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President’s
Message

Building the Foundation for Strong School Libraries
Diane Alexander, President

Introduction

Many of us are
feeling besieged
by the cuts in our
schools and the
threats to our
library programs.
This issue of the
CSLA Journal will
inspire you with the
foundation
that is being
built to help strong
school libraries
ultimately survive.
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Many of us are feeling besieged by the cuts in our schools and the threats to our library programs. This issue of
the CSLA Journal will inspire you with the foundation that is being built to help strong school libraries ultimately
survive.
The Model School Library Standards have been approved by the State Board of Education. They will be our
blueprints for what students should know and be able to do at each grade level to succeed in school, higher
education and the workforce. They will also serve as the document we can give our schools to show the staffing and
resources needed for a strong school library program.

Strong Partnerships

Alliances have been forged with other organizations that will ultimately prove vital to rebuilding our library
programs. The California State PTA, California Office of Privacy Protection, Common Knowledge Scholarship
Foundation, the Library Association of the University of California, a prominent education law firm, the California
Library Association, the California Teachers Association, Common Sense Media, and Web Wise Kids wrote letters
of support for our Library Standards. Also, the State has issued California Digital Literacy Standards which match
the language used in our Model School Library Standards. We are all encouraged to reach out to other organizations.
For example, Connie Williams has discussed with a representative of the Association of California School
Administrators a plan to create a web 2.0 tutorial for their members.
We have also developed relationships with influential members of California’s government. Glen Warren and I
met with Tom Torlakson’s assistant, Richard Zeiger to discuss the need for filling the Library Consultant position in
the California Department of Education. In March, Mr. Torlakson attended the CUE conference where he had the
opportunity to meet Glen and some of his students. The students told Mr. Torlakson how important it is for them
to be digitally literate. In his position as CSLA Vice President of Government Relations, Glen continues to make
important contacts. His interview at CUE, which appears in this issue, contains useful information that you can
take to your administrators.

Reaching Out

The support we need for reaching out with our message is coming from our California Campaign for Strong
School Libraries. Connie Williams and Jackie Siminitus have done an amazing job organizing the Campaign. Our
CSLA non-profit Foundation has been revived to receive donations and funds from our Library Store to help finance
our publicity campaign. The Campaign website, http://librarycampaign.csla.net will give you the materials needed
for your local letters to newspapers and other influential groups.
Our school library foundation is growing and getting stronger. Strong school libraries will eventually survive. I
hope that this issue of California School Library Journal will give you inspiration during these difficult times.

Diane Alexander is the President of
the California School Library Association.
She is retired from the Liberty Union
High School District in Brentwood
(Contra Costa County).

Editorial

Keep the Faith
Marilyn N. Robertson Ed.D., Editor, CSLA Journal

It feels more than

The Model School Library Standards

the State Board

It feels more than ironic that, just as the State Board of Education, in an historic move, approved the new Model
Standards for California School Libraries, the state budget shortfall has begun to wreak unprecedented havoc on
school library positions and services. This issue of the Journal is focused on the new Standards and more.

of Education, in

Bringing Them to Life

ironic that, just as

havoc on school

The good news is that these Standards establish a platform upon which, as President Diane Alexander has said, we
can build and, where necessary, rebuild. In this issue, Barbara Jeffus describes the journey, since she was intimately
there, that led to their development and passage. Then Long Beach USD Board Member John McGinnis and
Crystal Miranda, the head of library services for the District, share the newly-approved school library policies that
are already changing teaching and learning, putting this district in the forefront of Standards implementation.
Author and librarian, Erica Silverman, shows how pursuing research strategies found in the Standards that she
learned from people like us as a young writer, has led to the publication of her recent new book on poet Emma
Lazarus. Lesley Farmer describes the academic research and actual data undergirding the Standards’ development.
Susan Martimo describes the critical link between the new library standards and the recently-adopted Common
Core Standards.
Then Pam Oehlman and Suzanne Osman discuss working with students to implement the Standards. Connie
Williams and Jackie Siminitus follow with a discussion of a statewide public relations (PR) campaign that is already
launched with banners in public conveyances near you. Please sign on to help.
Finally, this issue ends with an interview with our own Glen Warren conducted at the recent Computer-Using
Educators (CUE ) meeting with Robert L. Lindstrom, editor of the online publication, Literacy 2.0. Use Glen’s
eloquent words to help with your own local campaign to enlighten your communities about what we know children
need.

library positions

Final Word

an historic move,
approved the new
Model Standards
for California
School Libraries,
the state budget
shortfall has
begun to wreak
unprecedented

and services. This
issue of the Journal
is focused on the
new Standards

All of these authors took critical time from their busy lives to share their insights, reflecting again the passion
we all feel for what we do. We do make a vital difference in the quality of learning undertaken by our kids. We
see it in their test scores and we see it in their eyes when, with our help, they learn to find, ponder, and make use
of information, and when they bring back a good book saying, “I want another one just like this.” The Standards
reinforce what we know about good teaching. In these tough times, I remember what Tavis Smiley says at the end of
each of his insightful interviews on PBS, “Keep the faith.”

and more.

Marilyn N. Robertson, Ed.D., is a past
president of CSLA and retired member
of the district library team for the Los
Angeles Unified School District. She can be
reached at mnrobert@earthlink.net.
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The Story of the Model Standards for School Libraries,
A Timely Tale
Barbara Jeffus, Retired School Library Consultant

What happens
in every school
library and in every
classroom as a
result of the quality
school library
programs and
services delineated
in these standards
will be the measure
of our success. In
other words, our
students’ success
means that the tale
ends with “happily
ever after.”

The Tale Begins

Once upon a time—in1976 to be exact—the California Legislature passed a bill that added the following section
to the California Education Code (EC):
§18101. Standards. The State Board of Education and the Board of Governors of the California Community
Colleges shall adopt standards, rules and regulations for school library services.
In 1990, California Community Colleges went their own way and were amended out. Meanwhile, the State
Board of Education (SBE) started on its charge to develop regulations. The California Code of Regulations, Title 5
(5 CCR), a separate document with connections to the Education Code, defines school library services in §16040
as library instruction, curriculum development, materials selection, access, and professional development. That these
regulation developers integrated information literacy with curriculum content demonstrates their foresight as, fortyyears later, these are the foundations upon which we still build school library programs.

Steps Forward

Flash forward to the 2006 California School Library Association (CSLA) and the Legislative Luncheon during
which Assembly member Carol Liu was the keynote speaker. Seeds were planted that day for AB 2065, her bill to
authorize the SBE to adopt school library standards as developed by the Superintendent of Public Instruction.
AB 2065 made it all the way to Governor Schwarzenegger’s desk where it was vetoed with the message, “The library
content standards that this bill would require the SBE to adopt, however, do not meet the definition of our states
academic content standards. For this reason, I am unable to sign this bill.”
The library community did not stop. We wanted to find another way to emphasize the importance of information
literacy and libraries for our students. Other states have standards. Why not California? What about that Education
Code section languishing on the books? EC §16040 was dusted off and, thanks to a nudge from CSLA to thenSuperintendent O’Connell, became the focus for a proposal to SBE for adoption, the now-official Model School
Library Standards for California Public Schools Kindergarten Through Grade Twelve, a three-year effort.
No Little Red Hen tale here, the development of the standards was supported vigorously by CSLA, developed
by a volunteer writing team, identified below, and then reviewed by hundreds around the state in focus comment
periods. Jeff Frost, CSLA Legislative Advocate, worked with Assembly member Julia Brownley, to garner signatures
from 35 legislators to send the standards to the SBE for their approval.
When it was time to testify about the importance of these library standards, individuals like John McGinnis,
Martha Rowland, Glen Warren, and Connie Williams stepped up at every SBE meeting until the standards
were officially heard and approved. Professional associations, the Berkeley and Long Beach school boards, other
organizations also concerned with cyber safety and digital citizenship, university librarians, and more individuals
made their support known to the SBE.

What This Means for Our Students

The school library standards are a significant step forward for California schools. Locally-developed—a quality
that resonates with California decision-makers—the standards correlate library-related standards to those in the
other content areas in ways that were not possible before. The CSLA document, Standards and Guidelines for
California School Libraries, is a quality project, but lacks the SBE seal of approval.
The Model School Library Standards look and function like the California standards for the other content areas,
focusing on what students should know and be able to do at each grade level. There is no requirement for districts to
implement the library standards. Even so, the new document provides guidance for districts as they plan, build, and
evaluate their school library programs. They are the first standards to be issued after the adoption of the Common
Core State Standards.

Next Steps

This story does not end with the adoption of the library standards. Sequels include an awareness campaign, policy
development, and implementation. What happens in every school library and in every classroom as a result of the
quality school library programs and services delineated in these standards will be the measure of our success. In other
words, our students’ success means that the tale ends with “happily ever after.”
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Library standards writing team

Rosemarie Bernier, Los Angeles Unified School District
Anna Koval, Petaluma City Elementary School District
Pamela Oehlman, Long Beach Unified School District
Tanya Richards, Modesto City Schools
Martha Rowland, Sacramento City Unified School District
Dana Stemig, Modesto City Schools
Glen Warren, Orange County Office of Education
Carolyn Williams, Alvord Unified School District
Connie Williams, Petaluma City Elementary School District

Library program standards:

Lesley Farmer, California State University, Long Beach

Review Panel for Common Core State Standards and school library standards:
Doug Achterman, San Benito High School District
Stacey Aldrich, California State Librarian
Rosemarie Bernier, Los Angeles Unified School District
Peter Doering, Santa Clara County Office of Education
Lesley Farmer, California State University Long Beach
Pam Oehlman, Long Beach Unified School District
Susan Pennell, Madera County Office of Education
Martha Rowland, Sacramento City Unified School District
Glen Warren, Orange County Office of Education
Connie Williams, Petaluma City Elementary School District

BARBARA JEFFUS is the retired school library consultant
in the California Department of Education. Previously she
was a school district librarian, county office of education
library coordinator, and a high school and elementary
school librarian.
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Model School Library Standards and District Board Policy
Crystal Miranda, Teacher Librarian, and John McGinnis, Member of the Board of Education

Planning is
underway for
professional
development that
will ensure that all
Teacher Librarians
are properly
prepared to meet
the expectations
for instruction
and student
achievement
outlined in
the Standards.
In addition,
Administrative
Regulations chiefly
related to the
library fine portion
of the new Board
Policy are being
developed.

Introduction

The Long Beach Unified School District got a quick start implementing the new California Model School Library
Standards. In fact, work began on the implementation well before the State Board of Education officially adopted
the new state standards in September, 2010.

Background

A year ago in March, Barbara Jeffus, the school library consultant at the California Department of Education
(CDE) and the state’s leader in developing the new standards, partnered with Crystal Miranda, the school library
curriculum leader in the Long Beach Unified School District (LBUSD) to prepare a presentation on the Standards
for the LBUSD Board of Education. The presentation was delivered at one of the Board’s quarterly workshops,
which are different from the Board’s regular business meetings in that they permit more time for presentations as
well as for questions and discussion.
Barbara and Crystal’s presentation provided the Board with a comprehensive review of the instructional role of
strong school library programs. The draft Standards were the vehicle Barbara and Crystal used to illustrate what
these programs look like. Crystal highlighted some successful library programs in LBUSD. Their presentation
included a highly polished PowerPoint and a district-produced video.
Six months later at the August LBUSD Board workshop, Board Member John McGinnis shared with his Board
colleagues the current LBUSD Board Policy on Library Media Centers. Most Board members, administrative staff,
as well as most teacher librarians in LBUSD were not aware the Board had a policy on school libraries. The policy
had been developed decades ago and had lain dormant. But board policies are important because they establish the
guidelines that administrators and faculty must follow in carrying out the instructional program. The old library
policy stressed library materials and bore no resemblance to the dynamic library instructional programs Barbara and
Crystal had described at the March Board workshop.
As a result of the presentations at the Board workshops, administrative staff and Board members agreed that the
outdated policy was well overdue for revision and the Board directed the administration to develop a new policy. A
Library Board Policy Committee was convened. Members included the Director of Special Projects who oversees
categorical funding, the library curriculum leader, four teacher librarians (two high school, one middle and one
elementary), one library media assistant who works at two K-8 sites, three principals representing all three levels,
and three classroom teachers representing all three levels. One of those classroom teachers already has the teacher
librarian credential and the other is working toward it.

Work on a New Board Policy Begins

The Committee meeting opened with a twenty-minute presentation on the Model School Library Standards to
assure that everyone understood the role of the school library and the Teacher Librarian. Other than the Teacher
Librarians, most committee members were unaware of the existence of the new Model Library Standards. The
committee examined a variety of grade-level standards documents. Next, the committee examined the current Board
Policy for Library Media Centers (“Library/media centers,” n.d.).
This policy essentially restated the ALA School Library Bill of Rights introduced in 1969 (“School library bill,”
1969). While full of strong positive language regarding stimulating, balanced, curriculum-based multicultural
materials, there was nothing in this policy about teaching and learning, technology, collaboration or the integration
of information literacy skills into all areas of learning.
As a foundation for the new policy, committee members were given a copy of the California School Boards
Association (CSBA) Board Policy for Library Media Centers (“Board policy for,” 2005). In addition to provisions
for library plans and selection policy, the CSBA policy included a section headed “The District’s school libraries may
provide.” The Committee saw this as an ideal placement for the four overarching library standards for students that
form the foundation of the new CDE state standards.
Committee members also recognized the importance of the collaborative teaching role of Teacher Librarians and
agreed to its inclusion as well as reference to the assistance provided by the Teacher Librarians to all stakeholders.
“The District’s school libraries may provide” became “The District’s school library programs shall provide,” stressing
the necessity of strong school library programs to the overall instructional program. The Board of Education adopted
the revised Board Policy for School Library Programs on December 7, 2010 (“Library/media centers,”2010). These
are attached below.

Instruction Changes

Lesson plans developed by LBUSD Teacher Librarians have been re-evaluated in light of the new Standards and
Board policy. It was determined that, particularly at the elementary level, some library units of instruction are more
closely aligned with English Language Arts Standards than Library Standards. Guided by the Library Standards,
units will be modified and instruction adjusted. Planning is underway for professional development that will ensure
8

that all Teacher Librarians are properly prepared to meet the expectations for instruction and student achievement
outlined in the Standards. In addition, Administrative Regulations chiefly related to the library fine portion of the
new Board Policy are being developed.

Conclusion

Infusing the Model School Library Standards into the Board Policy for School Library Programs was the first
step in what will be the District-wide confluence of goals and objectives for school library programs. In addition
to driving professional development for teacher librarians, next steps include a five-year plan for libraries that will
address staffing and resources. Progress may be hampered by budget considerations, but the Long Beach Unified
School District continues its distinction as a school library leader, recognizing the value of strong school libraries as
essential to the LBUSD mission to support the personal and intellectual success of every student, every day.

References

American Library Association, (1969). School library bill of rights. Chicago, IL: ALA California School Boards Association,
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INSTRUCTION

BP 6163.1

School Library Programs
The Governing Board recognizes that school libraries support the educational program by providing access to
and instruction in a variety of information resources. The District shall provide school libraries with up-to-date
books, reference materials, and electronic information resources necessary to promote literacy, support students in
achieving academic standards and prepare students to become lifelong learners.
School libraries shall be open for use by students and teachers during the school day. (Education Code 18103)
Any school library open outside the school day, such as evenings and/or Saturdays, shall be under the supervision of
a certificated employee. (Education Code 18103)
The District’s school library programs shall provide:
1.	Library instruction in the ethical, legal and safe use of information so that students will learn to:
• access information by applying knowledge of the organization of libraries, print materials, digital media,
and other sources;
• evaluate and analyze information to determine appropriateness in addressing the scope of inquiry;
• organize, synthesize, create and communicate information;
• integrate information literacy skills into all areas of learning and to pursue information independently to
become life-long learners
2. Teacher librarian collaboration with classroom teachers to create and teach lessons supporting all curricular
standards using the resources of the library and beyond.
3.	A collection of current print and electronic resources adequate and appropriate for user needs that support
all curricular areas and personal interests.
4.	Assistance to classroom teachers, administrators and school community members in becoming
knowledgeable about effective, ethical, legal and safe uses of library media services, materials and equipment.
Library Plans
The District shall develop a Districtwide plan for school libraries. In developing the Districtwide plan, the
Superintendent or designee shall consult with teacher librarians, classroom teachers, administrators, parents/
guardians and students as appropriate.
BP 6163.1
The Districtwide library plan shall describe the District’s vision and goals for the District’s libraries and action
steps including how funds will be distributed to school sites. As appropriate, the plan shall also address staffing,
professional development for administrators, teacher librarians, classroom teachers and classified staff, facilities,
selection and evaluation of materials, prioritization of needs and other related matters.
Whenever a school receives state funding for school and library improvement pursuant to Education Code 4157041573, the school site council shall develop a single plan for student achievement that incorporates the Districtwide
plan for school libraries. (Education Code 41572)
The Districtwide plan for school libraries developed pursuant to Education Code 41572 may fulfill this requirement
provided the plan meets the criteria of Education Code 60242.

continued on next page
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continued from previous page
Selection and Evaluation of School Library Materials
The Superintendent or designee shall develop procedures for the selection and evaluation of library materials.
Responsibility for the selection of library materials is delegated to the professional library staff through the principal.
Teacher librarians shall evaluate materials using professional selection aids and standards in accordance with law,
Board policy, and administrative regulation. The selection process shall invite recommendations from administrators,
teachers, other staff, parent/guardians, and students as appropriate.
Library materials should be continually evaluated in relation to evolving curricula, new formats of materials, new
instructional methods and the needs of students and teachers. Materials that contain obsolete matter or are no
longer appropriate shall be removed. Lost or worn materials may be replaced if possible.
Complaints regarding the appropriateness of library materials shall be addressed using the District’s procedures for
complaints regarding instructional materials in accordance with Board Policy 1312.2.
Fines and Charges
Opportunity shall be afforded pupils to borrow school library materials at no charge for use in the library and
classrooms as well as out of school. Reasonable fines or penalties may be assigned for the late return of library
materials. Procedures for establishing and processing library fines and penalties shall be determined in Administrative
Regulations. (5 CCR 16042)
Students may be charged if the materials are damaged or lost. A student’s grades, diploma or transcripts may be
withheld until the student returns the material or pays for the lost or damaged materials. (Education Code 18121)
Legal Reference:
EDUCATION CODE
BP 6163.1
18100-18203 School libraries
18300-18571 Union high school district/unified school district library district
19335-19336 Reading Initiative Program; recommended books
41570-41573 School and Library Improvement Block Grant
44868-44869 Qualifications and employment of library media teachers
Code of Regulations, Title 5
16040-16043 School libraries
80053 Library media service teaching credential
Effective:
Revised: December 7, 2010 LONG BEACH UNIFIED SCHOOL DISTRICT

Crystal Miranda is a teacher librarian and the school library
program curriculum leader.
John McGinnis is a member of the Board of Education. Both serve
the Long Beach Unified School District.
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In the Beginning Were the School Librarians
Erica Silverman, Author

As a writer and a
librarian, I rely daily
on the power of
search technology.
And I suspect that,
like so many of us.
child and adult
alike, I indulge in
the fantasy that
everything is online
and can be found
instantly. Perhaps
if I find the perfect
search term,
Emma Lazarus
herself will pop up
on a YouTube video
and tell me the
story of her life.

Beginnings

As I reviewed the new School Library Standards for California, I was pleased (and a bit relieved!) to see how much
I had indeed learned, absorbed and retained in the school libraries of my elementary, middle and high schools in
New York City, so many, many years ago.
n independently pursue information to become a lifelong learner. Check
n appreciate and respond to creative expressions of information. Check
n organize, synthesize, create, and communicate information. Check
n demonstrate respectful and responsible behavior in the library. Check
I remember my school libraries fondly. I remember story times and book talks. I remember how learning the
Dewey Decimal System opened up a world to me, enabling me to know where to go to browse a subject or find
exactly the book I was looking for. I remember flipping eagerly through the card catalog, and how the act of
searching lead to unexpected discoveries. I remember the awe I felt learning to use the Reader’s Guide to Periodical
Literature (just learning that such a thing existed!). Even learning to read microfilm—yes, a hassle compared with
the ease of a computer search—but what treasures await the persistent researcher.
My early experiences with school libraries and school librarians prepared me to become a lifelong-learner and a
competent researcher, albeit not as neat and organized as perhaps those Teacher Librarians would have liked.
I learned to use libraries long before computers and the Internet. I wax nostalgic about the card catalog, but I am
every bit as excited by online databases. As a writer and a librarian, I rely daily on the power of search technology.
And I suspect that, like so many of us. child and adult alike, I indulge in the fantasy that everything is online and
can be found instantly. Perhaps if I find the perfect search term, Emma Lazarus herself will pop up on a YouTube
video and tell me the story of her life.

Research for New Book

Since it doesn’t work that way, I was forced, back in 2002 when I began research for a picture book biography of
Emma Lazarus (Liberty’s Voice: The Story of Emma Lazarus, Spring 2011) to rely on the old tried-and-true research
skills I learned from school librarians.
I even found myself scrolling through microfilm at LAPL. When Lazarus died, many prominent artists, writers,
religious and political leaders contributed letters to an 1887 memorial issue of the American Hebrew, a newspaper
for which Lazarus had written. Perhaps someday the digital library Google is planning to create will provide access
to those old issues of the newspaper, but for now, I am grateful to LAPL for keeping them on microfilm. I was able
to read the letter in which pedestal committee member Constance Cary Harrison tells of imploring Lazarus to write
a poem for the statue. It was an historic moment. Emma refused, saying she could not write to order. But Harrison
knew just what to say, “Think of that Goddess standing on her pedestal down yonder in the bay and holding her
torch out to those Russian refugees of yours.” And so the poem, “The New Colossus,” was penned. Remembered
long after Lazarus herself was mostly forgotten, the poem has for all time defined the Statue of Liberty as the
“Mother of Exiles.” I’d read about this meeting between Lazarus and Harrison in books, but reading Harrison’s own
words in that 1887 newspaper made it real and very immediate.

Imagining the Past

How else to imagine myself into another time and place and make it authentic if not through research. How else
to create that world so that it will come alive in my reader’s imagination?
Research lays the groundwork. It’s also a great way to procrastinate. The sight of the blank page fills me with gutwrenching terror; the longer I can put off the moment of putting pen to paper (or finger to keyboard), the happier I am.
Information gathering feeds my imagination. A world takes shape in my mind; bits and pieces of story emerge.
Characters start to talk. As I absorb details of time and place, I am selecting and organizing them into images, and
searching for the storyline that will put them together in a meaningful way.
In preparing to write about Lazarus, I read about life in late nineteenth century New York City. I gazed at
photographs, postcards, and paintings of the streets Lazarus might have frequented, the buildings she might have
passed, the stores in which she might have shopped, the restaurants in which she might have eaten. I looked at
portraits of the people she knew. Most of what I absorbed during this process did not make it into the text of the
book. Picture books have word limits. My first draft was far too long. I cut and cut again. My editor reined me in. I
had faith that if I evoked time and place through the careful selection of word and image, I would inspire my artist’s
imagination. I would trust her to do her own research and bring the world of Emma Lazarus alive, which is just
what Stacey Schuett did—beautifully so—much to my delight. I can’t help but think that she too had some good
school librarians early on.

continued on next page
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continued from previous page

Conclusion

In the beginning were the school librarians who taught me the skills I use to this day as a writer. I don’t know
what the official standards were back when I was in school. I just know they did their job well and for that I am
forever grateful.

Erica Silverman is the author of the early reader series, Cowgirl Kate and
Cocoa, the first of which was a Theodore Suess Geisel Honor Book. Her many
picture books, include Big Pumpkin, a perennial Halloween favorite; Don’t
Fidget a Feather, winner of the California Young Reader Medal; and Sholom’s
Treasure: How Sholom Aleichem Became a Writer, winner of the 2006 Sydney
Taylor Award. She taught English as a Second Language to adults for 14
years. She currently works as an adult librarian with Los Angeles Public
Library, where she conducts a workshop on Life Story Writing. Her new book
is Liberty’s Voice: the Story of Emma Lazarus (Dutton). You can see her book
trailers at www.ericasilverman.com.

Our partners in so many ways!
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The Research Behind State Library Standards
Dr. Lesley S. J. Farmer, Professor

The goal of my
research was to
develop baseline
standards as
well as service
and quantitative
resource standards
for school
library media
programs (SLMPs)
in California,
identifying the
conditions needed
for students to
meet library
learning outcomes.

Background

When California’s model school library standards were being developed, It was important to ensure that the
standards were data-based, particularly in terms of identifying the conditions needed to sustain them.
In reviewing the professional literature, I identified four variables that contribute to student academic
achievement:
n staffing;
n the library facility itself as a physical learning environment;
n library collections; instruction, collaboration, reading-related and other services;
n program administration.
These variables were used as a tentative set of baseline standards.
The goal of my research was to develop baseline standards as well as service and quantitative resource standards for
school library media programs (SLMPs) in California, identifying the conditions needed for students to meet library
learning outcomes.
To validate the variables, a national school library survey sponsored by the School Library Journal (SLJ) was
consulted, which was representative of schools having professional librarians. That database was compared with
school library survey data obtained from the 2007-2008 California State Department of Education. These data were
found comparable.

Findings

Based upon actual conditions that exist in school libraries, both in California and nationwide, the following
tentative set of standards for school libraries emerged from the meta-analysis and survey data:
n One full-time teacher librarian
n One full-time paraprofessional
n Integrated library management system (cataloging and circulation), including a online public access
catalog
n Internet access for students
n Library open 36 hours or more per week
n At least some flexible scheduling
n Library web page/portal
n Adequate facilities, that is, room and seating for one class and additional individuals as well as for
the collection
n Computers—(at least: 10 computers at the elementary level; 15 computers at the middle school level;
25 computers at the high school level).
n At least two online subscription databases (one video/image based and at least one periodicals aggregator).
The model baseline for text databases is one for elementary, two for middle school, three for high school.
n Regular planning with at least one grade or department of teachers (20% or more).
n Ongoing services, including readers’ advisory/guidance, information literacy instruction, Internet and
database instruction.
n A current set of policies and procedures and a yearly strategic plan that includes assessment of program
goals.
Out of 4382 of California SLMPs library staff who completed the annual survey, 352 met all of the baseline
standards listed above:
n 13 elementary (0.4% of level’s sample),
n 69 middle school (8.2% of level’s sample), and
n 267 senior high (44.9% of level’s sample), and
n 3 other grade level combinations (3.6% of level’s sample).
The main variable differentiating those SLMPs meeting the baseline standards from those not meeting the
standard was the presence of a full-time Teacher Librarian.

continued on next page
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A Closer Look

A follow-up ANOVA analysis revealed more nuanced differences. For the SLJ data set, the only factors that really
set apart those libraries that met the baseline standards were book collection size, information literacy instruction,
and instruction on Internet use.
In contrast, for California, not only were those factors significantly different, but the following additional factors
were also significant when comparing programs that met or did not meet the standards—flexible scheduling (or a
mix of flexible and fixed), book and non-book budget, copyright date or collection recency, having a library web
site/portal, having at least two subscription databases, and planning with teachers. In sum, in California, the school
library programs that met “baseline” standards, with TLs, were significantly different from those libraries that did
not meet them.
Descriptive statistics and a factor analysis were then done on both data sets to determine the quantities of
resources present in SLMPs that met baseline standards. The following quantities were found to exist in these
programs:
n At least two-thirds of the print collection considered current (at least 50% of the collection more
current than 1995 copyright date)
n Collection size base ( based on number of volumes): 13,000 for elementary; 15,000 for middle school;
20,000 for high school
n Book collection ratio to number of students: 20 books/elementary student, 18 books/middle school
student, 12 books/high school student
n Collection development—adding books to the collection per year: 1 book/elementary student,
1 book/MS student, .5 book/HS student
n At least $5000 spent on books (all grade levels) (California, 2008); note that on the national level that
baseline amount would be $8000
n At least $4000 spent on non-books, noting database aggregators
n At least $500 spent on print periodicals
n Total materials budget: standard of $7,000 for elementary, $9,000 for middle school and high school;
alternatively $8000 for all levels (the baseline median is $4000 for elementary, $7500 for middle school,
$8000 for high school, California, 2008); note that the national average figure is $8000 for all levels,
whether the SLMP met baseline standards or not
n Total material budget per student: $12/elementary student, $8/middle school student, $4/high school
student (California, 2008); note that the national average figures are $14/elementary student, $12/middle
school student, $8/high school student (baseline or not)

Discussion

Considered together, the California and national data sets confirmed the findings of dozens of studies correlating
school library variables and student academic achievement.
The one factor in CA that led to a SLMP not meeting other baseline standards was staffing. Less than a half
percent of California elementary school libraries met all the base standards, as opposed to almost fifteen percent
of counterparts nationwide. That situation also differentiates California and national school libraries at the middle
school level; less than 10 percent statewide versus almost thirty nationwide. Furthermore, Teacher Librarians are less
likely to have a paraprofessional librarian on staff in California.
Almost every school library in the SLJ national data set had an integrated library management system and
adequate facility. Statewide licenses enabled most school libraries to have subscription databases. California is one of
the few states not to have such agreements, leading to gross inequities across schools in student access to online
information. Most libraries had computers, at least for the staff. Internet-connected computers and student access
to online information were also the norm nationwide, although less likely in elementary than in middle and high
schools.
Other school library variables represented a range of values (e.g., periodical budget) rather the existence of a
variable or lack thereof (e.g., library web portal). Thus, to generate valid quantitative figures that could translate
to base standards, average quantities from the schools meeting the baseline standards surveyed by SLJ and in
California were used. Each variable was handled independently, although correlations between variables did exist.
The assumption was made that if half of the sample had the variable, it was a reasonable expectation. Nevertheless,
libraries tended to either meet or exceed these variable, or they lacked those resources in general.

Conclusion

Only ONE California school library, a reputable middle school site in a well-to-do county, met all of the
base standards and the average quantitative values. Elementary SLMPs are especially at risk for providing a solid
foundation for information literacy and reading promotion. The one factor that (again) distinguishes high-quality
SLMPs is staffing: a full-time teacher librarian and a full-time paraprofessional.
California SLMPs tend to lag behind SLMPs nationally, as noted above. The simple answer is that high-quality—
and low-quality SLMPs exist at both state and national level, but percentage-wise, fewer California SLMPs in
comparison with SLMPs nationally have the services and resources that mark effective programs, particularly at the
elementary and middle schools. These differences cannot be accounted for by demographic differences.
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The bottom line? California has a long way to go to insure that its school libraries provide the conditions needed
to enable students can succeed academically. The good news is that California teacher librarians can base library
program standards on best practice empirically-based statistics, and use these data to examine their validity in light
of student academic achievement.
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Common Core Standards—How They Align with the New
Model Library Standards for California Public Schools
Susan Martimo, Retired Manager of Library Services, Santa Clara County Office of Education

During the
development of
the Common Core
Standards, the
California legislature
established
the Academic
Content Standards
Commission (ACSC)
that was charged
to review the
Common Core State
Standards (CCSS)
over the summer
of 2010.

Introduction

The purpose of this article is to provide background on the development of the Common Core Standards. It will
also show ways in which they align with the new Model School Library Standards in California to give guidance to
educators as they engage in curriculum planning.

Background on the Common Core Standards

Why do we have new Common Core Standards when most states had already adopted their own academic
content standards? One answer is that individual state standards varied considerably from one state to another.
For example, California’s standards were rated highly and termed “rigorous” by a number of outside organizations
while other states’ standards were not. This disparity became a problem when trying to compare student academic
achievement across states. Even so, the federal government cannot simply establish national standards because,
constitutionally, the responsibility for education rests primarily with the states.
In an effort to remedy this problem the National Governor’s Association and the Council of Chief State School
Officers began the Common Core State Standards Initiative (http://www.corestandards.org/) to develop consistent
academic content standards for English language arts and mathematics that would be essentially the same across
most, if not all, states. California was one of 48 states that participated in the collaborative to develop the standards
and provide input and comments throughout the process.
The carrot enticing states to participate in the Common Core Initiative was the competition for federal funding
known as Race To The Top (RTTT). To compete in the RTTT and receive funds, a state had to have adopted
standards that were developed by a consortium of states. California’s Governor, State Superintendent of Public
Instruction and the State Board of Education decided to compete for the RTTT funds and to participate in the
Common Core Standards Initiative. Although California submitted proposals for both rounds of the RTTT
funding, it did not receive a grant.
During the development of the Common Core Standards, the California legislature established the Academic
Content Standards Commission (ACSC) that was charged to review the Common Core State Standards (CCSS)
over the summer of 2010. The ACSC was authorized to add some words and phrases to these original standards to
maintain the rigor of the California standards. This group submitted their recommendations for approval by the State
Board of Education. The Common Core State Standards with California Additions were adopted on August 2, 2010.

A Deeper Look at the Common Core Standards

The Common Core Standards Initiative started with the development of college and career readiness (CCR)
standards. These serve as the anchor standards to define the expectations that must be met for students to enter
college and workforce training programs. Detailed grade-specific standards translate these broad CCR statements
into age- and attainment-appropriate terms.
The CCSS English language arts standards are organized in four strands:
n Reading (divided into Reading Literature, Reading Informational Text, and Reading Foundations)
n Writing
n Speaking and Listening
n Language
There are grade level standards for each grade K-8 and grade spans 9-10 and 11-12. In grades 6-12, there are
additional standards for literacy in history-social science, science, and technical subjects that provide additional
specificity for the application of reading and writing skills to subject-area content.
The CCSS for English language arts balance the reading of literature with the reading of informational text by
providing a set of standards for each based on the same set of ten anchor standards for reading.
The CCSS also focus on text complexity—students reading text at the appropriate levels. The CCSS use a threepart model to measure text complexity:
(1) Qualitative dimensions of text complexity, such as levels of meaning or purpose, structure, language
conventionality and clarity, and knowledge demands.
(2) Quantitative dimensions of text complexity, such as word length or frequency, sentence length, and text
cohesion, typically measured by computer software.
(3)	Reader and task considerations, including variables specific to particular readers (such as motivation,
knowledge, and experiences) and particular tasks (such as the purpose and the complexity of the task assigned
and the questions posed).
Overall assessments of text complexity are best made by teachers and Teacher Librarians employing their
professional judgment, experience, and knowledge of their students and the subject.
16

The CCSS also emphasize information literacy and research skills throughout the grades:
n To be ready for college, workforce training, and life in a technological society, students need the ability to
gather, comprehend, evaluate, synthesize, and report on information and ideas, to conduct original research
in order to answer questions or solve problems, and to analyze and create a high volume and extensive range
of print and nonprint texts in media forms old and new. The need to conduct research and to produce and
consume media is embedded into every aspect of today’s curriculum. In like fashion, research and media
skills and understandings are embedded throughout the standards rather than treated in a separate section.
(Common Core Standards Initiative, 2010)
These research skills are especially evident in the CCR anchor standards for writing which include the following
three standards under the heading of “Research to Build and Present Knowledge:”
7.	Conduct short as well as more sustained research projects based on focused questions, demonstrating
understanding of the subject under investigation.
8. Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each
source, and integrate the information while avoiding plagiarism.
9.	Draw evidence from literary or informational texts to support analysis, reflection, and research.

The Standards Align

Grade specific standards are drawn from these anchor standards at all grade levels. For example, CCSS writing
standard #7 for grade two (based on the CCR anchor standard #7 above) states:
n Participate in shared research and writing projects (e.g., exploring a number of books on a single topic to
produce a report; record science observations).
This grade two CCSS writing standard is supported by the following grade two Model School Library Standards
that identify the steps in the research process:
1.2.a	Develop questions that define the scope of investigation and connect them to the topic.
1.3.a Identify two sources of information that may provide an answer to the question(s).
2.1.b	Review facts and details to clarify and organize ideas for notetaking.
3.3.b	Record and present information with pictures, bar graphs, numbers, or written statements.
4.2.a Share the source from which information was obtained.
Another example is from the CCSS reading informational text standard #7 for grade five:
n Draw on information from multiple print or digital sources, demonstrating the ability to locate an answer to a
question quickly or to solve a problem efficiently.
Examples of grade five school library standards that support this CCSS reading standard include:
1.3.f	Understand how text features make information accessible and usable (e.g., chapter headings, subheadings,
captions, indexes)
1.4.b	Use scanning and skimming skills to locate relevant information.
1.4.c	Locate relevant information by using specialized features of print (e.g., citations, end notes, preface,
appendix, bibliographic references) and digital text (e.g., keyword, controlled vocabulary).
2.3.a	Evaluate information located to determine if more information is needed and, if so, identify additional
resources to search.
There are many other examples of how the recently-adopted Model School Library Standards support the CCSS.
Please visit the California Department of Education Web page at http://www.cde.ca.gov/ci/cr/lb/, “School Library
Standards Supporting Common Core.”

Additional Resources

The Web page given above also links to a number of other resources for school library staff, including A Look at
Kindergarten through Grade Five in California Public Schools. This publication provides a compilation of subjects
in the basic course of study, including information about the CCSS in reading and mathematics and the school
library standards, organized by individual grade levels. Each grade level has a section on the school library standards
describing what students would learn in that grade if the standards were fully implemented. This section includes
an example of a collaborative lesson demonstrating how the CCSS and the Model School Library Standards can be
integrated with other content areas.
The State Board of Education has adopted the CCSS
Susan Martimo served for 30
and assessments based on these new standards are
years as the Manager of Library
expected in 2014-2015. The school library standards can
Services for the Santa Clara
be the vehicle for implementation of the CCSS in English
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language arts, especially those CCSS standards related to
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The Challenge of Implementing the Standards
at Elementary Schools
Pam Oehlman, Teacher Librarian, NBCT

You, the teacher
librarian, are the
only professional
educator
credentialed to
instruct students
in these Model
School Library
Standards across
all grade levels and
curriculum areas.
Collaboration with
classroom teacher,
however, is still
essential.

Introduction

In September 2010, the State Board of Education voted unanimously to adopt the Model School Library
Standards. Former State Superintendent of Instruction, Jack O’Connell, applauded the new standards, saying the
standards provide grade-level specifics for developing in students’ safe online practices and ethical online citizenship.
They specify that California students proficiently access, use, analyze, evaluate and integrate into their learning
information in all formats. They focus on students doing critical thinking, making reasoned sense of available
information, and using what they find with wisdom. Implementing these new standards will significantly increase
our children’s opportunities to think critically.
However their adoption, occurring simultaneously with the worst budget crisis in decades, makes their
implementation a challenge. If, as in other states, there were a credentialed teacher librarian in each elementary
school to collaborate with teachers and meaningfully implement the standards across curricular content, the
task would be doable. Instead, in these important early years, the infrequency of teacher librarians in California
elementary schools makes them “statistically immeasurable” in their effectiveness to improve elementary student
achievement. (Achterman, 2008).

Digital Literacy and the Model Library Standards

Two Governors have acknowledged the importance of digital literacy. Through Executive Order S-06-09, the
Governor Schwarzenegger established a council charged to develop a policy and action plan to ensure that all
Californians can compete in today’s global knowledge-based economy. (Schwarzenegger, 2009) The resulting
California Information and Communication Technologies Digital Literacy Leadership Council gave “digital
literacy” a common definition. The definition is virtually a repeat of the core elements of the Model School
Library Standards. Digital literacy “is a lifelong learning process of capacity building for using digital technology,
communications tools, and/or networks in creating, accessing, analyzing, managing, integrating, evaluating, and
communicating information in order to function in a knowledge-based economy and society.”(ICT 2010)
This definition reflects a desire for knowledge, skills and behaviors that go beyond the obvious technical
operations of a computer or other technology device. (ICT 2010). The report is available at Digital Literacy
Pathways (http://tinyurl.com/DigitalLiteracyPathways). Note that the Model School Library Standards appear
in Appendix E on page 69. It is no accident that the key terms from the Library Standards—access, evaluate, use
and integrate—appear in the Council’s definition as key members of the California School Library Association
participated in the development of this document.

The Elementary Challenge

When the selected panel came together to begin the process of writing the standards we knew that historically in
California there have been few teacher librarians in elementary schools. It was the panel’s belief that the standards’
implementation in elementary school is critical to the scaffolding throughout the grades. We knew then and know
now that specific information literacy content teaching, modeling ethical behaviors and modeling digital safety
are foundational for our children in the early grades. The Model School Library Standards are the only content
standards that address critical thinking skills, information resilience and cyber safety. The sequence of skills begins in
Kindergarten.
However, it will, as Hillary Clinton says, “take a village” for school implementation of our standards at the
elementary level. Everyone with a California Teacher Librarian Services Credential will need to be involved. You will
be the “villagers” that make implementation possible.

Offer Your Expertise

In Long Beach Unified School District (LBUSD), a collaborative mix of teacher librarians, health and technology
teachers are working together to produce digital literacy and cyber safety lessons. The Model School Library
Standards emphasized in the standards matrix provide the context we are using to develop these lessons. These
lessons, shared in administrative and teacher trainings this summer, provide something concrete to teach. Next
school year, implementation of these lessons in the LBUSD throughout all grade levels will provide the first
structured effort to comply with legislation that recommends that districts teach these subjects. Does your district
have a plan to implement the Standards? Volunteer to help them to begin.
I can share from my experience as an elementary teacher librarian for 22 years, at times serving three schools
during the week, that lessons were often allotted 8-10 minutes in the hustle- in, hustle-out atmosphere of serving
every class in the school. Even within these constraints, you can still implement the Standards by layering them
into the content area being emphasized by that classroom teacher. You may not even realize it, but you are already
teaching many of the standards. For example, you have just read the California Young Reader Medal nominee,
Duck, by Randy Cecil, to a Kindergarten class. You direct a discussion of Duck’s characteristic using key phrases
found in the text and illustrations, determining whether the events could happen in “real life”. You have laid the
foundation for Kindergarten standard 1.3.d, Distinguish fact from fiction (CDE, 2011).
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Students at an early age need to discover for themselves that not everything on the Internet is true. Gina
Amenta-Shin of Ed Tech Services, Inc, shared this lesson during our workshop to create digital literacy lessons.
Using the fifth grade social studies topic of “Explorers”, students gather information from two websites, http://
www.allaboutexplorers.com/ and http://www.enchantedlearning.com/explorers/. The fake allaboutexplorers
site immediately “does not feel right” when, in the first sentence on Christopher Columbus, the website reads,
“Christopher Columbus was born in 1951 in Sydney, Australia”. A T-chart comparison of the Christopher
Columbus facts in the two sites reveals that allaboutexplorers is not accurate. You have laid a foundation for
evaluation, found in the fifth grade, Standard 2.2.c., Evaluate Internet resources for accuracy, credibility, and
relevance (CDE 2011).

Explore these Resources to Begin

Where do you begin? Go to the California Department of Education website is a goldmine of information.
Everything you need to get started is there. Internalize the Standards by reading them, found by clicking on
Model School Library Standards. Download and print the Standards in Table form, Standards in Table. Highlight
those standards that you are teaching. Study the Grade Level Curriculum section and begin writing integrated
lesson plans. Use these plans publicly with students and their teachers to increase your credibility. You, the teacher
librarian, are the only professional educator credentialed to instruct students in these Model School Library
Standards across all grade levels and curriculum areas. Collaboration with classroom teacher, however, is still
essential.
The Brokers of Expertise website is a new one for California educators. The State Department of Education
has developed this site as a repository for resources, lesson plans, ideas and conversations. Join the Brokers of
Expertise, become a member of the California Teacher Librarian Group, and post your lessons on the website. As we
collaborate among ourselves, as well as with the rest of the teaching staffs at our schools, we improve our practice
and our students’ grow and learn. We need your help. Let’s begin now.
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Gimme Five Research: A Synthesis of Students,
Standards, and Strategic Steps
Suzanne Osman, Teacher Librarian, NBCT

The alignment
between these
library standards
and the content
area standards
provides a natural
link for Teacher
Librarians to show
our colleagues
how to facilitate
purposeful research
lessons so that
their students can
begin to find value
in the pursuit of
knowledge.

What Educators are Facing

There was once a boy named Milo who didn’t know what to do with himself—not just sometimes, but always. When he
was in school he longed to be out…Nothing really interested him—least of all the things that should have. “It seems to me
that almost everything is a waste of time,” he remarked one day as he walked dejectedly home from school. “I can’t see the
point in learning to solve useless problems, or subtracting turnips from turnips, or knowing where Ethiopia is or how to
spell February.. And, since no one bothered to explain otherwise, he regarded the process of seeking knowledge as the greatest
waste of time of all. (The Phantom Tollbooth, page 9).
Unfortunately, this is not just the plight of a loveable character from children’s literature. This is the sentiment of
all too many students in California classrooms today. Therefore, we as Teacher Librarians must teach students how to
discover meaning in the process of acquiring knowledge. Our new California State School Library Standards widely
support the research process. Additionally, these four library standards align with the state subject-matter standards
already in place.
The first standard calls for students to access information from various sources. The second standard discusses
the evaluation and analysis of information to determine its relevance. The third standard addresses how students
are to organize, synthesize, create, and communicate information. The final standard outlines the integration of
research skills into all areas of learning. The alignment between these library standards and the content area standards
provides a natural link for Teacher Librarians to show our colleagues how to facilitate purposeful research lessons so
that their students can begin to find value in the pursuit of knowledge.

A New Research Model

I had been an educator for well over a decade and had never felt altogether comfortable with the current
research models out there when I developed Gimme Five, the research model presented in this article. This model
knits together the most effective parts of other research models. With the aid of graphic organizers, Gimme Five,
breaks down the research process into five easy steps that are adaptable to all grade levels and learning capabilities.
Questioning, Locating, Note-taking, Writing, and Evaluating.
During the Questioning stage, students are instructed to ask themselves what topic they want (or are required) to
research. If their initial question is too broad, students learn how to whittle it down; if it is too narrow, they perform
tasks that enable them to widen the spectrum of possible research questions.
During the Locating Stage, students determine what resources are available to find their information, where these
resources are found, and where exactly in each resource the pertinent information resides. During the Note-taking Stage,
students record the new knowledge and make a formatted bibliography for each source. Then, during the Writing Stage,
students organize all of their facts into a coherent project, making sure they convert their notes into their own language
and voice. Finally, after the students have finished their product, they engage in the Evaluation Stage, which requires
them to reflect on the level of excellence, completeness, accuracy, and appropriateness of their work.
In order to help students navigate through the five steps of the research process, Gimme Five centers around the
use of specific graphic organizers, referenced in the table below. In addition, pertinent California school library
standards are noted. All of the graphic organizers can be found online at www.vnhslibrary.yolasite.com and are
available for readers to use. When you get to the website, click on “Helpful Links & Resources” on the menu to the
left. Then, when you are redirected to this section, click on “Research Hand-outs”.
With simple modifications, all these graphic organizers can be effectively used throughout the student research
process with all grade levels, learning styles, and academic proficiencies.

A High School Example

One research project that I co-facilitated centered on social and environmental issues with a Life Skills teacher.
First, students chose an issue about which they felt passionate and/or curious. During the Questioning Stage,
students filled out the “Developing Your Research Questions” and “Research Question Template” graphic
organizers. This helped the students dissect their massive subjects into several digestible parts so that they could
identify the specific aspect on which to concentrate. Before assigning the graphic organizers to students to complete
independently, I modeled the process using the subject “High School” and solicited suggestions from the whole class.
Next, all the students helped me generate effective questions about high school by plugging in the various ideas we
had just discussed. After they practiced these skills as a class, students filled out the two graphic organizers on their
own based on the social or environmental issue they had chosen.
One student, for example, selected Animal Rights. Before filling out the graphic organizer to narrow down her
topic, she had no idea what aspects of this brutal issue she was interested in pursuing. After reflecting on her subject
in this structured way through the use of graphic organizers, she was able to came up with fascinating sub-topics
such as the PETA campaign “I’d rather go naked than wear fur”, animal displacement due to urbanization, cosmetic
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As I worked with
this class, I realized
that the students
had very limited
knowledge of the
research process.
This is a common
impediment I
encounter with
almost every class
that visits the
library. A few of the
students confessed
to me that they
had never used
an encyclopedia
before and didn’t
even know how to
look up a subject.
Most of them
accessed Wikipedia
online without
questioning the
validity of its
information.

animal testing, Michael Vicks’ dog fighting crime, and no-kill animal shelters. Now she could generate
some intriguing questions such as. Why did so many fish die at Redondo Beach recently. What are the
effects of melting ice caps on polar bears. What are the differences between a wild animal living in a zoo
and living in the wild. How have animal rights changed since the founding of Peta.
As you might predict, researching any one of these questions would be far more rigorous, more
engrossing, and ultimately more successful than looking up animal rights in general. In the end, this
student chose to research the differences in lifestyle and health between caged animals and animals living
in the wild.
Prior to inviting students to locate resources to answer their questions, I taught a workshop on taking
notes. Together as a class, students read a sample article on cyber-bullying and then practiced taking
bullet notes strictly adhering to the rules of one idea per bullet, no more than seven words per bullet, and
no complete sentences. When students showed adequate mastery, they were ready to conduct their own
research.
In addition to writing up a research paper, students were charged with the task of constructing a model
of an original community organization that would address their social or environmental issue. Using arts
& crafts materials and found junk, students developed counseling clinics and think labs, educational
centers and recreational facilities. They wrote a mission statement; created a brochure of services; and
presented their models to their peers, the classroom teacher, the teacher librarian, and an assemblage of
guest political representatives from the neighborhood, who were invited. The student I mentioned above
created a community zoo that took into account the deleterious affects of being caged and strived to
provide environments for the displayed animals akin to the lives of their free-roaming wild friends.
As I worked with this class, I realized that the students had very limited knowledge of the research
process. This is a common impediment I encounter with almost every class that visits the library. A few
of the students confessed to me that they had never used an encyclopedia before and didn’t even know
how to look up a subject. Most of them accessed Wikipedia online without questioning the validity of its
information.
Before providing an effective note-taking workshop, the students spent the entire library period
aimlessly recopying whole sentences from their books. However, after their classroom teacher and I began
introducing them to the various research skills delineated in both Gimme Five and the new California
State School Library Standards, the students began to flourish. Utilizing the bullet method helped
students gather much more information on their subjects because they weren’t wasting time laboriously
copying whole sentences from the texts. They felt a sense of focus because they were locating answers
to specific, researchable questions that yielded rich information (all questions passed the “Peter Wants
Spaghetti For Dinner” formula, it was POSSIBLE to find the answer, they WANTED or needed to know
the answer, the SIZE was not too narrow or too broad, it was based on FACT and not personal opinion,
and they DIDN’T already know the answer).
They were exposed to a variety of primary source websites they would never have visited when they
used Wikipedia only as a database. Finally, providing the students with an alternative culminating product
(in addition to a research paper), inspired their imagination and mentally challenged their intellectual
powers. Moreover, students who regularly struggled academically and behaviorally could feel a sense of
accomplishment because this lesson appealed to these interests in hands-on, real-world, culturally-relevant
experiences.
The table that follows illustrates the new Model Library Standards I address, the templates I use, and
the steps in the Gimme Five research model. This approach to incorporating the new Model Library
Standards into my instruction with high school students has proved highly successful in structuring the
research process so that all students can achieve.
Once students experience success in their researching skills, they will undoubtedly begin to
comprehend, appreciate, and enjoy the process. They may even write rap songs about the research process
as Los Angeles twelfth grader Qavonjez did:
Research is the definition of the thoughts of your imagination.
The work of finding things, places, nouns. It’s a crazy nation
To find to look. To cry to cook.
Because I am hungry looking for this work.
Playing football in the dirt while thinking when I get home.
The book the internet and movie is where I research to search for my everything.
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Gimme Research Steps & Library Standards Table
School Library Standards

Templates

Notes/Reminders
QUESTIONING STEP

1.1a Identify topics; broaden or
narrow topic and develop ideas to
direct the focus of an inquiry

Developing Your
Research Questions

Students will fill out this graphic organizer by brainstorming the various
aspects associated with their topic as prompted by each square in preparation for the template below.

1.2. Generate research questions
based on interests, observations,
information, stories, and issues or
on an assigned topic.

Research Question
Template

Students will plug in the words they generated in the graphic organizer
above to create effective research questions

LOCATING STEP
1.3.k Use a variety of print, media, 1. Bingopedia
and online resources to locate in2. More Choices for
formation including encyclopedias Bingopedia Spaces
and other reference materials

Familiarize your students with the encyclopedia by playing Bingopedia—
start by giving each student an encyclopedia volume. Then they find an
example of each category in it and answer the question. When they have
an entire line completed or the whole board, they yell out Bingo.

2.2. Assess comprehensiveness,
1. Website Evaluations
currency, credibility, authority, and 2. Website Evaluation
accuracy of resource. . . 2.2 a-d

Teach your students the various criteria by which to evaluate a website by
handing out the first sheet. You may require the second evaluation to be
filled out for every source students claim on their research paper/project.

NOTE-TAKING STEP
3.0 The student will organize, synthesize, create, and communicate
information.

1. Note-Taking. Trash
For Trash or Treasure, follow the instructions to help students understand
or Treasure & Notewhat kind of words are deleted when taking notes. Read the Current
Taking Template
Event as a class and practice taking notes using the Bullet Note criteria.
2. “High-Tech Bulllies”
Current Event Article

3.1.c Use appropriate conventions
for documentation in the text,
footnotes, references, and bibliographies by adhering to an acceptable format

1. Bibliography Format
Chart (4 pages)
2. Copy of Bibliography Format (condensed
1 page)
3. Bibliography Relay
Race

Provide your students with bibliographic practice by playing the Relay
Race. Give each group of students a bag of resources (a CD, a book, a
website, an encyclopedia, a newspaper article, etc.) and have them write
the correct bibliographic citation for each. The group with the most points
at the end, wins.

WRITING STEP
3.3 Use information and technology creatively to answer a question,
solve a problem, or enrich understanding
3.3.h Draw clear and appropriate
conclusions supported by evidence
and examples

1. Generic Research
Paper Organizer
2. Research Paper
Organizer
3. Boxes

Use one of the process templates to help students organize their final
research paper. Adjust as needed. The last template is pages for an ABC
book students can make—each letter of the alphabet represents an aspect
of the topic; a picture and brief write-up explaining what the aspect is and
how it relates to the overall topic is included. Students can use the Developing Your Research Questions template for ABC word ideas.
EVALUATING STEP

4.3 Appreciate and respond to creative expressions of information
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Research
Self-Evaluation

Provide students the opportunity to reflect on their finished product and
their own individual research process.

Suzanne Osman is currently the Teacher Librarian at Van Nuys Senior
High School in Los Angeles. She has been in education for the last nineteen
years as both an English/Reading teacher in the traditional middle school
classroom and a middle school/high school teacher librarian. She is
Nationally Board Certified, a recipient of the coveted National Education
Association Grant and Laura Bush Foundation Grant, and a children’s book
writer. The author can be contacted at sosman@lausd.net.

The California Campaign For Strong School Libraries—
A Public Awareness Campaign
Connie Williams, Teacher Librarian, and Jackie Siminitus, Retired Teacher Librarian

The Model School
Library Standards
had just gained
approval from
the State Board of
Education and yet
Teacher Librarians
and library clerks
were heading into
the fall with job
uncertainty along
with a dismal
prognosis of any
budget for books,
on-line databases
or other learning
resources for
students and staff.

How It Got Started

Ideas arise from the smallest of things. Last June, there was talk on our listserv about how the school library
community should put signs on busses to advertise school libraries. This got me thinking. It was time to do some
research. º
I called my tag-team partner in public relations, Jackie Siminitus, and President-Elect Diane Alexander. We spent
a morning at the Jumping Java Coffee Shop in San Francisco talking to Tara Isom-Smith, the account executive for
TITAN, the “out-of-home” advertising company for about ten major U.S. metropolitan areas including Los Angeles
and San Francisco. In San Francisco, for example, TITAN handles advertising on Bart, MUNI, and AC Transit.
We learned that there are nearly 428 million “rider journeys” each year. We learned about bus routes, sign
placement, drafting messages and the importance of graphics. We learned about bus kings and queens (large,
colorful exterior bus ads), bus tails (exterior back of bus, mounted up high for visibility), commuter kings, bus
interiors, and much more. We learned that the cost was not prohibitive and so we began to move forward with a
plan.
We decided that we needed to define our message as school library folks to the public at large. From listening
to presenters at conferences, reading the literature and participating in our listserv, it was clear that parents,
administrators and other community members simply do not know what it is that Teacher Librarians and library
clerks DO for students in the school library.
The Model School Library Standards had just gained approval from the State Board of Education and yet Teacher
Librarians and library clerks were heading into the fall with job uncertainty along with a dismal prognosis of any
budget for books, on-line databases or other learning resources for students and staff.
Jackie and I sifted through the literature, we read the comments on calibk12 and other listservs, and we discussed
at length with the California School Library Association (CSLA) Executive Board the primary message that every
parent, administrator, teacher and student needs to know and understand, which is—all students need access to a
strong school library because these build academically-strong students. The CSLA Executive Board allowed us to
move forward. We developed the public awareness campaign, “California Campaign for Strong School Libraries”.
The mission is as follows—to raise public awareness about the importance of strong school libraries and to
promote the new Model School Library Standards. In addition, we wanted the public to understand that a strong
school library is led by a team consisting of a Teacher Librarian and a paraprofessional and that their efforts are
supported by funding for learning resources for student use.
Our goal is to change the story most people think they know.
Current story. Libraries are wonderful. We love our school libraries. But times are tough and hard decisions need
to be made, programs can be reduced until better times.
New story. Our children need access to a strong school library in order to become competent users of information
and ideas, in short, capable lifelong learners. A strong school library is staffed with a library team—teacher librarians
and library support staff - who provide instruction and inspiration to be lifelong learners.
The approval of the new Model School Library Standards is a boon. These outline the library curriculum for
grades K-12 and also define the minimum standards for library programs in elementary, middle, and high schools.

Strong School Libraries Build Strong Students

This slogan focuses on the key target of our work—our children. This is the message that will be sent out through
our pilot cities of San Francisco and Los Angeles. Titan works in both of these markets. There are similar advertising
firms that work in Sacramento and other large metropolitan areas. We are new to media buying, so this pilot will be
a learning experience in many ways.
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All News Is Local

We have all heard that the number-one rule of getting media coverage is to have a local angle. Because this is a
public awareness campaign, the word has to go forth from every corner of the state. This is why we need all of you to
make it work—CSLA members, friends and local advocates (a.k.a. “Best Sellers”). The CSLA Board voted to create a
team to which members can send an application to receive start-up funding for local advocacy projects. Here is how
it works:
• Gather your colleagues and decide on a project. It can be a presentation to your district school board;
leafleting neighborhoods with information broadsides; signs on local cabs, or neon boards on the freeway,
whatever works best in your community. Decide on a plan of action. Do the research. Develop a budget.
Apply for funds. If approved, you’ll be on your way to creating your own local Campaign.
• Sponsor events to raise awareness and money for the campaign. The more money raised, the more visibility for
you and all school libraries.
The Campaign’s application team will encourage and support your efforts and give you ideas on how you can
expand it beyond your original ideas. The goal is local coverage. Are you presenting at the school board? Make sure
that the press is there. Having a book related event? Invite the press, provide handouts using wording from the
Campaign website [http://librarycampaign.csla.net] and record the event. Post it and promote it. Use social media,
including Facebook and YouTube. Show that you are users of 21st Century communication tools.
This public-awareness campaign builds upon the advocacy programs the Association already has in place. See
CSLA’s “Best Sellers” site for how to identify and reach out to library advocates, http://bestsellers4schoollibraries.
csla.net/. We urge members to take the campaign to the next level and beyond.

How the Campaign is Funded

Donations. Individual members, local library groups, local advocates can donate to the Campaign, which is a
program of the CSLA Foundation, 501(c)-3 20-186424. See http://www.csla.net
Campaign LIBRARY STORE. Make a wish list. Think big. Recommend the site or a specific item for school
award ceremonies, teacher appreciation events, book clubs—you know your school and its special traditions. Point
them to the LIBRARY STORE at http://cafepress.com/csla.
Solicit donations from local partner stakeholders. This includes those local vendors from whom you purchase
resources for your library. The campaign has commitments from Mres. Nelson’s Library Services, Follett, Gale
Cengage and other long-time CSLA vendor partners are coming on board.

This Campaign is More Than Banners and Ads

It is your local events that will make the difference. Walk the talk. Become visible. Give presentations, strategically
post posters, invite students to enter the CSLA’s annual Student Poster Contest, offer Teen Learning 2.0 within
your school and at other after school teen centers, such as the public library, the Boys & Girls Club. We urge you to
reach out beyond your library and your school. We are on a mission!
The campaign is about preserving the library team. It shifts the story to what students need. Parents need
to understand that their children need a properly staffed library that provides instruction, access, and much
more. Library service is a basic element of education. We need parents and school board members to change that
well-worn, defeatist old story about the library. We need that new story told in every district and every school—
“Our kids need strong school libraries and we in the school and larger community will do whatever we can to make
that happen”.
Parents, as you know, are our best allies. Get them speaking up on your side. Join the California Campaign for
Strong School Libraries. To join, go to http://librarycampaign.csla.net and fill out the form; we need everyone to
spread the word.

Connie Williams is the Past President of the California School Library
Association. She serves as Teacher Librarian at Petaluma High School.
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Literacy, Librarians, and the Digital Age—
An Interview with Glen Warren
Robert L. Lindstrom, Editor, Literacy 2.0

More information
equals more critical
thinking. In my field
we refer to the set
of skills necessary
for accessing,
evaluating,
integrating and
using information
as information
literacy. Critical
thinking,
discernment and
judgment are the
underpinnings of
information literacy.

Introduction

With twin Master’s degrees in educational leadership and library science, as well
as expertise in educational technology, Glen Warren straddles the worlds of the
classroom and the library as well as the worlds of technology and information.
That makes him, by his own admission, an odd bird in the growing movement to
integrate digital literacy into education and society.
After fourteen years of teaching experience, he knows the classroom. But he also served as Coordinator of Media
Resources [i.e. librarian] for the Orange County Department of Education and is a Google Certified Teacher
(GCT). He teaches information literacy and educational technology at McPherson Magnet School in the city of
Orange, CA.
He is currently Vice President of Government Relations for the California School Library Association (CSLA)
and is Educational Liaison to the California Office of Privacy Protection and California K-12 Education. He is on
the Technology Committee of the California Brokers of Expertise, the official public education teacher collaboration
site. He is an advisory panel member of the California Digital Literacy Pathways for the office of the Governor and
a panel member for the California Commission on Teacher Credentialing tasked with addressing teacher librarian
competencies in the area of information literacy.
He co-wrote the California Model School Library Standards addressing digital literacy learning outcomes for K-12
and co-created Woogi World’s Cyber Hero, and the FBI-SOS Program”s Smart AUP website. He is an advisory
board member of Web Wise Kids, iKeepSafe, FBI-SOS Program and The Center for Safe and Responsible Internet
Use. He also serves as co-chair for the Library Media Educators’ Special Interest Group for Computer Using
Educators (CUE).
Literacy 2.0 spoke with Glen on the eve of the annual CUE conference about the current state of digital literacy
in education, the role of librarians in today’s schools and what it will take to achieve significant progress in advancing
the new literacies.
In addition to being a classroom teacher, you serve on numerous panels and committees and you make the rounds
to speak to parents, teachers, administrators, law enforcement and private industry groups. What makes you so
passionate about digital literacy in education?
It’s a long story, but basically after a decade as a multi-subject teacher I went back to get a second degree in
information literacy, and in the first class I was introduced to a lot of new ideas about critical thinking and
about creative learning platforms. I was told that the job of information literacy specialists (i.e. librarians) is
to break down the vertical barriers to learning—to work horizontally across all areas of learning and connect
the dots for students, parents and the community. That first class spoke to everything that as a teacher I
had personally identified as missing or dangerously anemic in this you-will-regurgitate-what-we-taught-you
system that is education today. I was captivated.
In your view, what’s the most pressing issue right now?
There is a crisis of critical thinking in this country. We have a desperate need for kids—and adults for that
matter—to be better critical thinkers.
Critical thinking has always been an important life skill. What makes it so urgent now?
The difference is the Information Age, or whatever you want to call it. More information equals more critical
thinking. In my field we refer to the set of skills necessary for accessing, evaluating, integrating and using
information as information literacy. Critical thinking, discernment and judgment are the underpinnings of
information literacy.
How are we doing? What does it say on our information literacy report card?
It says we are far below the curve. It says information illiteracy is a national pandemic. We have an
educational system right now that is not keeping up with the technology or the information. Our schools are
still teaching kids what to learn, not how to learn.
Is it that bad?
Yes, it’s that bad. We are dishing up a bulimic education. Test data does not tell the whole story about the
health of the education we are providing. Look at what’s happening to our kids. They are already shutting
down in terms of the idea of being lifelong learners. They are already getting fatigued before they get to high
school. Talented kids who are qualified for GATE [gifted and talented education] programs are opting out.
Where are we going wrong?
We’ve created a system in which kids are taught they just need to get the right answer.
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Is there someone to point a finger at?
At everyone and no one. We’ve got teachers that are definitely wondering why am I doing this because
it is not the spirit and heart of education they signed on for. We have parents who lament barely having
conversations with their kids because the kids are spending so much time memorizing what has to be
regurgitated the next day. We’ve got administrators and district people who are scared to death of being
judged solely by results on the latest high-stakes test.
What are we missing here?
I think we are taking a beating psychologically and emotionally because we have created an educational
system that runs counter to our core values.
Core values?
We have convinced ourselves that we know what kids need to learn, but what about what they want to
learn? What about the critical thinking that is necessary for learning? What about helping kids learn to value
learning? What about valuing the child? I think those principles are this country’s core values, but they’ve
gotten lost in the system. We’ve got a system that bleeds out those values. We have created a situation in
which we don’t have time to ask what the child wants to learn even if that is what we most want to do.
But if those are our core values why do we ignore or neglect them in favor of programmatic, standards-based
education?
What’s happened is pretty simple. Most of the time education tends to lead with its heart. We were loving the
kids, but we were overindulgent. We were not getting robust results on tests. We didn’t balance it right. We
were flat-out bad managers. That’s why the accountability and standards thing took off. Then, we went so far
into the required, we forgot what was desired. We dropped the desired part of the curriculum and got hung up
on scorecards.
The demands of the society on education are changing. The tools are changing. The access to information is changing.
The ways information is created and distributed are changing. Is the educational system responding adequately or
appropriately?
More bad news. The University of California information collaborative issued an official resolution that
students emerging from K-12 are not prepared to deal with information. They are technologically literate, but
they are information illiterate. They might be digital natives, but they are not digitally literate.
You’re making it sound pretty bleak.
The heart of education is still beating. It’s in the DNA of the country and of sane citizens in the country.
I have great faith it is still there.
What’s the solution? What needs to happen?
I think we need to move back toward love-based learning. If we are going to make them lifelong learners we
are going to have to get them to love learning. But at the same time we do that we have to help them learn
to be information resilient. They have to be able to handle all the stuff that is coming at them—good and
bad—and use it with real wisdom.
What is the role for librarians in that transition?
Our training is specifically in the area of information literacy. It’s not about books; it’s about the interaction of
people with information. It always has been.
School librarians do not teach library to people. They support all the other academic areas, the community
and all the stakeholders. They help people learn what they want to learn. Teacher librarians are uniquely
equipped to improve digital literacy because that’s their skillset.
Do you think that perspective is widely shared?
Frankly, librarians are not all that good at representing themselves. Librarians are great at being invisible and
that’s dangerous for the profession. School librarianship is an enigma in a lot of people’s minds and we only
have ourselves to blame.
How do you see the role of librarians changing?
It used to be an information desert and you needed a librarian to help you find that certain book hidden
under a certain rock. Now we are in an information rain forest. The information comes in like a flood and
kids have no sea walls. They don’t have systems to be able to manage and discern and to use and to understand
the potential long-term consequences or value of how they are interacting with that information and how
they are becoming contributors to that information. The paradigm has changed radically.
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And that’s what librarians have to offer?
We have people who are qualified and trained for that, but we are not always invited to the discussion table.
The system looks at librarians as book custodians. It doesn’t see a need anymore for what it thinks of as an
“information concierge”.
In California we are leading this country in so many ways and some of them are not good. And one of
the ways is we currently have about one librarian for every 6,000 students—the lowest proportion in the
country—and it’s decreasing.
Most elementary schools don’t have a single teacher or administrator trained in information literacy. We are
devaluing critical thinking and information literacy in education, and cutting librarians is a symptom of that.
What is being done?
A wide range of stakeholders are coming together to address the problem of digital illiteracy. We are finding
common ground in the new standards and definitions of digital literacy and ICT literacy.
Can you elaborate?
Well, for example, California recently published a digital literacy plan for California [Digital Literacy
Pathways in California] supported by both the current and previous governors. The team came up with a
great definition. It was a labor of love and effort and sweat and pain. During the same time period, the state
established new library standards, which turned out to be nearly identical to the digital literacy standards.
You are saying that digital literacy is becoming a kind of a rallying point for changes in education?
I think it is. People are coming together passionately and working together on this in ways they never have
before. Things are happening. One of the biggest breakthroughs is that the state school library standards say
we must ask the kids what they want to learn.
Do we need more libraries and librarians?
Sure we need more libraries and teacher librarians. I would love to see that. But if you are not going to fund
libraries at least make sure you have someone who is information literacy trained—a credentialed teacher
librarian—at every school, even if they are serving in a classroom, who can mentor and support the teachers
and kids in the application of the information along with the teaching of the technology.
Educational technology and information literacy should wed?
It’s more than technologists and librarians holding hands and loving each other. It’s really everybody—inside
and outside education—breaking down the barriers. We are not going to be able to get this done unless we
combine the expertise of librarians, technologists, parents, law enforcement, administrators, government
agencies, school counselors, higher education and many other stakeholders. Tell me who shouldn’t be at the
table.
The larger goal in all this is learning how to work together for the benefit of our kids. As we move toward
implementation, we all have to agree that the only way is together or not at all.
What are the chances of success?
At the heart of it we all have a shared hope for our kids, a common hope that unites us.
When you engage on a level of passion and principles that’s when you get action. That’s what’s happening.
We are doing this because it needs to be done, because it is significant. The vision of a better future is what’s
driving us. That is why we can’t lose.
Reprinted with permission from the March 15, 2011 issue of Literacy 2.0 and available at http://www.literacy20.
com/2011/03/information-illiteracy-a-national-pandemic/.
Copyright © 2011 C60 Communications, LLC.
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Azusa Pacific University

SCHOOL LIBRARIANSHIP PROGRAMS

APU’s School of Education allows students to earn both the
Master of Arts in Education: School Librarianship and the
Teacher Librarian Services Credential by completing just three
courses beyond the requirements for the credential alone.

Highlights:
• Enhance your credential with relevant coursework that
combines library services and resources with student,
teacher, and classroom needs.
• Support school curriculum and influence the education
process as a librarian services teacher with a grounded
understanding of today’s students.

For more information:

call
click
email

(800) 825-5278
www.apu.edu/explore/education
graduatecenter@apu.edu

• Earn your degree online in as little as 18 months, and
take classes when and where you want.
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The voyage continues

in Pasadena
November 11-14, 2011
Pasadena Convention Center
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950 Glenn Drive, Suite 150
Folsom, CA 95630
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Follett Shelf

TM

Now you can access all your
eContent online – in the library,
the classroom, even at home.

eContent Access.
Give your students

FollettShelf is an online bookshelf that provides librarians, students and

easy access

teachers with a friendly environment for searching, reading and managing

to your eContent

your school’s Follett eBook collection, as well as your digital subscriptions
and databases that were purchased from Follett.
Plus, with FollettShelf you have the advantage of using titlewave.com
to choose your titles from our 100,000+ curriculum-focused eBooks
representing over 450 different publishers.
Your digital school library all on one virtual shelf –
• Easy-to-use graphical interface
• More visibility, easier access, increased usage
• Now with current and historical usage reporting

