty buy-in regarding the importance of
information literacy. Starting in 2003, Candice Irby at Highland High School worked with her school’s
English department to create an “Information Literacy Ladder” based upon the Research & Technology
Standards within California’s Language Arts Content Standards for grades 9-12 (California Department
of Education, 1997). Other Teacher Librarians replicated Irby’s work at their sites, some using the term
“Information Literacy Scaffold.”
Jan Hartsell of Golden Valley High School (GVHS) distributed binders of the “Information Literacy
Lessons” to each member of the English department at her site. Dawn Dobie, then a Teacher Librarian
at East Bakersfield High School, secured funding for faculty workshops for teachers in various curricular
areas. All workshop participants learned about the steps of research and developed information literacy
lessons for their particular area of the curriculum. Other Teacher Librarians found great success tailoring
various research projects to the information literacy lessons.

continued on next page

7

KHSD Teacher Librarians
& the BC Librarians
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Within the College Library Survival Skills Project, individual Teacher Librarians have again used their
creativity and connections to school faculty to make a difference. Jan Hartsell of GVHS shared “Library
Skills to Succeed in College,” a PowerPoint presentation, during a meeting of the English department.
Then she led a discussion about the types of research projects that were assigned by various professors at
Bakersfield College. In addition, she sent a copy of the presentation to GVHS administrators and other
departments with a pro-active message about college and career readiness as outlined in the Common
Core Standards. This advocacy paid off when Hartsell later successfully lobbied her principal to pay for
online database subscriptions for the school site.
At Highland High School, Teacher Librarian Candice Irby arranged for Nancy Guidry to share the
Library Survival Skills presentation with the English department and AVID (Advancement Via Individual
Determination) teachers in late spring 2010. After the presentation, the two departments decided that
each grade level team of English as well as AVID teachers would meet with the Irby in June to vertically
align research assignments with the Research and Technology strands of the California Language Arts
Content Standards for grades 9-12 (California Department of Education, 1997).
In addition, the teachers incorporated the KHSD/BC Information Literacy Lessons into the
assignments. Senior teachers would focus on a comprehensive review of what students had previously
learned, giving the students a final opportunity to acquire any needed library skills before leaving high
school. Seniors would begin with a pre-test of selected skills followed by a research assignment, allowing
them to put their skills into practice. With a continuum of aligned assignments, future Highland students
will be able to regularly learn new research skills as they review more familiar ones.
North High School (NHS) Teacher Librarian Pamela DesLauriers discussed the possibility of inviting
Guidry and Dobie to campus with the English department Chair at her school site. When she received
an enthusiastic response, DesLauriers then approached the school’s administrative team. To her delight,
the administrators suggested expanding the invitation beyond the English Department to teachers in all
areas; in addition, they made funds available to pay for release time for teachers who wanted to attend. On
the day of the presentation, teachers from English, Social Studies, Science, Modern Language and AVID
attended. DesLauriers reports that the conversation she and NHS teachers engaged in after the
BC presentation has had some lasting effects on how NHS teachers design their writing assignments.

Looking to the Future

As this article goes to press, several exciting developments have occurred that bode well for the success
of the collaborative efforts between the KHSD Teacher Librarians and the BC librarians. In August, 2010,
the California State Board of Education voted unanimously to adopt the Common Core State Standards
in English Language Arts and Mathematics; they are scheduled to go into effect for the 2013-2014
academic year.
Upon announcing the adoption of the Core Standards, California State Superintendent of Public
Instruction Jack O’Connell stated that he would direct staff “to develop a timeline and plan for
implementing the standards which will address curriculum frameworks, instructional materials,
assessments, and accountability measures” (McLean, 2010). The clearly-outlined writing standards that
require research should boost teachers’ interest in weaving research activities back into the curriculum.
Another focus of future activity for KHSD and BC library faculty is developing or revising assessment
instruments and techniques to measure understanding and growth in the areas of information literacy.
Candice Irby’s use of pre-tests and post-tests at Highland High may serve as a model for this effort.
At the beginning of the 2010-11 school year, the KHSD Office of Instruction requested that Dobie
and Guidry make their presentation to all of the Assistant Principals of Instruction at a fall, 2010,
meeting. The librarians hope this exposure to college expectations will build support for the KHSD
library programs. It is vital that administrators see school library programs as legitimate and relevant in
a time of shrinking resources. This program can help administrators to value the expertise of Teacher
Librarians to lead students through the various parts of the research process. Furthermore, administrators
will be encouraged to support the purchase of up-to-date print materials as well as electronic database
subscriptions.

Conclusion

At times, Teacher Librarians at school sites feel as though they are alone in their battle to engage
students in library research. Cooperating with other professionals lessens this isolation while boosting
the role of the library in the school. The relationship between the KHSD and BC that began eight years
ago promises future benefits to both parties. High school Teacher Librarians will be able to collaborate
with teachers to offer students meaningful research opportunities. This will lead to students at the local
community college and beyond who arrive better prepared for academic success.

As this article
goes to press,
several exciting
developments have
occurred that bode
well for the success
of the collaborative
efforts between
the KHSD Teacher
Librarians and the
BC librarians.
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Poetry in the Classroom:

A Teacher and Librarian Collaboration
Richie Partington

“Children of all
ages like the
sounds of poetry in
language...Yet many
children claim to
dislike poetry. In
all likelihood what
they dislike is the
study of poetry.”

Introduction

As Kathleen T. Horning explains in her book, From Cover to Cover (Horning, 2010), the manner in
which generations of children have been forced to dissect poems has caused many to view poetry in a
negative light. Young children’s natural love of rhythm, rhyme and the rich and playful use of language
is often undermined later on by their being compelled to learn and be tested on structures, forms, and
themes of poems, oftentimes at a young, developmentally inappropriate age.
This observation was foremost on my mind when, in my role as a lecturer at the San Jose State
University School of Library and Information Science, I began designing a Youth Literature Seminar
class on children’s and young adult poetry. In light of my own life-long fondness for reading and sharing
children’s poetry, I sought to teach aspiring librarians how they might work with students and teachers
using poetry as another tool for fostering reading and life-long learning.
While developing the ideas, resources, and assignments for the class, I ended up writing my own
guide for teachers and librarians on sharing poetry with young people entitled, I Second That Emotion,
(Partington, 2010). Then, with course curriculum and textbook in hand, I looked for a chance to road test
my ideas in a real classroom.

Collaborative Planning and Anticipatory Lessons

The opportunity arrived when fourth-grade teacher, Pam Jennings, heard about my book and invited
me to Cottonwood, California, to collaborate on a poetry unit. My first response was to immediately
begin to memorize a few more poems to share.
In I Second that Emotion, some of the foundational concepts I share are:
n that young people should regularly hear poetry read or recited aloud;
n that young people should have access to and be regularly immersed in books of poetry;
n and that young people should be encouraged to create and maintain personal poetry anthologies
compiled from the poetry they encounter which has meaning to them to make these poems
their own.
I see this effort as analogous to what young people do when they access music CDs, build playlists of
their favorite songs, burn CD mixes, and sing these songs to themselves and to others.
As educators, we talk about reading to write, that is, how exposure to literature leads to improvements
in one’s writing. Every time students listen to, read, and recite or read aloud poetry, their writing skills
improve due to exposure to rich vocabulary and literary devices.
With this in mind, I envisioned myself as a guest teacher in the classroom for one day during which
I would share poetry and then provide students with an opportunity to immerse themselves in a rich
collection of poetry books. This experience would allow them to discover poems to include in their own
personal poetry anthologies. This and the work Pam did before and after my one day at Cottonwood led
to the unit’s ultimate success.
While I had no clear vision of how students’ finished anthologies might be put together, Pam
understood how the right physical product could help to motivate and inspire her students. Her teaching
colleagues had already created a fill-in-the-blanks poem entitled “I Am” which they used to introduce
poetry to their students. Pam put this template to work both to introduce the topic and to use as the
cornerstone of the students’ anthologies. Moving back and forth between the blank “I Am” template and
a completed sample, Pam introduced such concepts as how a stanza in a poem is similar to a paragraph in
an essay. Students then worked to complete their own “I Am” poems.
As a part of the project, Pam also built upon an art lesson from earlier in the year called Art Attack
where students learned how to draw a face. Her students utilized this knowledge to create self portraits on
white cardstock. Pam then compiled blank anthologies using students’ self portraits for the covers and “I
Am” poems as the first page. Alternating sheets of lined paper for the poems they would collect and blank
paper for illustrating those poems, Pam used plastic combs to bind the books. She surprised the students
with these ready-to-be-filled-in, personalized anthologies on the morning of my presentation.

Guest Presenter

I was not able to visit Pam’s school prior to the day of the presentation to examine the library’s poetry
collection and reserve a large number of books for her students’ use. For this reason, I chose to bring along
four dozen poetry books from my own home collection. They included a number of well-known children’s
poetry anthologies, various collections of poems by a single author, and a number of picture books whose
texts were each comprised of a single poem.
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Another reason that I brought my own poetry books was to ensure that every poem I recited or read
aloud was available for students to read and potentially copy into their own anthologies. To these, I did
select and add books from Pam’s school library as well as from Pam’s classroom collection. All together, we
had more than sixty books piled atop a large round table in the classroom as we prepared for the lesson.
I began my presentation by reciting “Mooses Come Walking.” I followed this by having the students
memorize a two-line poem by Karla Kuskin titled “Bugs.” I then continued on to recite four more poems
and read aloud five others. The poems I chose to read or recite all have meaning to me, whether they relate
to my current life or to fondly-recalled childhood memories. For instance, I raise Nubian dairy goats. I
did and still climb trees. I have a little brother who was, and sometimes still is, a challenge to deal with.
Several of the poems I recited are ones that I first encountered forty-five years ago as a fourth grader.
I interspersed my readings and recitations with brief tales of these connections to my life. I also
made the connection between my love for collecting, memorizing, and sharing poems with my love for
collecting music, memorizing songs, building playlists and burning CDs of my favorites, and singing.
After my presentation, I explained that the goal for each of them was to find some poems that they
found enjoyable and meaningful and to copy them into their personal anthologies. They were told to
make selections from the stack of 60-plus poetry books on the round table. They were free to return any
book they chose and select a different one whenever they felt like it. They were free to talk as long as
they were working on the assignment. They were encouraged to share the poems they found with their
classmates and we suggested that, on some future day, they would choose poems to read aloud from their
anthologies.
The students’ enthusiasm exceeded my expectations. Some boys were soon pairing up, reading funny
verses to one another and excitedly copying them into their anthologies. Others were willing to spend ten
minutes or more copying relatively long poems into their books. Every time one of them saw me nearby,
the student wanted to show me what he or she had just found. After an hour of working independently,
the students were still fully engaged.
I believe that having the large number of poetry books available stoked their enthusiasm. When
everyone had a book, there were still stacks of them left on the round table. Psychologically, this meant
that nobody had gotten the short end of the stick. Knowing that, if the book they’d originally chosen did
not live up to their expectations, they could choose another seemed to free them to really look through the
one they’d chosen before exchanging it. By the end of the hour, many of the books selected were the result
of recommendations from classmates, reinforcing our point about the social nature of poetry.

The Follow-up

Thanks to Pam’s follow-up work, this was only the beginning of an ongoing relationship between her
students and poetry. At the end of our morning working together, she promised the students that they
would have more opportunities to work on their anthologies. On subsequent days, she employed this
work as a high-interest, end-of-the-day activity and then, later still, made it an independent station during
morning rotations. In addition to finding poems, many students spent a lot of time creating illustrations
to accompany the poems.
Pam’s students’ final activity involved sharing their anthologies with younger students. Her class had
a relationship with a first-grade class. At the end of the year, when the two classes had their final gettogether, students paired up. First graders read easy readers to their fourth-grade buddies and the fourth
graders, in turn, selected a few poems to read to first graders. These final readings were culminated by
outside time involving popsicles, the Limbo, and sidewalk chalk.

Conclusion

It is clear to me that, by combining our respective strengths and perspectives as teacher and librarian,
my collaboration with Pam yielded a more successful outcome than either of us could have achieved
individually. Pam was really excited about the students’ continued interest in and enthusiasm for working
on the anthologies and I was excited to see the ways in which her teaching expertise greatly expanded my
original vision.
Students are far more likely to buy into exploring and collecting poetry when teachers and librarians
themselves dig deep to find and share poems that have real personal meaning. In addition, my reciting
poems to students showed that I regularly and authentically interact with poetry. I think that there is a
real benefit to having even one or two poems memorized for this kind of presentation. Any time an adult
models reading in this way, it is shown to benefit students.
Finally, as I note in I Second That Emotion, the Massachusetts English Language Arts Curriculum
Framework (p.28) explains how memorizing poetry “can engage students in listening closely to the sounds
and rhythmic sequences of words” and can “help students find layers of meaning that they might not
discover in a single reading.” So, even though we no longer want to turn students off to poetry by putting
them through lengthy lessons that analyze form and content, the experience of memorizing a poem that
you like can enhance your own and your students’ appreciation.

continued on next page
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How to Read a Marathon
Carole Koneff
Note: The preceding article is based upon a concurrent session, “Distinguish Every Dewey – Borrow Every
Book,” presented at the CSLA Conference in Ontario in November 2009.

Introduction

I flopped around in
her big shoes for a

When I inherited the job of library aide in 2004 from my dear friend, Phyllis Lanni, I was, at first,
terrified. I had been the PTA Library Chairperson for five years. Phyllis had been teaching me a little
about cataloging, shelving, mending, book swaps, how to do a good read-aloud and how not to be
intimidated by fifth graders, and how to maximize the success of a Book Fair. I did not know that I would
actually need this training, but I think she knew this might be a perfect new career for me. Unfortunately,
she succumbed to pancreatic cancer.
I flopped around in her big shoes for a while, rummaged through her files and cupboards and found a
box of beautiful medals. It was an Olympic year, and I wanted to find a way to award these medals. Thus,
the marathon book challenge was born!

What is the Marathon Book Challenge?

these medals. Thus,

This is a reading-incentive program encompassing 26 books to encourage students in grades 2 to 5 to
read and explore books, both fiction and nonfiction, from all areas of the Dewey Decimal System. The
list includes animals, biographies, birds, insects, plants, art and picture books (see attached sample book
list). I wanted to create a program that was unlike a traditional book report requiring a summary, plot
exposition and character analysis, a program that would appeal to reluctant readers, English learners and
gifted students alike.
Students read and complete a question sheet for each of the 26 books. I remind them that while the
marathon is a race, they are only competing against themselves and should set their own pace. There are
always students who want to finish first but every student who finishes, regardless of their time, receives
a medal and certificate. The student is given a list of the books when they sign up so that they can keep
track of their progress. The program is open to students in grades 2 to 5 and all students read the same
books and answer the same questions. The program is not based on reading level, but exposes young
readers to a diversity of subject and special interests. Second grade students can have as much assistance
as required, but students in grades three through five are expected to work alone and answer questions in
complete sentences.

the marathon book

What books are on the list and how are they selected?

while, rummaged
through her files
and cupboards and
found a box of
beautiful medals. It
was an Olympic
year, and I wanted to
find a way to award

challenge was born!

The books include titles from all sections of the library. I always include one short-chapter book. The
biographies on musicians and artists by Mike Venezia work particularly well. I also like poetry by Jack
Prelutsky and Douglas Florian, the National Park series by David Petersen and picture books with unusual
themes and attention to detail. Selection might be based on some of your personal favorite picture books
and authors and the demographic of your student population.
I include folktales, books on plants, animals, insects, a country, the earth and always one title that is
a little more bizarre such as The Life Cycle of a Mushroom. I sometimes try to tie a few books together to
show connections but do not tie things down to a particular theme. As you will see from the sample list,
I chose the traditional Rumpelstiltskin by Paul Zelinsky and paired it with the hysterical fractured example
of Rumply Crumply Stinky Pin by Laurence Anholt.
A different set of 26 books is selected each year, (rotating every four years), thereby allowing the
students to become multiple marathoners. By the time they culminate they could have read 104 different
titles that they might not otherwise have taken off the shelf.

How many copies of each book are required?

This completely depends on how many students join the program. You could do a trial run with just
one grade. Over the past six years I have offered the challenge each year to approximately 470 students in
grades two through five. Usually about half sign up and many drop off along the way when they see how
much work is involved. I have found that four copies of each book keeps the program running smoothly
as not all the students are working at the same time—some finish early, some sign up as late as January.
Paperbacks could be used to offset cost and once the initial investment is made, it is only necessary to
replace lost or damaged copies to maintain a marathon year of books.
During the first few weeks there is an initial flurry and books can be scarce, but students learn to be
patient and once the pace settles down books are readily available. Some particularly keen students visit
the public library when books are not available at school. It is a good idea to warn the public children’s
librarian so that he/she can also have these books on hand.
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How does the marathon work on a daily basis?

Students check the books out on their own time, not during regularly scheduled library visits. They
pick up the corresponding numbered question sheets at the same time. I have a special waiting area for
marathon students so that the program does not overly impact students who wish to check out regular
library books during recess and lunch.
Once students have completed one of the books, they complete their question sheet and turn it in for
correction. They briefly conference with me during lunch, recess or after school. They make corrections to
their sheets as needed. Spelling must be accurate if it is a word featured in the book, e.g., author’s name,
country, famous person. Completed question sheets are kept in number order, from one to 26, in file
folders in the library.
The folders are kept in order alphabetically by the student’s last name. Each student also has a 3”x5”
record card with 26 numbers on it. Each time a book is successfully completed parent or student
volunteers place a dot sticker over the appropriate book number, which assists with the record keeping
process. These cards are kept near the completed question sheets. I take students’ pictures and post them
on a wall in the library. This is always the topic of much conversation as students recognize siblings and
friends and want similar recognition.

What happens when students complete the marathon?

When students complete their last question sheet, I assemble their completed paperwork and award a
certificate and medal to them when they visit the library with their class. The ceremony is informal but is a
time of great pride.

What is the Question Sheet Format?

I wanted this form to resemble the contents listed on a food wrapper so I arranged questions in
a Nutritional-Information and Ingredients-format. This serves to make the students aware that to be
successful in a long-distance race proper nutrition is required and that marathon runners need to eat a
well-balanced diet to achieve their goal. As mentioned above, the sheets are numbered by mile although
they do not have to be completed in order. The students consume one mile at a time as they run through
the sheets. See the sample sheet for Animalia by Graeme Base with suggested answers included.
n NUTRITIONAL INFORMATION: These questions represent bibliographic information.
n INGREDIENTS: This section represents facts and information specific to each particular book.

What types of questions are asked?

I ask questions about the visuals in the book as well as questions that require reading the text. Other
types of questions might be based on a caption under a photograph. With Animalia by Graeme Base,
I asked the students to list as many things as they could find on the page beginning with the letter “P.”
There were more than 200. This book could be used to locate words beginning with a different letter every
year, which would again cut the cost to implement the program. The visuals also develop vocabulary with
English Learners.

Why should I try out the Marathon Book Challenge?

While it is a lot of work with many papers to keep track of, the rewards are priceless. The program
at Third Street School is now in its 7th year and has been completed by more than 550 students, six of
whom completed it four times. There is a great deal of enthusiasm for this program from students. They
come running through the door in September eager to sign up. Parents tell me that they notice a huge
difference in their children’s confidence, self-esteem and love of reading. Teachers have told me that they
are certain it improves confidence, comprehension and literacy skills. Because it is a school-wide program,
the students feel part of something bigger than themselves.
I am thrilled to watch the growth in the individual students who embark on this challenge, from
English Learners to the Highly Gifted, from young children to pre-teens. I see second graders going
from barely being able to read the questions to sitting in the library reading two books a day. Once, a
particularly reluctant fourth grade boy handed in his last book at the last minute. He still had his book
list that looked like a rare and crumpled document that might have been found with the Dead Sea
Scrolls. I asked him if I could keep it. I have laminated it to remind me never to underestimate a student’s
willpower.
This year I had my first special needs student complete the challenge with his one-on-one. She was
absolutely certain that the program had significantly improved not only his decoding and comprehension
skills, but his social involvement as well. Most important, students learn what can be achieved when they
apply the attributes that all marathoners possess—determination, perseverance, dedication, endurance,
stamina and patience.

What about a reading-incentive program for First Graders?

As a result of requests from first-grade parents I instituted a variation of the Marathon and called it the
Triathlon. This program is made up of three stages each with four books. Stage One is four book reports
using a novelty format—I use a sandwich and picnic bookreport theme. In Stage Two, students write the
continued on next page
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stories in response to four wordless picture books. Stage Three is a four-book mini marathon with shorter
versions of the marathon question sheets. Parents can assist in all stages of the Triathlon, including having
the student dictate their story for the wordless picture book, taking care not to take over the process.
Teachers have been very happy with the progress of students participating in this program. The program is
now entering its fourth year and is the perfect preparation for the Marathon Challenge.

Conclusion

The Marathon Challenge has become a kind of institution at our school. It is not mandatory, but many
teachers actively encourage their students to participate. Eager students are anxious to obtain the book
list for the current program as soon as it is available so they can head to the library to get a head start.
Parents tell me that their children become readers. I see marked improvement in ability and confidence,
particularly with second-graders.
If you have questions or ideas to share, please contact me as noted below. I hope this is enough
information for your students to take the challenge and read a marathon.

Marathon Book Challenge Sample Book List
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Carole Koneff is the
Library Aide at Third Street
Elementary School (LAUSD).
She can be contacted at
carolekoneff@ca.rr.com

TITLE

AUTHOR

THE LORAX (Picture)

Seuss, Dr.

ZEN SHORTS (Picture)

Muth, Jon

ZELLA, ZACK AND ZODIAC (Picture)

Peet, Bill

A BAD CASE OF STRIPES (Picture)

Shannon, David

UNCLE ANDY’S (Picture)

Warhola, James

JUMANJI (Picture)

Van Allsburg, Chris

RUMPLY CRUMPLY STINKY PIN (Picture)

Anholt, Laurence

ESIO TROT (Fiction)

Dahl, Roald

ANIMALIA (Alphabet)

Base, Graeme

RUMPELSTILTSKIN (Fairy Tale)

Zelinsky, Paul

THE MYSTERIOUS GIANT OF
BARLETTA (Folk Tale)

DePaola, Tomie

VOLCANOES OF THE WORLD –
KRAKATOA (Earth Science)

Furgang, Kathy

VENUS FLYTRAPS (Plants)

Kudlinski, Kathleen

FIREFLIES (Insect)

Walker, Sally M.

OSTRICHES (Bird)

Arnold, Caroline

SEAHORSES AND SEADRAGONS
(Ocean creatures)

Rhodes, Mary Jo

PANDA: A GUIDE HORSE FOR ANN
(Guide Animals)

Hansen, Rosanna

HOW ARTISTS USE LINE AND TONE
(Art)

Flux, Paul

INSECTLOPEDIA (Poetry)

Florian, Douglas

ITALY (Country)

DeCapua, Sarah E.

THE DRAGONS ARE SINGING
TONIGHT (Poetry)

Prelutsky, Jack

WHAT DO YOU DO WHEN
SOMETHING WANTS TO EAT YOU?
(Animals)

Jenkins, Steve

PETRIFIED FOREST NATIONAL PARK
(States/Parks)

Petersen, David

AARON COPLAND (Biography – Musician)

Venezia, Mike

ANDY WARHOL (Biography – Artist)

Venezia, Mike

THE BOY ON FAIRFIELD STREET
(Biography – Writer/Illustrator)

Krull, Kathleen

MARATHON BOOK CHALLENGE – SAMPLE QUESTION SHEET
Mile 9
NAME_______________________________________________________ ROOM # _ ____________________

NUTRITIONAL INFORMATION:
(Is your brain fit?)
TITLE:

ANIMALIA

1. AUTHOR: The student is expected to write the author’s full name correctly.
2. ILLUSTRATOR: Students learn that if only one name is listed that person also illustrated the book. In the
event of non-fiction, students write the word “photographs.”
3. CALL NUMBER: Students learn to recognize the different Dewey Decimal classifications.
4. PUBLISHER: Students learn the difference between a company name, series name and the place of
publication.
5. COPYRIGHT DATE: Students learn to recognize the copyright symbol and distinguish between book
copyright, author’s birth and death dates and miscellaneous dates for photographic material.
6. BARCODE #: Students learn how important it is to accurately copy down a series of numbers and how one
digit off can mean crucial data is lost. You could use the copy ID or the ISBN number.

INGREDIENTS: (Have you digested all the words?)
7. MAIN CHARACTER(S) OR SUBJECT: Self-explanatory, but students learn that sometimes the title is NOT
necessarily the subject.
8. CONTENTS:
BORING	INTERESTING	 FASCINATING	SPECTACULAR
(CIRCLE ONE)	GOOD	VERY GOOD	EXCELLENT	WONDERFUL
Students choose from the options listed or write their own comment. Students often embellish this category to
show their love or dislike of a particular book!
9. QUESTIONS: I like to create questions from all aspects of the book, including the illustrations, author’s note,
introduction, main body and even captions under photographs. Students learn to read the “whole” book. They
sometimes insist that an answer is not in the book until I ask if they have read EVERY word!
HOW MANY THINGS BEGINNING WITH “P” CAN YOU FIND ON THE “P” PAGE? (HINT, THERE
ARE MORE THAN 200 - AT LEAST 40 PLEASE! IF YOU FIND SOMETHING THAT I DID NOT, YOU
WILL GET A PENCIL!
(USE ATTACHED SHEET)
DESCRIBE WHERE THE BOY IS HIDING ON THE “G” PAGE. He is sitting on top of the hut outside the
window.
WHAT TWO BIRDS ARE FEATURED ON THE “H” PAGE? Hawk and Hummingbird
WHAT DOES “IMPROMPTU” MEAN? (DICTIONARY DEFINITION PLEASE!) Adj. Prompted by the
occasion rather than being planned in advance.
WHAT COLOR IS ULTRAMARINE? Blue
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An Interview With
Author Gary Soto
Jo Ellen Misakian

Introduction

We’re curious
creatures, right? I’m
hoping the museum
offers mystery, and
by this I mean that
feeling we get when
we don’t know the
answers but sort of
have clues.

Gary Soto was born April 12, 1952, and raised in Fresno,
California. He is the author of 11 poetry collections for
adults, most notably New and Selected Poems, a 1995
finalist for both the Los Angeles Times Book Award and
the National Book Award. His poems have appeared in
many literary magazines, including Ploughshares, Michigan
Quarterly, Poetry International, and Poetry, which has
honored him with the Bess Hokin Prize and the Levinson
Award and by featuring him in the interview series Poets
in Person. He has received fellowships from the National
Endowment for the Arts and the Guggenheim Foundation.
For ITVS, he produced the film “The Pool Party,” which
received the 1993 Andrew Carnegie Medal for Film
Excellence. In 1997, because of his advocacy for reading,
he was featured as NBC’s Person-of-the-Week. In 1999,
he received the Literature Award from the Hispanic Heritage Foundation, the Author-Illustrator Civil
Rights Award from the National Education Association, and the PEN Center West Book Award for Petty
Crimes.
Recently, I had the pleasure of interviewing Gary Soto, our San Joaquin Valley living legend, about a
unique project in which he is currently involved—a museum housing his writings and other memorabilia.
Folks in the Fresno area are delighted he has decided to make this home for his creative endeavors. Fresno
City College is the recipient of this tremendous honor. So as not to disappoint, I’ve also asked Gary to
share answers to some “typical” author questions, as follows:

Even though the museum is housed in Fresno, I suspect its value will spread
throughout California and beyond. How do you see the museum being most useful
to those who enter?

First, the museum is tidy—seven hundred square feet—and it’s not techie, though there will be a video
of me welcoming the visitor and talking about my decision to become a poet and writer. Museums, by
nature, are places where one goes to see human and natural expressions, most particularly in the shape of
art or historical work, though museums can be devoted to all sorts of things, even barbed wire—I think
there’s such a museum. Mine is literary, and mine has a story to tell about a little boy with gaps in his
education who became a writer. I’m hoping that the visitor will be curious, not unlike when someone
goes to another person’s house for the first time—you look around and learn something about that
person. We’re curious creatures, right? I’m hoping the museum offers mystery, and by this I mean that
feeling we get when we don’t know the answers but sort of have clues. Thus, we’re left with wonderment.
I can see—and hear—visitors whispering, “So this is where he wrote Chato’s Kitchen?” when they see
the dining table where I worked on a lot of my books. Moreover, mystery will certainly bewilder the
visitors when they look at my fourth-grade report card from St. John’s Elementary School and see all the
“unsatisfactory” marks in composition, in social studies, and in religion—not even God was liking me a
whole lot! Then there is my teacher’s comment: “Gary dreams to[o] much in class!” Finally, on the bottom
of my report card the dire prediction: “promotion doubtful.” Who would ever guess that I would enter
college, move course by course on schedule and become a writer? Ah, that word again…mystery.

When did the idea for this project begin to formulate in your mind?

When I first visited England in the mid 1990s and ventured into the Samuel Johnson house—Johnson
of the dictionary fame, the wit, the raconteur, and essayist par excellence. I’m not making a comparison—
Johnson, Soto. No, but on the first glimpse of this master’s museum, which showcases very few items
that actually belonged to him, my face lit up. My God, I told myself, here’s the chair where he wrote his
dictionary—see how little it takes to entertain me? In 1995, I had published about 14 books—poetry,
essays, children’s lit.—and more books were forthcoming. I’m not suggesting, of course, that I wrote
books to argue a case for a museum. No, but as I got busy because I enjoy writing and got to know my
readers, here in California and beyond, I could see how much kids love to read, and how they responded
to my goofy and occasionally sad stories and poems. I’m now at an age where I don’t have enough energy
to gas up my car or book a Southwest flight to travel about. My readers now have an opportunity to come
and see for themselves.

What has been the response to the museum?
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Other writers either loathe the project or, when they set their wine glasses down and become sober,
are suspect—“Gee,” they think, “when did Soto die?” After all, there is no museum dedicated to a living
writer in this country—or so I believe. My motive is clear: to organize my literary output in such a

manner that it makes sense to the visitor. It’s a place that makes a claim that writing—and reading—is
serious business.

What aspect of the museum are you most proud of?

The design. It was conceived and built by Jonathan Hirabyashi, who has worked on numerous large
projects in California and beyond, and has a really fine sense of museum design and concept. He also is
blessed with patience. Without him, it wouldn’t have gotten done. Moreover, I can’t forget that the museum is
located in the refurbished Old Administration Building at City College. It’s lovely beyond words.

What are your plans for the future of the museum? How do you see the museum in
10 years?
The design. It was
conceived and
built by Jonathan
Hirabyashi, who
has worked
on numerous
large projects in
California and
beyond, and has
a really fine sense
of museum design
and concept. He
also is blessed with
patience. Without
him, it wouldn’t
have gotten done.
Moreover, I can’t
forget that the
museum is located
in the refurbished
Old Administration
Building at City
College. It’s lovely
beyond words.

Probably out on the streets as I have a 10-year contract with the college—I’ll display my wares for this
time period and then the college and I will weigh whether we should continue. I know we’re going to get
lots of children—500 a month, they estimate. I’m eager to find out what the kids will think of my old
Royal manual typewriter, circa 1945. They might think it’s a part that fell off a car motor.

When did you decide to become a writer?

I was at Fresno City College, in love, and in a sort of pillow-hugging love, when I was turned down
by this girl. Crushed, I ventured into the library and found myself in the stacks that offered up poetry. I
turned to poetry to heal my little Valentine of a heart. This was 1972, March I recall, with the scent of
spring in the air, but no one for me. The first poem I wrote after the encounter with these books of poetry
was called “The Little League Try Outs.” It was published in our campus magazine and can be found in
one of the drawers at the museum.

What are in the drawers?

You’ll have to come and find out. But I will say that the top drawer holds, among other items, my
baptismal gown and a blanket that I hugged in babyhood. Oh, yes, there is also a pile of pinto beans.
What are they doing there? The pinto beans were my first toys—my army men that I played with in the
dirt. From simple things come simple but meaningful pleasure and memory.

What are you reading now?

A Who-Done-It titled And So to Murder by Carter Dickson and published in the 1940s—exquisite prose
paragraph after paragraph but very old fashioned as there is no blood and the characters keep their clothes
on. Before this, I read—and exercised my biceps because it’s a big book!—a new biography of Somerset
Maugham, one grumpy writer if there was ever one. And before that…a couple of Richard Yates novels.

What poet influenced you in your early years?

Pablo Neruda, the master of image making and a soul as large as a fish-frenzied sea. My brother, Rick,
gave me his Selected Poems when I turned 21, a gift that I’ve kept ever since and is in the museum—the
cover, the visitor will note, is torn off from wear. The pages are dark from my reading this book over and
over.

How many books have you written?

Forty-three, of which 20 are out of print and some barely hanging in there. I also have five other
manuscripts—poor efforts, I’m afraid—in a drawer. On a cold winter day, they might go into the fire and
do some service by warming my body.

What are you working on at this moment?

I have several books for younger readers under consideration at a publisher, and am toying with a book
of poems for adults, titled The Gradual Loss of Dignity, work that amplifies my status as old man. No, wait
a minute, I’m hasty—I’m still in the category of middle-aged man. I enjoy where I am.

What are your favorite books?

My favorite novel is Madame Bovary. My favorite series of novels is Galsworthy’s Forsythe Saga. The best
literary effort in any language during the past ten years: the riotous Absurdistan by Gary Shteyngart.

What advice do you give those aspiring to become writers?

Don’t do it! You’ll go to the poor house! OK, I check myself when a young person hints—or brays—that
he or she wants to become a writer. It’s an iffy proposition, especially in the age of Kindle and other
electronic gizmos. I’ve known many younger poets and writers who start off with high expectations and
then realize that writing is a serious calling, one that involves creating work year after year until your hair
has grayed and your teeth have become wobbly in your skull. However, in truth, I haven’t had too many
aspiring types approach me with his question, a relief I must admit. I don’t teach; I don’t carouse with
other writers, so the question seldom comes up. But when it does, my best advice is for them to read other
writers. Read constantly, read widely.

What would like to share about yourself that we may not know?
I often don an apron and bake drop cookies for friends and visitors.

19

Tech Time
Connie Williams

Create a Bond

As the new
Teacher Librarian
in a school, it
always takes time
to first establish
the relationships
needed to create
those dynamic
lessons that
we are always
hoping to teach.
Collaborations
begin with baby
steps, sometimes
in fits and starts, as
we find our ways
through differences
in teaching styles
and personalities.

In schools, there is a constant demand
for the Teacher Librarian to provide
technology professional development
(PD), both formal and informal.
Sometimes all that is needed is a good
idea passed along to a teacher who is
already tech savvy but has not kept up on
the newest tools of the trade. Other times it is sitting down with another
colleague and working through how to tweak a well-loved lesson into the
21st century. And even yet another time, it is holding the hand of your
favorite technology-challenged colleague as you guide him/her through the
process of manipulating Word documents as attachments or other basic
technology skills.
As the new Teacher Librarian in a school, it always takes time to first
establish the relationships needed to create those dynamic lessons that
we are always hoping to teach. Collaborations begin with baby steps,
sometimes in fits and starts, as we find our ways through differences in
teaching styles and personalities.
That is why it is important to approach technology professional
development in as many ways as you can. In the same way that we work to find the right book for the
right child at the right time, we need to work to find the right PD for the right colleague at the right
time—which is usually just before he/she needs to put it into play in order to complete an important task!

Find the Right Time

Last year, I was asked by my Principal to please do some technology professional development. He
suggested that I do it right after the faculty meeting. I was reluctant to do it at this time because our
faculty meetings are held after school and typically run late. I suggested that we would all be way too
tired and that the faculty, by that time, would not be receptive. But, given the request, I did some action
research.
I had been going to department and team meetings to offer my services. At one meeting, I
demonstrated a trial database that I was considering purchasing. Turns out that the information contained
in this database had exactly what was needed for several projects they were considering doing and as we
talked further about possible resources, I asked if they would be willing to hear about them at faculty
meetings. They thought it was a great venue.
I tested out the question in a couple of other department meetings and the answer was the same.
Teachers thought it would be “cool” to hear about these new technology tools and that faculty meetings
were a great place to do it.
And so we invented Tech Time. After working through the initial plans with my administrators, we
determined that we would place a 10-minute cap on the presentation. While this might seem like a very
short time, it proved to be just right.

Tech Time Topics

20

I provide ten minutes of Tech Time at the end of every monthly faculty meeting. My Assistant Principal
keeps track of the time so that I do not exceed these allotted minutes. I find that having a limitation
of time imposed forces me to think clearly about what to say and how to say it. It also gives everyone a
chance to see some new technology tool in action, to learn something about what can be done with it, to
anticipate how he/she might use it, and then to set up an appointment to learn more. In many instances,
I have been asked right away to set up that appointment to come to a department meeting to follow up
with more specific information on a particular tool and/or to suggest ways into lessons using this tool.
Because we have a wide range of technology skills and interests within our faculty, Tech Time topics
range far and wide. The overriding goal is to inform my colleagues about the tools available to them
through the library. While I may be discussing a specific tool, often the underlying message is about lesson
design—how to think through lessons so that they reach today’s students across the wide and diverse
divide that we encounter as we work with them in California schools every day.
Here are some of the topics we have talked about:
n The library website—This important tool houses instructional support, reader’s advisory, links,
databases and connectivity to the library catalog as well as highlighting campus activities and library programs. Tech Time on this topic is spent as an overview. We quickly go through each of

Don’t forget that
computers aren’t
the only tech
game in town.
Demonstrate
interesting
classroom and
library use of audio
and video also.

the pages and talk about the resources available. I solicit feedback on it and have made changes
because of teachers’ insightful comments. PD works two ways!
n NoodleTools—I got a subscription to this bibliographic and note-taking tool towards the end
of last school year [noodletools.com]. I showcased this late last year as a way to help students
with their citing, something that has been an issue for quite a while. I offered to work with the
English Department this year to teach all 9th grade students how to use it for note-taking. We
will be piloting a couple of classes this year to use to help us develop lessons and see how we
like it. What I like about this tool is that, while the lesson seems to be all about technology and
citation, it is really about the writing process. Identifying quotations, citing sources, differentiating between words taken directly off the page versus paraphrasing those words—these are all
part of the process in this application. Because the use of NoodleTools, or similar applications, is
expected and offered as part of many college and university library services, teaching this in high
school and, ideally, much earlier, is certainly helpful to students.
	Even if you don’t use a service such as NoodleTools, there are excellent web-based citation tools
including Easybib (easybib.com) and note-taking protocols that you can introduce within this
Tech Time format. Then follow up with instructional ideas with each department.
n Animoto—This is my favorite 2.0 attention-grabber tool. Animoto (animoto.com). Animoto allows one to mix text, image and audio into 30-second videos that can be easily used by students
to make products they think are cool. I encourage its use for demonstrating poetry; for example,
having students write a haiku poem, locate appropriate copyright free images and mix/match
them into a lovely demonstration of how image and poetry together can create a complete metaphor. It’s one of the coolest tools to use for book reports—an Animoto ‘book trailer’ is easy to
do and requires students to think about the ‘essence’ or theme of the book. Their job is to entice
readers with the judicious use of text, images and music. Jazzy music and punchy text can make
compelling book reports. It is also a perfect tool for student activities classes to use to highlight
campus activities. I’ve made Animotos highlighting ‘movie night,’ Halloween, author speakers,
and awards nights.
n Databases—Pick one. Go through it thoroughly and highlight some innovative ways to use it
as part of a particular lesson. Again, you can slip in tips about lesson design even though the
demonstration looks like it is just about technology. Most databases today are multi-layered and
can be used as the single-resource portal for many creative lessons.
n Choose your favorite 2.0 tools to highlight at each Tech time—I’ve demonstrated Slide Rocket,
TimeToast, Big Huge labs and others as I find them. This year I’m looking at Kizoa, ImageChef,
and Polleverywhere among others. Each day seems to bring us a new 2.0 tool to use, so choose
those that seem to offer creative ways for students and teachers to use them in the classroom.
n Don’t forget that computers aren’t the only tech game in town. Demonstrate interesting classroom and library use of audio and video also. Think about all the lessons given at your site and
see how the judicious use of media might ‘tweak’ one or more of them to create dynamic learning. Your Tech Time demonstration can be a short and sweet podcast or video clip…something
that “wows” your faculty into wanting to do more.

What Happens

Tech Time should be short, fun and compelling enough to pique teacher interest so that you get invited
to department or team meetings for further collaboration. It has opened the door to several collaborations
ranging from the quick: “Help me with citation” to “What do you have that I can use to jazz up my lesson
about the Industrial Revolution.”
Last year, all seniors created presentations that required the use of at least three 2.0 tools to enhance or
highlight key points. This new lesson created some interesting activity in
the library—student groups banded together to figure out which images
to use in their presentations, how to convey what they needed to with
only minimal space, and how to cite their sources—even their images!
Tech time has allowed us all to expand our ideas of how students of
today learn, and to have the conversation on how we can best help them
to navigate safely through the tools provided on the free web as well
as in our purchased products. With the ability to use cell phone photo
and sound, or digital voice recorders, flip videos and other tools, it is
important that we encourage their ethical use and show how they can be
used within the learning environment. By placing them onto the library
website and encouraging teachers in the classroom to utilize 2.0 sharing
technologies, we can all be major players in this 21st century learning
environment.
Connie Williams is
the Past President of the
California School Library
Association.
She serves as Teacher
Librarian at Petaluma High
School.
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How Librarians Can Save us All
Marilyn Johnson
Librarians save
the products of
our culture, high
and low, from the
classics to Captain
Underpants. If
they worked for a
bookstore, they’d
give a new book
three months to
find its audience
before tossing it in
a remainder bin or
shipping it back to
the publisher.

Let me count the ways

I wrote This Book Is Overdue! and gave it an audacious subtitle: How Librarians and Cybrarians Can Save
Us All. Both title and subtitle are puns, but I’m not sure everyone reads the subtitle that way. I’d like to be
absolutely clear about my ambiguities. Librarians save (collect) things and they save (rescue) us. Librarians
save things for our culture and our community, and they save us from boredom and ignorance. They save
us from drowning in 15 million Google hits. They save us from meltdowns over new technology. Because
they welcome everyone who comes to the door, no matter how old, how literate, what color their skin,
how much they earn, which language they speak, where they pay taxes or don’t pay taxes-- they save us all.
They even save those who don’t walk through the doors but signal for help remotely, the ghostly patrons
who express their needs as a series of electronic impulses.
n Librarians save the products of our culture, high and low, from the classics to Captain Underpants. If they worked for a bookstore, they’d give a new book three months to find its audience
before tossing it in a remainder bin or shipping it back to the publisher. But librarians give
books time to find their readers. Librarians save us all, but they especially save authors.
n Librarians save local history, back issues of magazines, government documents. They save everything but the records of what we read and check out and search for, which are sacred and secret.
n Librarians save their patrons’ dignity by helping them figure out how to ask what they don’t
know how to ask. They do this without making these patrons feel stupid.
n They save parents’ and teachers’ sanity.
n They save a seat for everybody who wants one.
n They save delicious bits of information and tantalizing facts. November 13 is National Indian
Pudding Day. The one food that seems to persist across cultures is slaw.
n The fact that we need saving should go without saying. We are an increasingly online society,
and those who can’t get their hands on a computer fall further behind each day. School librarians educate our students with skills and inoculate them with skepticism; public librarians help
patrons catch up.

“You really saved me this time”

Save us all is a particularly resonant phrase in the digital age. Isn’t
that one of the first things you learn when you start working on a
computer? Save your work. Save often. The library, long a scene of
quiet contemplation, is now frequently a place of quiet desperation as
inexperienced patrons do battle with computers. How many times have
I seen the librarian’s head bent over the machine while a patron wrings
his or her hands in distress? The computer ate my homework! But the
savvy librarian knows where to look. How many times have I also seen
exultation when the librarian found the missing file….or obtained a copy
of the book the student had to have…or located just the right resource to
instruct or comfort? I’ve said this more than once to my librarians, and
meant it: You saved my life; you really saved me this time.
I exaggerate only slightly. I stand by that subtitle. I see the gulf between
those who have and those who don’t grow each year in our democracy,
and I don’t see our education system or economic policy or Republican or
Democratic politicians or religion or philanthropy doing much to change
that. The only change, the only avenue of hope, that I see is in the library,
the place where an individual under his or her own power can come in
with nothing and make something of it.

The takeaway

Librarians are agents of transformation. This is the message I’d like
to send with that extravagant subtitle: We must save librarians, because
librarians can save us. Employ librarians. Give them computers and
broadband access. Give them money for books, databases, and continuing
education. Then let them do what they do best: help all of us get what we
want and need.
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MARILYN JOHNSON is the
author of This Book Is Overdue!
How Librarians and Cybrarians
Can Save Us All (Harper, 2010)
and The Dead Beat: Lost Souls,
Lucky Stiffs, and the Perverse
Pleasures of Obituaries (Harper
Perennial, 2007). She is one of
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group, Authors for Libraries,
and will be giving the keynote
address at the CSLA/CLA joint
conference on November 13.
Please check it out, and also
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closely acquainted with dust,
transparent, like air, like thought;
the desire to know relentless,
moving into dangerous territory,
they pluck, split open, offer
knowledge—visceral, cerebral, carnal-they don’t discriminate,
don’t judge, relish the delicacies,
resist surveillance, subversive—quiet!
The revolution’s already begun.
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Something There is That Doesn’t Love a Wall…
Barbara Jeffus and John McGinnis
This article is being published simultaneously in both the CLArion and CSLA Journal.
For nearly a century, public librarians and school librarians, like Robert Frost’s neighbors in Mending
Wall, tended the wall between their two professional associations. Unlike Frost’s protagonists, librarians
in both associations sometimes intentionally and strategically breached the wall for mutual benefit. The
California Library Association (CLA), established in 1895, and the California School Library Association
(CSLA), established in 1915, live on adjoining properties in the same community. Like many neighbors,
their relationship has run the gamut from cordial cooperation to tense disputes. Events of the last
two decades illuminate the broader history and provide some guidance for the future. The Library of
California, cooperative conferences, joint legislative days, and other activities were all efforts to build gates
in the wall between public and school librarians.
For nearly a century,
public librarians and
school librarians,
like Robert Frost’s
neighbors in
Mending Wall,
tended the wall
between their
two professional
associations.

The Library of California

In the 1980s, California state librarian Gary Strong assigned library programs consultant Barbara Will
to direct an effort to establish a multi-type library network system in California. The goal was to create
protocols and eventual legislation for academic, public, school and special libraries to share resources and
foster greater communication among all types of libraries for the benefit of their patrons.
The decade-plus effort involving seemingly thousands of librarians—many of whom were members
of CLA and/or CSLA—attending hundreds of meetings was Herculean, made more so by the resistance
of many librarians. This resistance was ironic. Given that most librarians are by nature and profession
passionately committed to open and free access to information for all their clienteles, their resistance to
sharing among each other was particularly paradoxical. Some academic librarians, particularly at large
universities, feared they would become net-contributors receiving little in return. Some public librarians
feared that networking would lead to a loss of public library funding, particularly through their California
Library Services Act and Public Library Fund. Some school librarians feared that their more numerous
public library colleagues might threaten their autonomy and diminish their already meager resources. And
some special librarians who managed privately owned corporate, legal, engineering or medical collections
feared an invasion of their proprietary resources.
The passage of the Library of California Act is attributable to Gary Strong’s commitment, Kevin Starr’s
(Strong’s successor as state librarian) relationships with legislators, and Barbara Will’s untiring planning
and work. It also resulted from the good will of many library leaders who slogged through hundreds of
meetings across the state nurturing the faith that the benefits would outweigh the risks. Unfortunately,
the true potential of the Library of California was never fully realized. However, the professional lives of
hundreds of librarians were immeasurably enriched by what they learned of each other’s diverse challenges,
collections and services. And that professional growth benefited countless numbers of patrons in all types
of libraries.

Cooperative Conferences
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In 1988, CLA and CSLA experimented with back-to-back conferences in a shared facility in Fresno.
This allowed both executive boards to hold a 7:30 a.m. joint breakfast meeting. Likewise, exhibitors, who
traditionally drove from one end of the state to the other within a 24- hour period, enjoyed the novelty
of staying in one location and playing a round of golf between conferences. Behind the scenes, both
associations cooperated on exhibits management, sharing a decorator and offering price-saving incentives
for conference exhibitors who stayed for both shows. It was clear after the 1988 Fresno conferences
that working together benefited both associations. So both groups committed to negotiate back-toback conference sites. But with site negotiations well underway into the future, it wasn’t possible to
cooperate again until 1995. From 1995 until the early 2000s, CLA and CSLA held cooperative sequential
conferences in the same facilities. The benefits included:
n Increased conference exhibitors due in part to the incentives offered for exhibiting at both
conferences—at the time, nearly half of the exhibitors contracted for both shows;
n Significant workload savings for CLA and CSLA by sharing tasks;
n Savings on exhibits costs, i.e., decorator, carpet, etc.;
n More professional development and networking opportunities for participants by having two
conferences in the same city;
n For CSLA, the schedule allowed for a Wednesday evening gala exhibits opening—
CLA eventually adopted a similar event;
n More bargaining strength with two organizations negotiating for space, dates, and rates;
n Cooperative events beyond the exhibits, e.g., the closing general session speaker for CLA might
be available to registered CSLA arrivals; the opening event for CSLA could draw CLA participants, particularly those in children’s and youth services, etc.
Prickly concerns and difficult negotiations eventually led to locking the gate to conference cooperation.
For example, conference planners disputed which association would get weekday versus weekend hotel

rates. They also disagreed about conference site locations and other issues. So after several years of
successful sequential conferences, CLA and CSLA decided to lock that gate and stay on their own sides
of the fence. Today, however, this gate is being reopened with the even more ambitious goal of holding
concurrent conferences.

Joint Legislative Days

While good fences
do make good
neighbors, good
gates that open in
both directions
can foster
more dynamic
and beneficial
neighborhoods.
But swinging
gates and dynamic
neighborhoods
require a lot of
work, good
will, mutual effort
and trust.

In the early 1990s, leaders in CSLA began to explore the idea of sponsoring legislative days in
Sacramento. They considered three avenues: going it alone; partnering with another education group,
such as the California Reading Association; or partnering with CLA, which had successfully sponsored
Legislative Days in Sacramento for a number of years. After discussion, CSLA’s Executive Board proposed
to CLA that the two associations partner on annual Library Legislative Days in Sacramento.
The reasons made sense from a public relations standpoint alone. If public and school librarians held
separate legislative days a few weeks apart, legislators could easily be confused and even annoyed. They
might regard these as duplicate meetings. Despite the fact that legislative issues and funding sources of
public and school libraries are different, legislators see common purposes to both types of institutions.
Holding meetings together would convey a positive message of cooperation. In addition to good
public relations, joint legislative days would share some of the benefits of the Library of California and
cooperative conferences—that is, public and school librarians would enjoy opportunities to learn about
each other’s issues and be supportive of each other’s causes. Thus, Library Legislative Day could become
both an advocacy effort and a professional development workshop.
CLA’s legislative committee agreed to the partnership. The cooperative effort expanded a few years
later to include legislative “days in the district.” More than fifteen years of this cooperative partnership
have benefited both associations. But consistent with Lysander’s observation “…that the course of true
love never did run smooth,” the partnership has, on occasion, come perilously close to dissolving. The
complaints have ranged from one side highjacking meetings and dominating discussions to representatives
of the other side dressing inappropriately or packing the meeting with excessive numbers of people. But
to date, each association has worked through the problems, stepped back from the brink of divorce and
enjoyed the benefits of cooperation.

Other Activities

Stimulated by the Crisis in California School Libraries; A Special Study published by the California
Department of Education (CDE) in 1986, CLA established the Task Force on Library User Education
in 1989. Chaired by Sandy Vella (UC Davis), the task force consisted of representatives from public,
academic, school, and community college libraries, the CDE, the California State Parent Teachers
Association, and a representative from the Governor’s Advisory to Education Office. The goal was to
promote the improvement of school libraries and work toward the inclusion of information literacy skills
in the school curriculum. They focused on coalition-building with organizations and individuals interested
in school libraries, public awareness, legislative activity, and a review of school library accreditation
standards. Their plan of action is as timely today as it was twenty years ago.
Several good things came out of this effort. Public and school librarians presented sessions on
partnerships at each other’s conferences. They promoted the publication of articles about school libraries
in the Los Angeles Times and the Chronicle of Higher Education. They also agreed to support each other’s
legislative agendas. As noted in the task force report to CLA council, when people and organizations work
together they create possibilities for new opportunities. The task force concluded, “We look forward to
additional opportunities to share professional skill and knowledge between organizations in the future.”

Conclusion

While good fences do make good neighbors, good gates that open in both directions can foster more
dynamic and beneficial neighborhoods. But swinging gates and dynamic neighborhoods require a lot of
work, good will, mutual effort and trust. As CLA and CSLA launch into a new era of cooperative joint
conferences, those virtues will be in high demand. Open channels of communication between leaders of
both associations will be necessary to assure success. One critical element will contribute to that success:
both groups now have executive directors who work for the same association management firm. Those
executive directors can facilitate communication and mediate the inevitable disputes that both sides know
will come. This partnership, developing at the dawn of an improving economy, will reap benefits for both
associations.

BARBARA JEFFUS is the retired school library consultant
in the California Department of Education. Previously she
was a school district librarian, county office of education
library coordinator, and a high school and elementary school
librarian.
JOHN MCGINNIS is the retired dean of the library and
learning resource center at Cerritos Community College.
Previously he was a high school librarian and an English
teacher. Both Barbara and John have been members of
CLA and CSLA for more than twenty years.
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Lummis as Librarian
Ann Walnum

This article,
reprinted,
shares some
little-known
historical
information about
Charles Lummis,
icon of Northeast
Los Angeles, who, to
capture the public’s
imagination, walked
to his new job as
City Editor of the LA
Times from Ohio in
1884. On the way,
he became a lifelong advocate for
Native Americans
and their cultures.
He later served
as City Librarian
and brought his
inimitable style to
this role.
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Above:
L.A. Public
Library 1907

Charles Lummis is acclaimed for his many roles—
writer, editor, poet, historian, archaeologist, founder
of the Southwest Museum—but City Librarian of
Los Angeles is not foremost. Yet, his five years as City
Librarian upgraded the Los Angeles Public Library into
one of the best in the country.
In June, 1905, four of five members of the City

Library Board voted for him to become City
Librarian. They had ousted Mary Letitia Jones,
an outspoken feminist in trouble with the Mayor,
and conveniently accused her of incompetence.
Library work was considered the exclusive province
of women, one area then available to them. So a man
pushing out Ms. Jones, his lack of library school credentials,
his reputation, and his clothes caused an uproar.
But, in a sense, Lummis’ whole life had been preparation
for this job. He had grown up with his father’s extensive
library. His father had tutored him in Latin, Greek and
Hebrew, and prepared him for Harvard. The son had four
times catalogued and packed the family library as his
father moved to ever-higher posts as a minister and school
administrator.
His writing career began early and never ended until
his death at age 69. The University of Santa Clara
awarded him an honorary Doctor of Letters in 1903 to
honor the tremendous amount and variety of writings he had
produced. His magazine, Old West carried book reviews and
recommendations for library acquisitions.
And the clothes! His signature green corduroy suit, red sash, Stetson sombrero, and
moccasins made a strong personal statement despite his size of only five feet six inches and 140
pounds. Yet, he wanted the job badly enough that he started to work in a new “store-bought”
conventional business suit.
The 50 staff members, mostly women, were prepared to resist his administration. But they
were pleasantly surprised by a raise from 30 to 35 dollars a month. Porters were hired to do
menial jobs and heavy lifting. He gave staff members a lunchroom and a water cooler. A
library senate was begun with department heads, assistants, and three atlarge members chosen by staff people.
In-service training started, with regular “pep talks” and new sets
of rules—courtesy, accuracy and promptness, but also cheerfulness,
greetings to library-users, and standing to make those greetings. A
“walking reference desk” was initiated with two people wearing “Ask me”
badges circulating in the reading areas.
His primary mandate from the Library Board was to build the
collection, especially reference materials for research and business needs.
A Contemporary History Department began with photos and biographies
of every man and woman important to California from the midnineteenth century forward. Newspapers were studied and indexed for
historical reference files (a sort of Readers’ Guide to Periodical Literature).
A collection of original documents and rare Spanish books was acquired.
Lummis reversed the previous ban on books about Mormonism and
Christian Science. Many popular magazines and novels of indifferent
merit came into the library. He did not like them for his personal taste,
but started a clever system to upgrade readers’ tastes. A short list of “better”
books with the message “Have you tried these yet?” was inserted into the
lesser volumes.
Lummis believed that libraries exist for scholars, but he did not limit
the category of “scholars.” He also called the library a “university for the
masses.” At this time there were no local college or university libraries. The public library was
for everyone, and children were allowed to be users for the first time. To facilitate wider usage,
library cards were now issued at the time of application.

Below:
Charles F.
Lummis’
personal
brand.

The Los Angeles
Public Library
was now number
one in circulation
throughout the
United States.
Lummis’ annual
reports became
well-known for
clarity, content and
style, and became
part of the library
science curriculum
at many schools.

Circulation figures rose. Financial resources also
increased. In 1908 there was a $12,000 surplus.
Therefore, the Librarian commanded department
heads to order all the books they wanted. That
year 630 new cards had been issued; there were
now 36,500 members. He also introduced effective
business practices such as obtaining bids for most
library needs including furniture and paper. Detailed
inventories were kept.
The shocking numbers of lost and missing books were
reduced by utilizing a book-branding system used by the
mission padres. Responding to criticism about branding
the books “L.A. Pub. Library” Lummis answered, “A
book is worth as much as a cow, isn’t it?” The process
pleased him, and he utilized a brand designed by his
friend artist Maynard Dixon to mark books, luggage, tools
and finally the emblem on his front door.
In 1905 the library was located in dark, crowded
quarters in City Hall where it had been for 16 years.
Within a year, Lummis had the Library moved to the more
spacious Homer Laughlin Building. There was an ample,
6,500 square-foot roof garden with trees, vines, roses and space for a smokers’ retreat. This move
required the moving of 100,000 volumes, accomplished with no service disruption. A previous
move of only 6,000 books had caused a two-month closure.
The Los Angeles Public Library was now number one in circulation throughout the United
States. Lummis’ annual reports became well-known for clarity, content and style, and became
part of the library science curriculum at many schools. He was expected to attend the annual
American Library Association convention and arrived with a splash wearing his signature
corduroys, sash and sombrero. Those who were offended soon found substance behind the
image. He became a worthy colleague and developed friendships that he later used on travels to
libraries country-wide, ever eager to learn new ways of library operation.
He also found several kindred souls at the convention who agreed to join “The Bibliosmiles: A
Rally of Librarians Who Are Nevertheless Human, “for sociability, with an official logo, songs,
and beverage—California apricot brandy. Although Lummis left his library post in 1910, this
society remained active until 1920, frequently meeting in Los Angeles.
Despite these indisputable successes, there remained some naysayers on his staff who showed
insolence and studied disobedience. Two things particularly gave fuel to their discontent.
Lummis’ divorce proceedings from his wife, Eve, caused ugly gossip and rumors. But more
directly, Lummis’ habit of working at home had a bad effect on staff morale and discipline.
Even though his voluminous diaries prove his work effective and complete, the actual record
of 70 absences for each of two years caused the Library Board to agree that he was not working
as required. After a quiet request, Lummis submitted his resignation in March 1910, publicly
stating he needed more time for his writing and Southwest Museum responsibilities. But the loss
of income and prestige was painful.
Thus ended his position as City Librarian. His legacy lives on in the remarkable content of the
Los Angeles Public Library special collections. Lummis was acerbic, witty, stubborn, outspoken,
visionary, hard-working, and a bit of a preacher—everything geniuses are supposed to be. We
owe him a great intellectual debt. He was, as Lawrence Clark Powell once declared, “The most
creative librarian California has ever known.”

Primary sources for this article are:

Charles F. Lummis: The Man and His West, Turbese’ Lummis Fiske and Keith Lummis.
Crusader in Corduroy, Dudley Gordon.
American Character: The Curious Life of Charles Fletcher Lummis and the Rediscovery of the Southwest,
Mark Thompson.
“This article first published in the Lummis Day 5 Souvenir Program, June 6, 2010, and
reprinted with the permission of the Lummis Day Community Foundation, Inc.

Ann Walnum is a retired teacher who honors Charles
Lummis “where he lives on” by working for the re-opening of
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the Southwest Museum and protection of El Alisal.
Pictures with permission of Charles Fisher and Pierre Odier.
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Set sail for “Navigating the New, Charting the Future Together,” the joint
collaborative conference between the California Library Association (CLA) and the
California School Library Association (CSLA).
This collaborative conference is designed to enhance your education opportunities and expand your networking prospects.

Friday, November 12
Institutes and Workshops (morning/afternoon)
CSLA Legislative Luncheon
Concurrent Sessions
President’s Welcome Reception/Exhibits Open and Book Cart Drill Team Competition

Saturday, November 13
Concurrent Sessions (morning/afternoon)
Keynote Presentation
CYRM/Beatty Award and Author Banquet

Questions?

Sunday, November 14

Reach your navigational team:
(877) 481-7881
www.cla-csla.org
conference@cla-csla.org

CSLA Awards Breakfast
CLA General Session/Membership Meeting
Concurrent Sessions (morning/afternoon)

All hands on deck, grab your compass, and set your course for Sacramento!

Charting the Future Together

ANNUAL CONFERENCE AND EXPOSITION
Presented by California Library Association
and California School Library Association

CALIFORNIA
LIBRARY
ASSOCIATION
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950 Glenn Drive, Suite 150
Folsom, CA 95630

